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Pp

The path of least resistance and least trouble is a mental rut
already made. It requires troublesome work toundertake the
alternation of old beliefs. Self-conceit often regards it as a sign
of weakness to admit that abelief to which we have once committed
ourselves is wrong. We get so identified with an idea that it
isliterally a pet notion and we rise to its defense and stop our
eyes and ears to anything different.- John Dewey

GIFTED CHILDRENAn Electronic Journal of the AERA SIG Research on
Giftedness and Talent.

Volume 3 Number 1 Summer 2009

From the EditorMichael S. Matthews, Ph.D., UNC CharlotteWelcome
to the first issue of Volume 3 of Gifted Children, the electronic
journal of theAERA Special Interest Group, Research on Giftedness
and Talent. With this issue Iam pleased to continue during 2009 the
tradition established that began with theeditorial leadership of
Jonathan Plucker, and continued under the thoughtfulguidance of
Dona Matthews.

This year following tradition, I plan to produce two issues of
Gifted Children. Thiswill include this issue in summer 2009 and a
second issue planned for fall 2009, afterwhich I will pass along
the mantle to a new editor for 2010. Because we chose thefirst
three editors back when the e-journal was first conceptualized, we
have not yetselected an editor to succeed me. If you are reading
this and are interested in thisopportunity, please email me a
paragraph expressing your qualifications, and I willbring
nominations to the SIG executive committee for discussion at our
next face-to-face meeting.

Gifted Children was established to provide the field with
concise and up-to-date

reports of research in progress in gifted education and related
fields. In the area ofempirical studies, in this issue I am pleased
to be able to share two interestingpapers related to teachers of
the gifted. Because teacher education is what many ofus in gifted
education do, I believe studies in this area are vital in informing
ourefforts to improve the education our K-12 students receive.

Kristen Stephens has provided a preliminary report detailing
efforts to nurtureempathy for gifted learners among teachers in the
AIG licensure program at DukeUniversity. Her study uses multiple
methods, and I found it particularly engaginghow she was able to
use drawings to identify changes in teachers affect.

Authors Vicky Morgan, Nancy Latham, and Rena Shifflet offer a
report that informsthe ongoing question of how teachers perceive
creativity among their students. Their

findings suggest that teachers ratings of their students
divergent thinking abilitieswere less accurate for students who had
strengths in this area, yet more accurate forstudents who did not
score as highly in divergent thinking.

(continued on page 9)
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Ask anyone who is vested in ensuring that gifted studentsreceive
appropriate educational programming and services,and it is likely
he or she has heard derogatory commentsabout this population from
those who hold differingperspectives. Such comments often
include:

Gifted students will do just fine on their own. Gifted programs
are elitist and give participating

students an unfair advantage.

Gifted students need to be grouped with otherstudents, so they
can learn how to get along withothers.

Gifted students are know-it-alls who think they arebetter than
everyone else.

Gifted students are bookworms with poor social skills. All
children are gifted.

Such biases and negative stereotyping become deeply rootedand
are often perpetuated by those who are uninformedabout the
characteristics and needs of gifted students.

Copenhaver and McIntyre (1992) found that teachers
notexperienced in gifted education hold more negative views
ofgifted students than those who were experienced giftededucation
teachers. Others have concluded that teachers havemore positive
attitudes towards gifted students when they areexposed to
coursework or professional developmentexperiences pertaining to
gifted education (Davis & Rimm,1985; Orenstein, 1984; Weiner
& OShea, 1963). Oneimplication of these findings is the need to
designcomprehensive teacher preparation and professionaldevelopment
programs that help convert negative

impressions of potentially gifted and talented students into
amore appropriate understanding of such characteristics(Heath,
1997, p. 22).

One avenue that has been explored in the literature to
raiseawareness of the characteristics and educational needs
ofgifted students is the use of effective public
relationsstrategies (Besnoy, 2005; Karnes, Lewis, & Stephens,
1999;Troxclair & Karnes, 1997). While such efforts are
promising inbuilding community support for gifted programs
andservices, a more comprehensive and ongoing approach isneeded to
reverse the existing biases and negative attitudesheld by the
teachers who provide educational services togifted students.

The characteristics of effective teachers of the gifted have
beenexamined by many researchers over the past 40+ years(Bishop,
1968; Chan, 2001; Freehill, 1974; Hansford, 1985;

Maddux, Samples-Lachman & Cummings, 1985; Mills,
2003;Newland, 1962; Renzulli, 1992; Torrance & Myers,
1970;Wendel & Heiser, 1989; Whitlock & DuCette, 1989).
Whilethere seems to be a general consensus regarding the
personaland professional characteristics of successful teachers of
thegifted (see Table 1), this research has typically focused on
theidentification of those teacher characteristics that seem
tobenefit gifted students in the classroom. Little research
existsthat examines how these identified characteristics
mightactually be cultivated through teacher education
andprofessional development.

Table 1. Personal & Professional Characteristics of
Effective Teachers of the Gifted Cited in the Literature

Characteristic

Bishop,

1968

Chan,

2001

Freehill,

1974

Hansford,

1985

Maddux,

Samples-

Lachman,

&

Cummings,

1985

Mills,

2003

Newland,

1962

Renzulli,

1992

Torrance&Myers,

1970

Wendel&Heiser,

1989

Whitlock&DuCette,

1989

Superior Intelligence; Knowledgeable

Greater Literary and Cultural Interests

Higher Achievement Orientation

Stimulating and Imaginative

Student-Centered Teaching Style; Facilitative

Enthusiasm for Subject Matter

Preference for Teaching the Gifted Flexible

Self-Confident

Consideration for Individual Differences

Empathetic

Love of Learning

Curiosity

High Energy

Accepting and Open

Strong Communication Skills

Good Sense of Humor

Can Empathy for Gifted Students be Nurtured in Teachers?Kristen
R. Stephens, Ph.D., Duke University

Gifted Children Volume 3 Summer 2009 Page 2
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For the past three years, Duke University has offered
anacademically and intellectually gifted (AIG) add-on
licensureprogram for teachers employed by area school systems.
Afeature of this licensure program is the use of the Duke
TalentIdentification Programs (Duke TIPs) summer and academicyear
programs for gifted students as sites for field-basedtraining for
teachers. These field experiences allow teachers toobserve, in
critical mass, a group of highly gifted students inan educational
context. University coursework (12 semesterhours), self-report
survey instruments, and ongoing reflectionare also integral parts
of Dukes AIG licensure program.

Review of pre- and post-assessment data from
participatingteachers is currently underway, and preliminary
results seemto note a change in teachers perceptions of gifted
students asthey become more informed regarding the characteristics
andeducational needs of these students and as they engage infield
experiences with highly gifted students.

Method

Thirty-eight elementary and middle school teachers enrolledin
the Duke AIG licensure program were given a pre-assessment survey
during their first class meeting. The itemson the survey asked
teachers to:

1. define giftedness,2. describe the academic characteristics of
a gifted learner,3. describe the social and emotional
characteristics of a

gifted learner, and4. draw a picture of a gifted learner.

An identical post-assessment was administered one year
laterduring the final class meeting. These assessments were
thenassigned a unique numerical identifier so pre- and
post-assessments for each participant could be linked whileensuring
teacher anonymity.

In addition to the survey, daily written reflections
wererequired of teachers during the field experiences with
highlygifted learners. Teachers were given a series of
writingprompts to consider. For example:

1. What are your initial thoughts regarding the academicand
social-emotional characteristics of the students inyour Duke TIP
class? What did you observe thatsupported your current beliefs
about the nature andneeds of gifted students? What did you observe
thatchallenged your previous perceptions of gifted andtalented
students? Discuss and incorporate specificexamples that you
observed today that support yourthoughts.

2. Reflect on a particular student in your Duke TIP class.

Write about what you have learned about him or herover the
course of the three weeks. How do thecharacteristics he or she
exhibitsacademically,socially, and emotionallycompare or contrast
withwhat you learned through your AIG coursework?Think about your
role as a teacher, in what ways has itbeen transformed as a result
of this experience?

Preliminary Results

While it is apparent that teachers demonstrate growth in
theiroverall knowledge of giftedness and increased awareness
ofthose characteristics often associated with gifted students,their
drawings of gifted students also reveal increasedempathy for and
understanding of such students. Figures 16are a sampling of the
teachers drawings from the pre- andpost-assessment.

Both drawings from Teacher A (Figures 1 and 2) seem toaddress
academic and emotional issues experienced by giftedlearners, with
the pre-assessment drawing (Figure 1) focusingon those
characteristics of perfectionism that might often beassociated with
gifted youth. In addition, the overallemphasis in Figure 1 seems to
be achievement motivation.Figure 2 is a more simple drawing, but
the addition of theheart and the question, What will they think of
me? furtherhumanizes the gifted learner. The motivation and
goal

orientation of the gifted learner in Figure 2 moves
towardsmaking connections with others and finding his or her
placein the world.

Figure 1. Pre-assessment Teacher A Figure 2. Post-assessment
Teacher A

Gifted Children Volume 3 Summer 2009 Page 3
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Teacher B transitioned from an apparent elitist perception ofthe
gifted learner (i.e., one whom the light of God shinesupon; see
Figure 3) to a view that gifted students can be found

across all groups of people regardless of gender,
ethnicity,race, or social status (Figure 4).

Figure 5. Pre-assessment Teacher C Figure 4. Post-assessment
Teacher B

Though a love of learning and reading seems to berepresented in
both drawings from Teacher C, the pre-assessment drawing depicts
the stereotypical giftedlearner (i.e., male with glasses) with
narrowly defined,

obscure interests. The post-assessment drawing depictsone who is
well-rounded and genuinely loves learningand thus conveys a more
positive representation of agifted learner.

Figure 5. Pre-assessment Teacher C Figure 6. Post-assessment
Teacher C

Gifted Children Volume 3 Summer 2009 Page 4
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Teachers written reflections also provide data to supportthat
the field experience with highly gifted learners servedas a
catalyst to foster empathy among participatingteachers for gifted
learners. The following excerpts fromteachers final journal entries
illustrate this point.

I kept thinking that there was something wistfulabout Ryan,1
something that weighed heavily on him,something that keeps him from
really enjoying this timein his life. It seemed to me that Ryan has
a pretty goodsense of who he is and what he likes, but is living in
aworld where he cant allow himself to just let go and bewho he is
not like he can at TIP. These three weeks arethe highlight of his
year. Something is so wrong aboutthat, not just for Ryan, but for
so many of thesestudents.

She knew that she was in the top of her class, but hereyes
teared up when she told me about a recent game

played in her 8th grade class. She explained that the

students in the class were supposed to walk around theroom and
write something nice on another personsback. She talked about
various acceptable attributes such

as being a good friend or a sympathetic person. She
thenexclaimed that the only attribute noted by her classmatesabout
her was that she was smart. She said that this wasstupid. She
thought that being smart was a patheticresponse to the task at
hand. It hurt her feelings that noone had anything thing else to
say about her as a person.

This clearly affected Sara and it suddenly made me feelsorry for
her. I could understand how she felt. Herintellectual giftedness
was all that was noted by her

peers, yet she felt that there were many more
interestingpersonality traits about her worth noting. I wondered
ifother gifted kids have had similar experiences. Im surethey
have.

Summary

This research is in the preliminary stages and is ongoing.While
teachers knowledge and understanding of giftedlearners is enhanced
through coursework in the field,actual opportunities to observe and
engage with a class ofhighly gifted learners seem to solidify
these

understandings and may foster empathy toward theexperiences of
gifted learners.

1 Student names have been changed for confidentiality
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Introduction

Educators would agree that the primary role of schools is
toteach students knowledge in various content areas andprocesses
related to that content. What sometimes is notopenly acknowledged
is the role of schools in educatingstudents so they can survive
well in society. Even with theemphasis in our society on
individuality, there are acceptedbehaviors that the majority of
people see as normal andnecessary for the successful continuation
of society. Behaviorsoutside of the norm are often viewed as
abnormal, or at leastundesirable. Schools support and reinforce
expected, acceptedbehaviors in their students. Classroom management
strategiesare based on this premise, but even more subtle is
theexpectation of normal behaviors in the everyday
socialinteractions among students.

Given these expected, accepted behaviors, how do educatorsview
student behavior that may not be considered the norm?While it is
natural for teachers to initially guide a student backto those
accepted behaviors, which suggests that somethingin the student
needs to be fixed, is it possible that studentbehavior that is
unusual is simply that.unusual? Unusual ororiginal thoughts and
behaviors may be valuable in that, ifnurtured constructively, they
can result in creativeapproaches such as unique solutions to
problems. The veryfact that these behaviors are unusual, or
divergent, meansthey are often misinterpreted as problem behaviors
and aretreated under the realm of classroom management. While

many unusual behaviors are just that (problem
behaviors),educators owe it to their students to at least consider
the ideathat these behaviors may be the result of divergent
thinking.For our purposes here, divergent thinking is defined as
athought, behavior, or product that is unusual in that it
isdifferent from what a students peers may think, do, orproduce.
While a talent may certainly include elements ofunusual behavior
(i.e., a particular dance interpretation), thesekinds of abilities
are not the focus of this study.

There has been some acknowledgment of the need forhonoring the
individuality of thinking at different age levelsof students. For
example, the Association of ChildhoodEducation International (ACEI)
spoke to this issue in aposition paper outlining the importance of
creative thought ina childs life (Jalongo, 2003). Similarly, in the
area of middleschool, Turning Points 2000 (Jackson & Davis,
2000) specifiesefforts to ensure success for every student
regardless oftheir individual needs and strengths (p. 30). However,
mostteacher education programs do not emphasize or evenrecognize
the topic of divergent thinking. As a result, teachercandidates are
unprepared to identify and address the uniqueperspectives and
behaviors of divergent thinkers. There areexamples of educating
teacher candidates about otherindividual differences among future
students such as the

emphasis on diversity, whether that diversity focuses onlearning
styles, socio-economic status, language differences,

etc. But the specific topic of divergent thinking is not a part
ofteacher candidates preparation, much less how to provideeffective
instruction in this area.

It is crucial that if we are indeed serious about meeting
needsof individual students, along with differing abilities,
learningstyles, cultural expectations, motivation levels, and
numerousother descriptors of individuality, educators must
alsoacknowledge and facilitate the divergent thinking abilitysome
students bring to the classroom. The obviousimplication here is
that teachers know which students in theirclasses are divergent
thinkers. But do they? They are taught toidentify strengths and
weaknesses in students content areas,or even those expected,
accepted school behaviors, but can

they identify the divergent thinkers? Knowing who they areis, of
course, a crucial first step to providing effectiveinstruction for
them. Because schools do not often administertests of creative
thinking, identification of students is left tothe teachers and
their ability to identify these students. Thefocus of this study
was whether teachers could indeedcorrectly identify those students
in their classes who weredivergent thinkers. The study included the
following threequestions:

1. Can early childhood and middle school teachersaccurately
identify students in their classes who aredivergent thinkers?

2. Is a teachers own level of divergent thinking related tohow
accurately he or she identifies studentscreativity?

3. Are there differences between early childhood andmiddle
school teachers abilities to accurately identifystudents who are
divergent thinkers?

Participants

Subjects included 127 preschoolers, kindergarteners, and
1stgraders; 153 6th, 7th, and 8th graders; and 29 teachers (14
earlychildhood teachers and 15 middle school teachers). A
briefdiscussion was held with participating teachers on
thedefinition of divergent/creative thinking so that students
who

displayed musical, artistic, or similar talents were notassumed
to be divergent thinkers. The emphasis was onstudents who tended to
think of ideas that their peers did not.

Data

Teachers were asked to rate participating students on a
Likertscale of one to five (five being high) indicating how
divergentthese students were in their thinking, based on the
teachersinteractions with students in the classroom. A
writtenreminder of the previously-discussed definition of
divergent

Teachers Ability to Identify Divergent Thinking in Their
StudentsVicky Morgan, Nancy Latham, and Rena ShiffletIllinois State
University
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thinking appeared at the top of the scale. Teacher ratings
werecompleted first in order to avoid potential interference in
theirpre-existing concepts of divergent thinking.

After the students were rated, early childhood students
weregiven the test of creative thinking titled Thinking
Creatively

in Action and Movement (TCAM; Torrance, 1981) and middleschool
students were given the Torrance Test of CreativeThinking, Figural
Form A (TTCT; Torrance, 1966). All teacherswere then given the
Abbreviated Torrance Test for Adults(ATTA; Goff & Torrance,
2002). Results from these tests aregiven in Table 1.

Table 1. Descriptive Information on Student and Teacher
Scores

Minimum Maximum Mean Std. Deviation

Early childhood students (TCAM)

n = 12748.00 154.00 98.98 19.27

Middle school students (TTCT)

n = 15344.00 130.00 105.21 14.94

All teachers (ATTA)

n = 2957 86 71.17 8.94

Early childhood teachers (ATTA)n = 14

59 82 71.43 7.90

Middle school teachers (ATTA)

n = 1557 86 70.37 10.12

Ratings from the Likert scale and scores from the
studentsstandardized Torrance tests produced the accuracy
scores.These scores were determined by comparing the teachersrating
of a student on the Likert scale and the students scoreon the
standardized test that had been converted to a five-point scale.
This conversion was accomplished by taking therange of student
scores and dividing them into five equal-width intervals and
placing scores within those intervals. The

closer a teachers rating was to the students score, the
betterthe accuracy score. A teacher rating that was a perfect
matchto the student score was given an accuracy score of 5, a
ratingthat was 1 point off (e.g., a teacher rating of 3, a student
scoreof 4 or 2) was given a score of 4, with this pattern
continuingto an accuracy score of 1, indicating a teacher rating
that was 4off the student score. Teacher ratings and accuracy
scores aregiven in Table 2.

Table 2. Teachers Ratings and Accuracy Scores

Minimum Maximum Mean Std. Deviation

All teacher ratings

n = 2801.0 5.0 3.34 .91

Early childhood teachers ratings

n = 1271.0 5.0 3.4 .86

Middle school teachers ratingsn = 153

1.0 5.0 3.3 .95

Early childhood teachers accuracy scores

n = 1270.0 4.0 1.12 .89

Middle school teachers accuracy scoresn = 153

0.0 4.0 1.46 .96

Analysis and Findings

To explore the first question of whether early childhood
andmiddle school teachers can accurately identify
divergentthinkers, correlations were performed between the
teacherratings and the students actual test scores, and the
teachers

accuracy scores and the students actual test scores.
Resultsindicated no significant relationship between the
teacherratings and the student test scores, but a significant
inverserelationship (r278 = -.325, p = .000) between the
teacheraccuracy scores and the student test scores. No
correlationbetween teacher ratings and student test scores
indicates that

Gifted Children Volume 3 Summer 2009 Page 7
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it is not the case that, for example, students who scored
higheron their tests were also rated higher by their
teachers.However, the significant inverse correlation between
teachersaccuracy scores and student test scores indicates that
teachersaccuracy scores go down as student test scores go up, and
theaccuracy scores go up as student test scores go down. In
otherwords, a teacher would be more accurate in his/her rating fora
student with a lower test score than for a student with ahigher
test score. These results were true for the separategroups of early
childhood participants (r125 = -.261, p = .003)and middle school
participants (r151 = -.220, p = .006), as wellas for the two groups
combined.

The second question asked whether a teachers own level
ofdivergent thinking was related to their accuracy in
identifyingstudents who were divergent thinkers. In this case there
wasno significant correlation between teacher divergent testscores
and their accuracy scores. This indicates that a teachersown level
of divergent thinking as indicated on the ATTA isnot related to how
accurately they identified a students levelof divergent thinking.
Again, these results were true for theseparate groups of
participants and middle schoolparticipants, and for the two groups
combined.

The third question focused on whether there were anydifferences
in the accuracy scores between the early childhoodteachers and the
middle school teachers. A t-test was firstperformed on the ATTA
scores of the two groups of teachersto ensure the two groups were
similar in their levels ofdivergent thinking. Results indicated
there was no significantdifference between the two groups on the
ATTA. A t-test wasthen performed to ascertain whether there were
differences inthe accuracy scores of the two groups. Results
indicated therewas no significant difference in how accurately
earlychildhood teachers identified the divergent thinkers in
theirclasses, as compared to middle school teachers.

Discussion

The primary purpose of this study was to determine whetherearly
childhood and middle school teachers could identifystudents in
their classes who were divergent thinkers. It wasalso of interest
to see if those teachers own level of creativethinking was
associated with this ability to identify studentsor if there were
any differences between the two groups ofteachers.

No relationships were found 1) between teachers ratings oftheir
students (indicating how divergent they believed theywere) and the
students actual test scores, and 2) between

teachers own divergent test scores and how accurately
theyidentified divergent students. In addition, there were
nodifferences between early childhood and middle schoolteachers on
the accuracy scores that indicated their ability toidentify
divergent thinkers in their classrooms.

However, it was found that there was a significant
inversecorrelation between teachers accuracy scores and the
studenttest scores. This was true whether the early childhood
andmiddle school teachers were examined separately or if thegroups
were combined. Because the correlation coefficientwas negative, it
suggests that higher student test scores are

associated with lower accuracy scores on the part of theteacher,
and inversely, lower student test scores are associatedwith higher
accuracy scores. The higher the student scored onthe standardized
test of divergent thinking, the less likely theteacher was to be
able to accurately identify that student as ahighly divergent
student. But the lower the student scored onthe exam, the more
likely it was the teacher was accurate inhis/her identification of
the student as a less-divergentstudent.

Even though a significant inverse correlation was foundbetween
student scores and teacher accuracy scores, a fairlysmall amount of
variance was accounted for. However, thesefindings still suggest
two possible explanations that mayserve to inform teacher
preparation programs as well as drivefuture research directions. It
is possible that teachers are notwell versed in the characteristics
of divergent thinking andthus are not able to identify those
characteristics when presentin a highly divergent student. It may
be that teachersrecognize behaviors that result from divergent
thinking to bemore in the realm of a behavior problem or at the
very least aclassroom management issue. Given the fact that
teacherpreparation programs do not include divergent thinking as
acharacteristic to be considered when planning and

implementing instruction, or even as a general topic, it is
notsurprising that teachers do not have enough information
orexpertise to approach highly divergent students in a way thatbest
meets their needs.

The findings may also suggest that students, even those whoare
younger, exhibit those expected, accepted behaviors in
theclassroomthose behaviors they have learned are thedesirable
ones, at least according to the adults in their lives.Those
behaviors most probably include some degree ofconformity. Students
may be behaving within perceivedlimits even though they may possess
high divergent thinkingability as indicated by the standardized
test. In this case,

teachers cannot identify students who are highly divergentsimply
because students are not exhibiting their divergenttendencies
through the normal course of the school day.

Each of these possible conclusions has its own
implications,neither of which should be taken lightly by educators.
If it istrue that teachers have not received information or
practiceduring their teacher training to adequately identify
(orinstruct) students who have a unique learner characteristic,
inthis case divergent thinking, that suggests an omission inteacher
education programs. Especially in this era ofaccountability, any
omission in the education of teachercandidates cannot be ignored.
If it is the case that divergentstudents have learned to conform
within the confines of

school expectations, the implications are different.
Whileoperating according to those expected, accepted
behaviors(whether in school or in society at large) has advantages
forpeople in their interactions with others, the question
becomeswhether teachers provide opportunities for their
highlydivergent thinkers within the confines of the
expectedbehavior.

There is a high likelihood the two conclusions are related.
Itmay be true that since teachers are not trained in the area
ofdivergent thinking, they may actually discourage it. If
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divergent thinking behavior is not encouraged or
evenacknowledged, students may be compliant to the
expected,accepted behaviors and choose to suppress their
divergent

tendencies. Whatever the cause, the result is the same. We
risklosing our solvers of the unique problems of tomorrow bywhat is
mislabeled or suppressed today.

ReferencesGoff, K., & Torrance, E. P. (2002). The
Abbreviated Torrance Test for Adults (ATTA). Bensenville, IL:
Scholastic Testing Service.

Jackson, A. W., & Davis, G. A. (2000). Turning points 2000.
Columbus, OH: National Middle School Association.

Jalongo, M. (2003). The childs right to creative thought and
expression: A position paper of the Association for Childhood
Education International.Retrieved March 4, 2008, from
http://www.acei.org/creativepp.htm

Torrance, E. P. (1966). Torrance Tests of Creative Thinking.
Bensenville, IL: Scholastic Testing Service.
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(From the Editor continued from page 1)

This issue also features a review of an important work in our
field. Scott Peters, who very recently received his Ph.D. from
Purdue(congratulations Scott!), has contributed a review of David
Lohmans (2006) monograph on the topic of identifying
minoritystudents. Scott says he thinks every GT researcher should
read the monograph, and I agree; promoting a widespread
understandingof the nuts and bolts of how our identification
processes work will be vital to the future of our field.

Please be sure to submit your proposals by AERAs new deadline of
July 15, now only a few days away!

Finally, please consider submitting a brief report about your
current research-in-progress for our fall issue of Gifted
Children.Reports should be approximately 1,500 to 2,500 words in
length, although Im willing to consider manuscripts of other
lengths. Ialso would be interested in reviews of important new
books or other works that are relevant to gifted education. I look
forward toreceiving submissions by August 31, 2009 via email to
[email protected].

Michael S. Matthews, Ph.D.

Editor
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Topics related to the identification and education
ofunderrepresented students have become more and morecommon in the
scholarly literature over the last several years.In addition, the
monographs Overlooked Gems (VanTassel-Baska & Stambaugh, 2008)
as well as theAchievement Trap(Wyner, Bridgeland, & Diiulio,
2007) have both devotedsubstantial time and effort to describing
the plight of giftedand talented students from low-income families.
In additionto students from low-income families, those from
Hispanic,African American, and Native American backgrounds arealso
under-nominated and under-represented in programs forthe gifted and
talented (Yoon & Gentry, 2009). This issue ofstudents from
certain income and racial/ethnic groups beingdisproportionately
represented in gifted and talentedprograms is one of the greatest
challenges facing the field.

Despite a great deal of effort being devoted to the topic,
fewmanuscripts have devoted as much detail and
practicalapplications toward solving the problem as a 2006monograph
by David Lohman entitled Identifying AcademicallyTalented Minority
Students. In this monograph, Lohmanaddresses many topics with
regard to underrepresentation.Although this review cannot reproduce
the informationprovided in the 58-page monograph, one point in
particular isworth discussing in detail.

One of Lohmans chief arguments is that a major barrier
toproportional identification is that large-scale standardized

tests, even when used and used correctly, often involvenational
norm comparisons. He explains that suchcomparisons might be useful
for establishing how well astudent or a school is performing
compared to the rest of thecountry, but such a comparison is less
useful in makingclassroom or program placement decisions since
the

individual school of interest is unlikely to emulate the
samecharacteristics of the tests normative sample. Put moresimply,
Lohman (2006) gave the example of the 5% ofAmerican schools whose
average achievement test score isaround 95% when compared to the
rest of the nation. In thissetting, national norms do very little
in telling an educatorwhich students are in need of special
services. However,when students in schools are compared to each
other,educators are better suited to make decisions
aboutinstructional placement. In this case, the gifted and
talentedclasses might involve only students in the top .5%
whencompared to national norms, but in the top 25% of the
localschool population. Lohmans argument is thus that the
morespecific the norm group used for comparison, the better. Thisis
true for groupings such as income, race/ethnicity, as well as

school or grade-level groups. The use of narrowly
definedcomparison groups allows educators to see which studentsare
achieving or have the potential to achieve given similarbackground
and circumstances.

Lohmans (2006) monograph is not a simple read, but
insteadinvolves an incredibly in-depth discussion of why the field
ofgifted and talented education is having such trouble
reachingproportional representation and how we can proceed
towardsuch a goal in a more productive fashion. He also
providesmultiple examples of how several common cures
(e.g.,nonverbal tests) have failed to solve the problem. No
otherscholarly piece has looked so honestly at the field while at
thesame time offering practical suggestions for improvement,

such as the combining of multiple measures in a
multiple-pathways format to allow for the most accurate
identification(and example datasets are provided). The
Lohmanmonograph is a well-written and well-conceived piece
thatshould be read by every person concerned with the educationof
gifted and talented students.

ReferencesLohman, D. F. (2006). Identifying academically
talented minority students (Research Monograph RM05216). Storrs,
CT: The National Research

Center on the Gifted and Talented, University of Connecticut.
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An Inward Look: A Review of David Lohmans 2006 Monograph
Entitled Identifying AcademicallyTalented M inority S tudentsBook
ReviewReview by: Scott Peters, University of Wisconsin at
Whitewater
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The AERA Online Submission System is now open andreceiving
proposals for the 2010 Annual Meeting. Please notethat the deadline
for submission of proposals is MUCHearlier this year. The deadline
isJuly 15, 2009. When youchoose your preferred session formats, be
aware that AERAwill be cutting the number of paper sessions and
increasingthe number of poster and roundtable sessions
available.

Therefore, it will be to your benefit to select more than
onesession format option.

In addition, AERA has changed the format of the reviewprocess
for the 2010 annual meeting. Beginning this year

each division and SIG will establish Review Panels to
reviewproposals for the Annual Meeting. The reviews will becarried
out from August 10-September 15.

The full description of the new review process is available
onthe AERA
website:http://www.aera.net/uploadedFiles/Publications/Journals

/Educational_Researcher/3804/298-299_05EDR09.pdf

Thanks so much, and feel free to contact me via
email([email protected]) with any questions.

Teachers Ability to Identify Divergent Thinking in Their
Students

Drs. Vicky Morgan, Nancy Latham, and Rena Shifflet are in the
Department of Curriculum and Instruction at Illinois State

University in Normal, IL. Address: Curriculum and
Instruction-5330, Illinois State University, Normal, IL 61790-5330.
Emails:[email protected]; [email protected]; [email protected]

Can Empathy for Gifted Students be Nurtured in Teachers?

Dr. Kristen R. Stephens is Assistant Professor of the Practice
with the Program in Education at Duke University in Durham,
NC.Address: Program in Education, Duke University, Box 90739, 213
W. Duke Bldg., Durham, NC 27708. Email:[email protected]

An Inward look: A review of David Lohmans 2006 monograph
entitledIdentifying Academically Talented Minority Students

Dr. Scott Peters is Assistant Professor of Educational
Foundations at the University of Wisconsin Whitewater.
Address:Department of Educational Foundations, Winther Hall 6035,
800 W. Main St., Whitewater, WI 53190. Email: [email protected]

AERA 2010 Annual Meeting Friday, April 30 Tuesday, May
4Understanding Complex Ecologies in a changing World Denver,
Colorado

NAGC Annual Conference Thursday November 5 Sunday November 8St.
Louis, Missouri

SENG Conference: SENG/Florida Association for the Gifted Summit
Friday July 17 - Sunday July 19Orlando, Florida

Important Updates from the SIG Program Chair

Upcoming Meetings and Conferences
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