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J4.6stract
 The proposed research attempts to provide with the
 techniques of teaching stress, rhythm and intonation
 patterns and also provide with basic rules and exercises in
 word stress, sentence stress, rhythm and intonation
 patterns normally used in English since these features are
 important for international intelligibility. The teachers would
 be provided with clear suggestions for handling these
 techniques in classroom situations in India. It would
 therefore offer certain practical ideas and a few useful
 guidelines for learners of English in India. It is hoped if
 given instructions and exercises are followed and used
 carefully under the proper guidance of the teacher, learners
 will find this study immensely useful in speaking English
 with a reasonable amount of fluency, intelligibility and
 acceptability at the national and international level.
 The present study comprises the following chapters:
 Chapter 1 forms the introduction of the thesis.
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Chapter 2 deals with the rules of word stress patterns,
 which are very helpful to the learners, as well as the
 teachers of English In India.
 Chapter-3 focuses on the sentence stress and rhythm.
 English has a stress-timed rhythm. In an English
 sentence, the strong or prominent or stressed
 syllables tend to occur at regular intervals of time,
 irrespective of the number of weak or unstressed
 syllables between any two stressed syllables.
 Chapter-4 discusses the melody of speech sounds,
 which is called intonation, English intonation is
 described in terms of tonality, tonicity and tone.
 Chapter 5 emphasizes on the techniques of teaching
 stress, rhythm and intonation patterns and also offers
 some suggestions for the teachers and guidelines for
 the learners of English which will be useful for
 effective teaching and learning of spoken English in
 India.
 Chapter 6 suggests some useful exercises to practice
 stress, rhythm and intonation patterns normally used
 in English.
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LIST OF PHONETIC SYMBOLS AND SIGNS
 i : front, close, unrounded vowel
 I central ized, front, unrounded vowels: between
 close and half-close
 e front, half close, unrounded vowel; sometimes
 centralized
 ee front, unrounded vowel; between half open and
 open
 a: back, open, unrounded vowel
 D back, half open, rounded vowel
 D: back rounded vowel between half-open and half
 close
 u central ized back rounded vowel, between half-
 close and close
 u: back, close, rounded vowel
 A central, half open, unrounded vowel
 d\ unrounded central vowel as in British R.P. 'word'
 d unrounded central vowel, short (English initial
 vowel in 'above')
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ei a glide from a front unrounded vowel, below half-
 close to a centralized front unrounded vowel,
 just above half-close.
 ai a glide from a front open unrounded vowel to a
 centralized front unronded vowel, just above
 half-close.
 Di a glide from a back rounded vowel between open
 and half-open to a centralized front unrounded
 vowel, just above half-close.
 au begins at a back open unrounded position;
 neutral in the beginning, rounded in the end.
 Longer in word-finals.
 du a glide from a central unrounded vowel between
 half-close and half-open to a centralized back
 rounded vowel, just above the half-close.
 id a glide from a centralized front unrounded vowel,
 just above half-close to a central unrounded
 vowel between half-close and half-open.
 IV
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u5 a glide from a centralized back rounded vowel
 just above half-close to a central unrounded
 vowel, between half-close to half-open.
 ed a glide from a front half-open unrounded vowel
 to a central unrounded vowel between half-close
 and half-open in non-final diphthongs.
 p voiceless bilabial plosive
 b voiced bilabial plosive
 t voiceless alveolar plosive
 d voiced alveolar plosive
 k voiceless velar plosive
 g voiced velar plosive
 t j voiceless palato-alveolar affricate
 d j voiced palato-alveolar affricate
 m voiced bilabial nasal
 n voiced alveolar nasal
 ri voiced velar nasal
 f voiceless labio-dental fricative
 V voiced labio-dental fricative
 0 voiceless dental fricative
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d voiced dental fricative
 s voiceless alveolar fricative
 z voiced alveolar fricative
 I voiceless palato-alveolar fricative
 3 voiced patato-alveolar fricative
 h voiceless glottal fricative
 I voiced alveolar lateral
 r voiced post-alveolar fricative or frictionless
 continuant; also used for linguo-alveoiar roll or
 flap
 j voiced unrounded palatal semi-vowel
 w voiced labio-velar semi-vowel
 [: ] full length of preceding segment, e.g.[i:]
 [' ] primary or tonic accentual stress or pitch
 prominence on following syllable, e.g. 'good.
 [i] secondary accentual stress on following syllable,
 e,g. ideposi'tion.
 [' ] high falling tone, e.g. 'yes
 [\ ] low falling tone, e.g. \yes
 VI
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[ ]
 [/ ]
 [M
 [N
 / /
 [ ]
 /
 high rising tone, e.g. yes
 low rising tone, e.g. /yes
 fal l ing-r ising tone, e.g. "yes
 r ising-fal l ing tone, e.g. ^yes
 phonemic transcription
 phonetic transcription
 pause or end of tone group
 VII
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Chapter I
 Introduction
 1 1 A im and Scope:
 The present study is mainly concerned witn tne
 techniques of teaching stress, rhythm and intonation
 patterns to the learners of English in India It is hoped
 that the learners and the teachers of English will be
 benefited by the materials provided in the thesis
 This course is designed for the learners of
 English in India at the undergraduate level Many
 Indian learners have been facing various dif f icult ies in
 learning English pronunciation An Indian learner
 wants to speak English fluently with an acceptable
 pronunciat ion which should be easily understood by
 the native as well as non-native speakers of English
 In India English is spoken for academic, professional ,
 pol i t ical, socicii and general communication
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The skill of speech becomes important as an end
 in itself for those undergraduates who require English
 for social purposes when conversing with their fr iends
 and relatives Students often regret that they a^e not
 able to communicate effectively with their fr iends and
 classmates from English medium background The
 most obvious reason behind this situation is that they
 have been taught English by the teachers who have
 had no knowledge of the sound system of English
 Hence they speak English with inappropriate word
 stress and sentence stress, broken rhythm with
 unusual pauses and faulty intonation patterns As a
 result, their speech is normally unintel l igible and
 unacceptable at the international as well as national
 level
 Teaching of English stress, rhythm and
 intonation cannot be avoided unless an exclusively
 written approach is adopted in English classrooms
 When a teacher speaks English in the class, he
 pronounces English words and sentences,
 consequently, pronunciation of those words and
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sentences is taught unconsciously. This negligence
 towards teaching of English pronunciation sometimes
 leads to teaching bad pronunciation. In fact, spoken
 English has an important roie to play even in teaching
 l i terature. Due to the complete neglect of teaching
 spoken English in India, serious mistakes in word and
 sentence stressing, spelling pronunciat ion, broken
 rhythms and other faults spoil these students' speech
 to a considerable degree. Indian students cannot read
 English verse if they are not familiar with the stress-
 patterns in English.
 Indian students, scholars and teachers should
 possess a standard of spoken English, which must be
 pan-Indian, and also an efficient means of
 international communication. A need for an
 internationally acceptable standard of spoken English
 is long felt in India since one cannot afford to have as
 many forms of spoken English as there are language
 groups in the country.
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1.2 Choice of a Model:
 Students need some model to imitate, some
 form of standard English wnich they should be
 systematically trained to aim at. Whatever model is
 chosen, it m\\ be unreasonable to expect of students
 anything beyond a fairly close approximation because
 these students learn English exclusively by instruction
 in Indian Colleges and Universities from Indian
 teachers. Since Received Pronunciation of English
 (R.P) is well-documented and standard descriptions,
 dictionaries, teaching materials, etc., of R.P, are
 easily available and India has a long association with
 the teaching of English based on R.P. model, it
 appears fairly reasonable to suggest that R.P. should
 be model of spoken English in India. The model
 chosen for the present study is therefore R.P.
 1.3 Plan of Study:
 The present study comprises the following
 Chapters:
 Chapter 1 forms the introduction of the thesis.
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Chapter 2 deals with the rules of word stress patterns,
 which are very helpful to the learners, as well as the
 teachers of English in India.
 Chapter-3 focuses on the sentence stress and rhythm.
 English has a stress-timed rhythm. In an English
 sentence, the strong or prominent or stressed
 syllables tend to occur at regular intervals of time,
 irrespective of the number of weak or unstressed
 syllables between any two stressed syllables.
 Chapter-4 discusses the melody of speech sounds
 which is called intonation. English intonation is
 described in terms of tonality, tonicity and tone.
 Chapter 5 emphasizes on the techniques of teaching
 stress, rhythm and intonation patterns and also offers
 some suggestions for the teachers and guidelines for
 the learners of English which will be useful for
 effective teaching and learning of spoken English in
 India.
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Chapter 6 suggests some useful exercises to practice
 stress, rhythm and intonation patterns normally used
 in English.
 Present study offers certain techniques of
 teaching stress, rhythm and intonation patterns to the
 learners of English in India. Since English is a foreign
 language and is spoken as a second language in
 India, many Indian learners face various dif f icult ies in
 learning spoken English particularly in learning the
 appropriate use of stress, rhythm and intonation of
 normal English. The reason seems to be quite
 obvious. No Indian language is a stress-t imed
 language. All Indian language appears to be syllable
 t imed. Further research is needed to prove this point.
 English, on the other hand, has a stress-t imed rhythm.
 In an English utterance, stresses occur at regular
 intervals of t ime, irrespective of unstressed syl lables
 between the two stressed syl lables, that is, the time
 taken between the two stressed syl lables is roughly
 the same. Intonation patterns in Indian languages and
 English are also not the same even though (except
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Punjabi and Sindhi which are tone languages) all
 Indian languages, like English, are intonation
 languages. Further research is required in the stress,
 rhythm and intonation patterns of each Indian
 language separately and comparative studies between
 these patterns in English and each of the Indian
 languages are needed so that similar and dissimilar
 features between these languages could be marked.
 Dissimilar features would normally cause problems for
 Indian learners of English. Once a specific problem for
 each language speaker is diagnosed, it becomes
 easier to suggest and apply certain remedial
 measures. The present study is based on the studies
 so far available in this area e.g. (Bansal, R.K.1971;
 Fudge,E,1984;Hal l iday, M.A.K, 1967; Larch, Freeman,
 D,1985;Poldauf, I, 1985; Paliwal, A.K, 1998; Peterson,
 A.D.L,1965;Wel ls,J.C,1982; Balasubramanian,T. 1981;
 Dhamija P.V&J,Sethi 1989; Shuja, Asif 1995; etc.)
 and general observations of the problems faced by
 Indian learners in learning stress, rhythm and
 intonation of English. Hence a few techniques of
 teaching these aspects of English have been
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suggested with a view to improving intel l igibi l i ty of
 English speech of Indian speakers at the national and
 international levels. Many more suggestions could be
 offered in this direction. It is hoped that if these
 techniques are used effectively and suggest ions are
 implemented with careful planning in an organized
 manner, Indian learners will speak English f luently
 and effectively with an accent which is socially
 acceptable and intelligible not only in India but all
 over the world.
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Chapter - II
 Word Stress
 2.1 Word Stress:
 Word Stress is an important feature of spoken
 English. Words are made up of syllable(s). A
 syllable is a higher unit than sound segment.
 Attempts have been made to define the term
 "syllable". There are two approaches to define the
 term syllable:
 2.1.1 The Phonetic Approach:
 A - The Prominence Theory: Some sounds are more
 prominent than the others in an utterance. For
 example, in the word "integrity" /in'tegrSti/ such
 peaks of prominence are carried by Ji,e,d,il. The
 number of syllables being determined by the
 number of peaks of prominence.
 B - The Chest Pulse Theory: The chest pulse theory
 is concerned with the muscular activity controlling
 lung movement at the time of speaking and which is
 capable of being investigated by experimental
 methods. In any utterance there are number of chest
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pulses, accompanied by increases in air pressure,
 which determine the number of syllables uttered.
 The chest pulse theory suggests that the syllable
 rather than the sound is the basic unit of speech. In
 syllable, consonantal sounds act typically as the
 onset (releasing factor) of the syllable, and closure
 (arresting factor) of the syllable, while vowel sounds
 are nucleus to the syllable and render the chest
 pulse audible. For example in the word "neat" /n / is
 the releasing consonant, /t/ is the arresting
 consonant and Iv.l is the nucleus. A chest pulse is
 produced by greater muscular action, which is called
 reinforced chest pulse. This reinforced chest pulse
 produced the stressed syllable.
 2,1.2 Linguistic Approach:
 A syllable, in this particular approach, is
 defined in terms of a particular language rather
 than in general phonetic terms. For example, a
 sound sequence such as [oga;] might be found to
 consist of three units in one language [n-ga-a], two
 in another [Q-ga:] and even one in a third [oga:] so,
 it depends on the structure of a language it may be
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appropriate to divide a similar sound sequence
 differently in different languages.
 On the other hand, a statement about
 syllables of a language may refer to the way in
 which sound segments combine. That is, certain
 sound segments have a typically central position
 while others are more typically marginal in their
 position. For example, in the word 'Fat' /fast/, /f/ and
 /t / are marginal and /a;/ is central. However, in
 some cases it is difficult to divide the point at which
 the syllable division is to be made. In English word
 'extra ' /'ekstr5/ /k/ is a possible final sound and
 /str/ is a permissible initial cluster, yet /ks/ is also
 possible finally and /tr/ initially.
 If a word has more than one syllable, all the
 syllables are not equally prominent some syllables
 are more prominent than the others. The prominent
 syllable receives the stress. For example in the
 word 'par'ticular' which has four syllables i.e. par-ti-
 cu-lar stress is on the second syllable / t i / because
 it is more prominent than the others.
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2.2 Primarv and Secondary Stress:
 In English word, more prominent syllable
 receives the primary stress and others have the
 secondary stress. Primary stress is marked on more
 promineni syilabie with a vertical bar above and in
 front of the syllable and secondary stress is marked
 with a vertical bar below and in front of the syllable.
 Some examples are given below:
 labbrevi'ation lacqui'sition
 ladap'tation icompre'hensible
 iconventio'naiity idepo'sition
 lengi'neer lexami'nation
 linter'national linterpo'lation
 iinti'mation
 linter'rupt
 (navig'ation
 lover'look
 ipoli'tician
 isensi'bility
 itransfor'mation
 ivivi'section
 lirres'pective
 imodifi'catlon
 lorganiz'ation
 iprepo'sition
 irecom'mend
 isimi'larity
 ivari'ation
 izoo'logical
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2.3 Free And Fixed Stress :
 Stress is fixed and free in English words. The
 word stress in English is fixed in the sense that the
 primary stress always falls on a particular syllable
 of a word. For example, m the word par'ticular the
 primary stress is on the second syllable, i.e. t i ,
 whether the word is used in isolation, or in
 connected speech. It is free in the sense that it is
 not associated with a particular syllable of a word.
 For example, in English words, the primary stress
 regularly falls on the first syllable as in teacher,
 'burden, 'convex, 'factor, 'garden, 'wisdom, 'napkin,
 'beautiful: on the second syllable in be'fore.
 con'trol, tio.'teI, ad'mission, col' lection, to'qether.
 po'sition. im'possible, on the third syllable in
 edu'cation, aqqra'vation, appli'cation, ciqa'rette , or
 later in articu'lation, palatali 'zation, etc. In some
 languages, however, stress is tied to a particular
 syllable, for example, it is always on the first
 syllable in Czech and on the last syllable in French.
 A shift in the stress is quite common in
 derivatives even though there are number of words
 like employ and employment in which the same
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syllable is stressed in the derived word as well as
 the word from which it is derived.
 a'cademy aca'demic academi'cian
 con'tinue continu'ation
 ai'ternate alter'nation
 in'telligible intelligi'bility
 res'pect respecta'bility
 'politics polit ical politiician
 'photograph pho'tographer photo'graphic
 2.4 Functional Stress Change:
 Another kind of shift in English word stress is
 known as 'Functional Stress Change' i.e. there is a
 shift in word stress according to the grammatical
 function involved. In other words, there are number
 of disyllabic words in which word stress depends
 upon their use as nouns/ adjectives/or as verbs. If
 these words are used as nouns /adjectives, the first
 syllable receives the primary stress and the second
 syllable receives the primary stress if these are
 used as verbs. Some examples are given below;
 14
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Nouns/Adjectives verbs
 accent ac'cent
 absent ab'sent
 _ i i i. . 1 . - l i . , — . i
 alloy al'loy
 attribute at'tribute
 combine comibine
 compound com'pound
 contact con'tact
 compress com'press
 contest con'test
 convict con'vict
 decrease dec'rease
 desert de'sert
 dictate dic'tate
 digest dig'est
 discard dis'card
 exploit ex'ploit
 'export ex'port
 'extract ex'tract
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Iforement
 'frequent
 'import
 'in I print
 'increase
 'inland
 'invalid
 'misuse
 'object
 'overflow
 'perfect
 'perfume
 'produce
 'project
 'protest
 'record
 'refuse
 'survey
 'suspect
 fore'ment
 fre'quent
 im'port
 1 f ir p r in t
 in'crease
 in'land
 in'valid
 mis'use
 ob'ject
 over'flovi/
 per'fect
 per'fume
 pro'duce
 pro'ject
 pro'test
 re'cord
 re'fuse
 sur'vey
 sus'pect
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Ail disyllabic words, which can be used as
 nouns and verbs, do not undergo such a shift in
 stressed syllable. For instance, words like 'limit,
 'order, re'mark, 'visit, etc. are always stressed on
 the same syllable whether they are used as nouns
 or as verbs.
 2.5 Stress In Compound Words:
 When two or more words are combined to form
 a compound, the primary stress is generally, though
 not always, on the first element. Some examples
 are given below:
 'air raid
 'air graph
 'blackboard
 'book-shelf
 'background
 'blackbird
 'blackmail
 'coalman
 'coalback
 'crossword
 17
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craftman
 dark-haired
 doubless
 H r o e o I 11 + ^^ I K^ \^ \^ *,A I \.
 dustman
 fair haired
 faraway
 gangaway
 gentleman
 hairbrush
 half need
 hang case
 hangman
 'heavy weight
 'home wood
 ifuryman
 'lifelike
 'lightship
 'madman
 'mankind
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'marksman
 'nobleman
 'offprint
 p O 11 CC m cu I
 'postman
 'railwayman
 'shiftman
 'salesman
 'waistcoat
 'watchman
 'workman
 Some compound words have-ever and-self as
 the second element in which the second element
 receives the primary stress. Some examples are
 given below :
 her'self
 him'self
 my'self
 how'ever
 what'ever
 when'ever
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other compound words in which both the
 elements are stressed, the primary stress falls on
 the second element. Some examples are given
 below :
 lafter'word
 lafter'noon
 ibroad'minded
 ibad'tempered
 icherryibrandy
 icold'hearted
 icountryihouse
 idark'liquid
 idouble'cross
 ifair'haired
 igood'looking
 igood'tempered
 ihome'brewed
 linside'outside
 ikind'hearted
 ilemmoniyellow
 imiddleiclass
 20
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imotoricycle
 inight'porter
 inews'paper
 ,nnenlp\ /pr l ~ I " - _ - -
 ipost'graduate
 irough'spoken
 isafe'conduct
 isecond'class
 ishort 'sighted
 ishort 'tempered
 ithick 'skinned
 iword 'perfect
 iworld 'wide
 iwrong 'headed
 2.6 Rules For Word Stress:
 Given below are certain rules for English word
 stress patterns, which are generally based on the
 kinds of prefixes and suffixes {or endings) these
 words contain.
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(1) Words with weak prefixes always receive the
 primary stress on the root. Examples:
 a'broad
 a'bove
 ac'count
 a'dapt
 a'dmit
 a'dult
 a'head
 a'loud
 a'//ke
 a'part
 a'rise
 a'side
 at'tempt
 a'void
 be'came
 be'cause
 be'low
 be'long
 9 1

Page 42
                        

ben'eath
 be'side
 com'mand
 com'pose
 com'plete
 de'ceive
 de'mand
 de'pend
 de'velop
 effect
 e'lect
 em'ploy
 en'courage
 en'close
 en'joy
 ex'cess
 ex'cite
 in'deed
 in'form
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o'mit
 per'form
 pre'fer
 f- • - 1 — ' "
 re'mark
 re'duce
 (2) The inflectional suffixes-ed., -es. and - ing do not
 affect the stress pattern. Examples:
 ed- do'mestic do'mesticated
 recom'mend recom'mended
 re'late re'lated
 se'lect se'lected
 sub'mit sub'mitted
 -es com'pose com'poses
 'conference 'conferences
 de'crease de'creases
 'focus 'focuses
 suc'cess suc'cesses
 24
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• ing ad'join ad'joining
 ad'just ad'justing
 adivance ad'vancing
 — J ! : . . . . . I \^\j \ % i 1111 1.11 1 ^
 'happen 'happening
 'reason 'reasoning
 col'lect col'lecting
 be'long be'longing
 deco'rate deco'rating
 'hang 'hanging
 in'dicate in'dicating
 'sleep 'sleeping
 (3) The derivational suffixes -age, -ance - e n . -y, -er,
 -ess, -ful. -hood, -ice, -ish. -fy, -iye., -ly., -ment,
 -ness. -o£, -ship, -ter and -zen do not normally
 affect the stress pattern. Examples :
 -age 'break 'breakage
 'carry 'carriage
 'cover 'coverage
 'marry 'marriage
 9S
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-ance
 -en
 lY
 -er
 -ess
 -ful
 -hood
 ice
 an'noy
 ap'pear
 per' form
 I K r i r . h t
 ' l ight
 iblood
 at ' tend
 ifight
 ifollow
 ibright
 'aim
 'actor
 'beauty
 'care
 'colour
 'baby
 'child
 'sister
 'coward
 an 'noyance
 apipearance
 per ' formance
 1 u - : ~ u i _ _ u i 1 ^ 1 l i e ; 11
 ' l ighten
 'bloody
 at ' tender
 ' f ighter
 ' fol lower
 'br ighter
 'a imless
 'actress
 'beaut i fu l
 'careful
 'colourful
 'babyhood
 'chi ldhood
 's is terhood
 'cowardice
 26
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-ish
 -Jy.
 •ive
 dl
 •ment
 'baby
 'black
 'white
 'fee!
 'child
 'class
 a'buse
 at'tend
 col'lect
 con'clude
 'certain
 'purpose
 'tactless
 ap'point
 a'chieve
 con'tent
 'manage
 •ness 'bitter
 lovely
 lonely
 'babish
 'blackish
 'whitish
 'childish
 'classify
 a'busive
 at'tentive
 col'lective
 con'ciusive
 'certainly
 'purposely
 'tactlessly
 ap'pointment
 a'chievement
 con'tentment
 'management
 'bitter ness
 loveliness
 'loneliness
 27
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-or col'lect col'lector
 ap'press ap'pressor
 pos'sess pos'sessor
 -ship 'author 'authorship
 scholar 'scholarship
 'student 'studentship
 'warden 'wardenship
 -ter 'laugh 'laughter
 -zen 'city 'citizen
 (4) Words ending with -{c, -ical, -ious, -iai and - iai ly,
 take the primary stress on the syllable preceding
 the suffix. Examples :
 -ic apolo'getic
 alcho'holic
 scien'tific
 arti'stic
 e'lectric
 ter'rific
 sympa'thetic
 28

Page 48
                        

• ica l anthropo'logical
 'biblical
 bio'logical
 e'lectrical
 'optical
 •ically 'chemically
 • l O U S
 -iai
 'economically
 'psychologically
 'statistically
 a'nxious
 a'trocious
 'furious
 in'jurious
 la'borious
 vic'torious
 cere'monious
 no'torious
 com'mercia!
 confi'dential
 29
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me'morial
 dicta'torial
 -ially com'mercially
 confjidentially
 dra'matically
 super'ficially
 (5) Words ending with - ion take the primary stress on
 the penultimate syllable. Examples :
 laccu'sation
 ladmi'ration
 laggra'vation
 lamplifi'cation
 iceleb'ration
 icentrali'zation
 ideco'ration
 ledu'cation
 ifluctu'ation
 igesticu'lation
 30
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(6) Words ending with-ity take the stress on the ante
 penultimate syllable or the third syllable from the
 end. Examples:
 ac ' t ivi ty
 an ' t iqu i ty
 ica'lamity
 ica'pacity
 c'larity
 divi 'nity
 e lec ' t r ic i ty
 fa'cility
 fu'tility
 hospi'tality
 dig 'ni ty
 ima'turity
 imagna'nimity
 no'bil i ty
 natio'nality
 oppor'tunity
 31
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(7) Al l Engl ish words take the primary or secondary
 stress on the first or the second syl lable. Examples:
 'able
 de' l ight
 recom'mend
 recol ' lect
 ifable
 (8) Words of more than two syl lables ending i n -a te
 receive the primary stress on the third syl lable from
 the end. Examples;
 'cult i ivate
 'compli icate
 'deil ight
 'esti imate
 'fortu,nate
 ' indiicate
 'eduicate
 32
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(9) Words ending in - ian are stressed on the syllable
 preceding the suffix. Examples:
 ibeauti'cian
 lelec'trician
 imu'sician
 ipoli'tician
 iphy'sician
 (10) The following suffixes - a j , -ally, affect the stress
 pattern:
 ac'cident
 lacci'dentally
 lacci'dental
 'autumn au'tumnal
 'origin o'rigmal
 (11) The following suffixes receive the primary stress on
 their first syllable:
 -eer
 -ental
 -ential
 -esce
 -ence
 ca'reer
 experi'mental
 iresi'dential
 lacqui'esce
 iBcquies'cence
 - 1 - 1

Page 53
                        

-escence - leffer'vescence
 -esque - gro'tesque
 -ique - phy'sique
 -it is - neu'ritis
 (12) Words ending in - cracv, - crat have the stress on
 the ante-penultimate syllable or the third syllable
 from the end. Examples:
 -cracy - -crat
 au'tocracy - 'autocrat
 de'mocracy - 'democrat
 aris'tocracy - 'aristocrat
 bu'reaucracy - 'bureaucrat
 tech'nocracy - 'technocrat
 (13) Words ending in - graph, - qraphy , - meter, - logy,
 have the stress on the anti-penultimate syllable or
 the third syllable from the end. Examples:
 -graph - -graphy
 'autograph - pho'tography
 'paragraph - spec'tography
 'photograph - bi'ography
 'spectograph - autobi'ography
 ^ / JH
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•meter -logy
 therifnometer
 lac'tometer
 pa'rameter
 bi'ology
 psy'chology
 techinology
 (14) Verbs of two syllables beginning with the prefix r l l s .
 are stressed on the last syllable. Examples:
 dis'arm
 dis
 dis
 dis
 dis
 dis
 dis
 dis
 dis
 dis
 dis
 dis
 band
 cern
 close
 count
 grace
 guise
 may
 pel
 miss
 solve
 turb
 dis'tress
 35
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(15) Verbs of two syllable ending in -ate. .-ise - ize -c t ,
 are stressed on the last syllable. Examples:
 -ate
 de'bate
 lo'cate
 pul'sate
 nar'rate
 mi'grate
 vib'rate
 -ize
 cap'size
 bap'tize
 -ise
 chas'tise
 com'prise
 iCt
 at'tract
 con'nect
 de'pict
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Chapter
 SENTENCE STRESS AND RHYTHM
 3 1 Sentence Stress
 3.1.1 In English sentences, every word does not have the
 same prominence and some words stand out from the
 rest due to stress or greater breath force in the same way
 as in a polysyllabic word uttered in isolation in which one
 syllable (sometimes more than one syllable) stands out
 from the rest In a polysyllabic word, if more than one
 syllable stands out, only one of the prominent syllables
 normally receives the primary stress or tonic accent and
 the rest receive (s) secondary stress Similarly, if more
 than one syllable are prominent in a sentence, only one
 receives the primary or tonic accent The last prominent
 syllable usually receives the primary or tonic accent if the
 meaning conveyed by the sentence does not require any
 other prominent syllable to receive the tonic accent, and
 the rest can receive secondary / non-tonic accent (s)
 Examples are given below
 (1) They 'came
 37
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2) 'See me at 'twelve.
 3) 'Take the 'horse for a >ide.
 4) Have you 'met my ,friend?
 5) I 'want to 'buy a 'car
 6) You 'ran a Vace.
 7) 'Amir and 'Salim are 'friends
 8) 'This is the 'house that 'Jack 'built
 9) 'Buy me a 'car
 10) He' lost my'bunch of 'keys.
 11) 'Sing a 'song
 12) 'Turn to your 'left
 13) I've 'paid for it
 14) I 'think she is a 'good 'wife
 15) 'Switch off the ' fan
 16) He'can' t af ford a 'car
 17) 'That'd be a 'waste o f ' t ime.
 18) I 'hope I will 'pass
 19) I 'never 'tell a lie
 38
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(20) 'Prices are 'going to irise 'shortly
 (21) 'Singing IS a 'good 'a r t
 (22) 'Writing in an 'essential ,part of 'education
 (23) I 'wish Tcould
 (24) The 'snow was 'falling 'thick and Tast
 (25) 'This 'dress is 'beautiful
 (26) I must 'start in 'ten 'minutes
 (27) It's a 'matter of time and 'patience, you ,know
 (28) I'm sorry I ,couldn't ,get here ,earlier
 In the above examples, secondary or non-tonic
 accent is marked with the usual stress mark ['] and
 primary or tonic accent is marked with ['] if the tone is
 falling and [,] if the tone is rising Pre-tonic accent is
 marked with a vertical bar on top and before the stressed
 syllable and post tonic accent is marked below and
 before the stressed syllable
 3.1.2 The rules of word stress patterns are foilowed in English,
 in the sense that if a word is stressed in connected
 speech, only that syllable of a polysyllabic word is given
 prominence which receives primary stress v /hen the word
 39
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IS pronounced in isolation Hence it is necessary to know
 which syllables of disyllabic and polysyllabic words
 recerve primary stress when rhese words are pronounced
 in isolation bven though some syllables are prominent
 while the others are not in both sentences and
 polysyllabic words spoken in isolation, there is an
 important difference between the word stress and
 sentence stress patterns in English For example, a word
 like 'sister can be pronounced with stress on the first
 syllable and never receives stress on the second syllable
 Words like imitnense. re'action and a'bout can receive
 stress on the second syllables and never on the first
 ones But a sentence like he sings can receive two
 different stress patterns, e g he 'sings or he ,sings It is
 possible for the syllable sings to receive the primary
 stress and the syllable h^ may not receive either primary
 or even secondary stress (as in the case of the words
 im'mense, re'action, a'bout) It can also receive primary
 stress on Jie and secondary stress on sings If the
 speaker wants to convey that the person referred to as he
 sings and no one else, the word he. will be pronounced
 40
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With primary stress Both he ^sings and 'he. ,sings, are
 possible but 'he. sings (with no stress on sings) is not
 possible In English sentences, stressed syllables and
 primary stresses are choben aocuiumg lo ihe meaning of
 the speaker to be communicated The stress patterns are
 comparatively more free in sentences than in isolated
 words Roger Kingdon defines sentence stress as -"The
 words that receive stress in speaking are those to which
 the speaker wishes to call his hearer's attention"
 3.1.3 In a normal English sentence, spoken without any special
 emphasis, the significant words which are normally the
 content or lexical words - e g nouns, some pronouns
 (notably mterrogatives, demonstratives like this, that,
 etc ), adjectives most adverbs mam verbs (and
 auxiliaries in certain circumstances) are liable to receive
 stress and the insignificant words which are normally the
 form words or grammatical words e g articles, prepositions,
 auxiliaries, conjunctions personal pronouns and relative
 pronouns are not stressed Examples
 Kingdon R English Intonation Practice Longmans London 1958 (1867 F.fth mpression) p30
 41
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(1) I've 'found my 'pen
 (2) Its 'kind of you to 'ask me
 (3) 'Amit and 'Sohail are 'friends
 (4) She 'wants us to 'take 'it a'way
 (5) He 'promised he'd ac'cept the mvi'tation
 (6) 'That's the 'cottage we 'bought 'yesterday
 (7) It's 'no 'trouble at 'all
 (8) I 'couldn't 'see the 'picture
 (9) 'Don't 'worry
 (10) 'Have you'seen the' latest movie'?
 (11) 'Can you 'come to 'dinner to'morrow'?
 (12) Did 'anyone re'member to 'close the 'windows'?
 (13) 'Yes, she 'will
 (14) 'No, 'thanks
 (15) 'Would you' l ike It 'painted yellow
 (16) 'Where are you'going on Sunday'?
 (17) She'does'nt want to 'come here
 (18) Oh, I haven't got an 1 dea
 42
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(19) You 'ought to 'know the 'place by 'now.
 (20) She 'used to 'come on 'Fridays.
 The above examples indicate that the accented/
 stressea v^orcls are generally content/ lexical words,i.e,
 words which are more important than others in conveying
 the meaning of these sentences These are nouns, main
 verbs other than be., adjectives, adverbs, the words yes
 and n^, and demonstrative and interrogative pronouns.
 And grammatical or form words are not stressed, if look
 at sentences 8-18, it can be found that helping verbs are
 generally stressed when placed before sentences to form
 questions and they are invariably stressed when they
 occur in the end of the sentence But m sentences 17-20
 underline some of the exceptions to the rule that content
 words are not stressed and form words are stressed In
 sentences 17-18 want and got, which are content words
 and not receive the stress, whereas in sentence 19-20,
 ought to and used to . which are form v\/ords and receive
 the stress It should therefore be very helpful here to
 state the situations in wh,ch content words are not
 stressed, and form words are stressed
 43
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(a) Unstressed Content Words:
 Content or lexical words are not stressed m the following
 conditions
 (i) If they are repeated in a context as in you 'want me to
 'come'? I 'won't come
 (ii) If the rhythmic pattern of a sentence demands that
 these words be left unstressed as want in sentence 17
 She 'doesn't want to 'come 'here
 (ill) If the words in their neighbourhood are emphasized as
 m sentence 18 Oh I haven't got an Tdea
 (b) Stressed Grammatical (Form) Words:
 Grammatical or form words are stressed m the following
 conditions
 (i) If they contrast as in 'My 'car is 'nicer than 'yours
 (ii) When they are polysyllabic prepositions occurring
 before pronouns as m 'Tell me something 'more a'bout
 It
 (ill) If they are emphasized e g (I don't think she will
 come) But she 'is coming I do need your 'help
 44

Page 65
                        

3.2 Rhythm:
 3.2.1 English has a stress-timed rhythm In an English sentence, the
 strong or prominent or stressed syllables tend to occur at
 regular intervals of time irrespec^i^'e of f^e number of weak or
 unstressed syllables between any two stressed syllables
 Examples
 (1) 'John has 'just re'turned from 'Pans
 (2) 'Mary's 'friend Pa'tel re'ceived a 'prize from the
 'President
 In the first sentence there is one unstressed
 syllable between any two stressed syllables and therefore
 it IS quite easy for a speaker to speak the sentence m
 such a way that the stressed syllables, John, lust , i
 turned (of the word returned) and Pa-(of the word Pans)
 occur at regular intervals In the second sentence there is
 one unstressed syllable between the first and second, the
 second and the third, the third and the fourth and the
 fourth and the fifth stressed syllables and two unstressed
 syllables between the last two stressed syllables It is
 quite easy for the speaker to speak the sentence in such
 a way that the time intervals between the beginning of the
 45
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stressed syllables Ma-(of the word Mary's), friend,- tel (of
 the word Patel), -ceived (of the word received), prize and
 Pre- (of the word President) are approximately the same
 Now consider the following sentence
 My 'friend has ar'ranged for my re'turn 'trip
 The above sentence has ten syllables and only four
 syllables receive the stress The first two stressed
 syllables have two unstressed syllables between them,
 the next two have three and the last two have unstressed
 syllable between them The time interval between -ranged
 (of the word arranged) and turn (of the word return) will
 be approximately the same as that between turn and tri£
 though there are three unstressed syllables between
 -ranged and turn and none at all between turn and triB. It
 IS a very important feature of English connected speech
 and if this feature is neglected the characteristic rhythm
 of English will be lost In order to achieve the regularity of
 occurrence of stressed syllables unstressed syllables (if
 there are too many of them) are crowded together and
 pronounced rapidly whereas stressed syllables are
 pronounced carefully with greater force of breath
 46
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stressed syllables are prolonged when they have no
 stressed syllables between them The speed of delivery
 therefore depends upon the number of unstressed
 syllables between the two biiessea ones i he speed of
 delivery will be faster when the number of unstressed
 syllables between stressed syllables is more and it gets
 slower if the number of stressed syllables is more m a
 sentence
 3.2.2 Weak Forms:
 It is an important aspect of English rhythm Weak
 forms are those that are most often used in ordinary
 conversation And it is the large proportion of these weak
 and unstressed syllables, alternating with stressed
 syllables, that gives spoken English its characteristic
 rhythm and creates the great variety of rhythmic patterns
 The weak forms exhibit reductions of the length of
 sounds, weakening of the vovv'els in them (many of these
 words are pronounced with / i / , /u/ or Idl in their weak
 forms) and also m the elision of vowels and consonants
 47
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The stronq forms are used when these words are
 stressed or when they are pronounced in isolation. Given
 below are the most common of words with two forms:
 Articles Strong forms Weak Forms Examples
 (before consonants)
 A /ei / Idl I want a car.
 /ai 'wont d 'kar/
 An liewl Idnl Give me an apple.
 /'giv mi en 'a?pl/
 (before vowels)
 The /(3i:/ /(5i/ The pomt of the arrow.
 /cc 'point dv (31 'a;r3u/
 (before consonants)
 ld(3l The bottom of t h ^ page.
 /5c 'botcm cv dd 'peid3/
 48
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Auxiliary Verbs:
 /wai am ai 'greit/
 (before consonants)
 are / a / /5 / we are going
 / wi d 'gaulf)/
 (before vowels)
 /a r/ /5r/ They a£e honest
 /oeor 'onest/
 can |kajn| /kan/,/kn/ He can wait
 /hi kon (kn) 'weit/
 could /kud/ /kc^d/ How could she do it
 /'hau kad 11 idu it/
 IS / I Z / / i z / (after/s,z, tJ, d3, J, 3/)
 49
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This car is mine.
 /'ois 'ka: iz ipriain/
 /z/ (after voiced sound other
 Than Iz, d3, 3/)
 This dog is. lovely.
 |aiS IdDQZ l |Avl l |
 /s/ (after voiceless sound other
 Than( /s, t j . j /)
 But the cat i^ ugly.
 /bAt dc ' k^ ts lAg l i /
 was /WDZ/ /W(9z/ I was here
 / ai w5z 'hec5/
 (before consonants)
 were /wa:/ /w5/ We were late.
 50
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/wi wSr'leit/
 (before vowels)
 /w5r/ They were asleep.
 /8ei w5r 5'sli:p/
 shall l \ a e \ l l\d\lj\\l \f\ie shall need to run.
 /wi.fol ( I I ) ini:d ta 'rAn/
 (before consonants)
 must /mAst/ /m5s/ They must try to do that.
 /6ei mos 'trai id dd ''bacil
 /mast/ (before vowels)
 She must eat good
 / j i : m5st ii:t 'gud /
 should / j u d / l\ddl why should he care for any
 body'?
 / 'wai \dd I iRea f<5r 'enibodi /
 51
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(after consonants except /I/)
 will /wi l / / I / This watch will do
 161
 /a l / (after vowels)
 The boy wiU lose and the girl
 Will win
 Idd 'boi ai i|u z an do ig3 la
 'win/
 ''1/ (after I, she, we, you, they)
 she will come
 / ' i I ikAm/
 would /wud/ /w5d/ (sentence initially)
 Would you come for a talk'?
 / wed lu 'kAm f(9r c 'to k/
 [after I, he, she, we, you.
 52
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they)
 She would be happy.
 I ! T ,-) U - r l U _ „ « . r /
 (before consonants)
 do /du:/ /d5/ How d£ they came?
 /'hau 6d del 'kAm/
 (before vowels)
 /d u/ What do I get?
 /'wDt d5 ai 'get /
 does /dAz/ /doz/ When does she come?
 /'wen d5z j i ; 'kAm/
 had /ha;d/ /h5d/ (initially in a sentence)
 Had he already gone?.
 /hod I o:l'redi 'gun/
 53
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(after vowels)
 /d / we had never seen it before
 /wi d 'nev9 si n it bi'f 0/
 /5d/ (else where)
 The men had gone home
 Idd 'men d6 'gon 'h5um/
 has /hasz/ /h(9z/ (initially in a sentence)
 Has he paid the fees'?
 Ihdz I 'peid dd 'fi s/
 /^z/ (af ter /s ,z , t l ,d3, f ,3 / )
 The rose has withered
 Idd 'rouz dz 'wiSSd/
 ''z/ (after voiced sounds minus /
 z, ci3,3/)
 The cat has died
 54
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Idd ika;tz <daid/
 /s/ (after voice less sound
 minus/s, t l , l / )
 The milk has gone sour.
 Idd 'milks 'gon 'sau5/
 have IhacMl /hdyl (initial position in a sentence)
 Have you complete the work?
 /h5v 10 k5m'oli:t dd 'wsik/
 /">// (after personal pronouns)
 you have done this.
 /ju :v 'dAn '5is/
 /^v / /In all other positions/
 What have you seen?
 /'wot cv lu 'si:n/
 55
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Prepositions:
 a t /=^ f / /<=5t/ C^,r^ , . n l t -
 / j r . l 'kAm at 'nam/
 (before consonants)
 for /fo:/ f5/ Come for tea.
 / 'kAm f5 ' t i : /
 (before vowels)
 /f5r/ come for a game of chess,
 /kAm f(3r 5 'geim (9v ' t ies /
 from /frDm/ /frSm/ | have come from Delhi
 /aiv 'kAm frSm 'deli/
 °f /DV/ /5v/ He IS a friend of my mother
 /hi z 5 'trend 5v mai 'ma65/
 (before consonants)
 56
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to /tu:/ l\dl He has gone to take a trial.
 /hi.z igon to 'teik 8'trail/
 /tu/ (before vowels)
 I want to ask you.
 /ai 'wont tu ia:sk j u /
 Conjunctions:
 and /asnd/ /5n/ Come and sit down.
 /'kAm an 'sit 'daun/
 /f '' (Sometimes after /t, d, s, z,
 I/)
 Wash and wear.
 /'WD.I n 'we 5/
 as
 Bread and butter,
 /'bred n 'bAt^ /
 /ssz/ /5z/, /\s soon a i possible.
 57
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Idz isu:n dz 'posibi/
 than IdeerJ IddrJIdnl This is better than that.
 i'dis 'z 'Deta aan (or an)
 'aa?t/
 that /dasV l^dt/ She said that she was
 coming.
 / . f i : 'sed aast j i : woz
 'kAmir)/
 but /bAt/ /bat/ But why not today?
 / bat 'wai not ta'dei/
 Pronouns:
 he /h i : / /h i / (at the beginning of a
 sentence)
 He was very late,
 /hi waz ven Heit/
 58
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Ill why did he. come back?
 /'wai did I 'kAm 'ba?k/
 her /h3./ /ha/ (at the begmning of a
 sentence)
 Her cat is missing
 Ihd 'ka^tz 'misir)/
 1^1 Has her sister returned'^
 /'ha'Z d 'sistS ri'ts'nd /
 hinn /him/ /im/ i have given him a pencil.
 /aiv igivan im d 'pensil /
 his /hiz/ lizl (at the beginning of a
 sentence)
 HIS name was mentioned
 /hiz 'neim w<9z 'men/nd/
 /iz/ give me his pen.
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/'giv mi iz 'pen/,
 me /mi:/ /mi/ Bring me a chair.
 /ibrir) mi 5 itJeS/
 she i\i-_i i l i i Where does she live ?
 /iwe5 d(5z \i 'iiv/
 them /aem/ /a5m//am/ Let them come.
 /i|et 65m (am) 'kAm/
 us /As/ /as/,/s/ (only in let's)
 Let's come there right now.
 /'lets 'ky\m ded 'rait 'nau/
 we /wi:/ /wi/ we came here yesterday.
 /wi 'keim hi5 'jest5dei/
 who /hu:/ /hu/ Who do you want?
 /'hu dc lo 'wont/
 60
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/u: / The man who is standing
 there.
 Idd ' m ^ n h u z 'sta^ndin
 ded /
 you / ju:/ /ju/ He will tell you everything.
 Others:
 /hi:l 'tel JU 'evriGiQ/
 be /b i : / Ibil Don't be. silly.
 / 'dSunt bi ' s i l l /
 been /bi :n/ \lbml He hasn't been invited.
 /he 'hasznt bin in'vaited/
 (before consonants)
 sir / S 3 : / /so/ sir William
 /s d 'wil jom/
 61
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(before vowels)
 /S3;r/ /sdrl sir Antony
 isdr •semdp,\/
 some /sAm/ /sSm/ | want some tea
 62
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Chapter IV
 INTONATION
 1 Introducticr;:
 Intonation is the term used for the melody of
 speech, variations of pitch of the voice The range of
 pitches used in the normal speech is definable m
 terms of frequencies (Cycles per second) but this
 range varies according to male and female and age
 group During the normal adult male's speech, the
 vocal cords vibrate between 80-120 times per second
 and betv^een 150-200 times per second during the
 normal adult v\/oman's speech Hence the pitch of the
 voice IS determined by the frequency of vibration of
 the vocal cords During the normal speech, constant
 variations are noticed in the levels at which the human
 voice IS pitched since no language is spoken on the
 same musical note all the time Pitch fluctuation, in its
 linguistic function, is called the melody of speech
 Every language has speech melody m it The pitch of
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the voices rises, falls or it remains level, high or low
 and the voice-pitch variation produces tones
 A syllable on which a pitch change takes place is
 usually marked with one of the following signs,
 depending upon the type of pitch change
 [ ' ] the pitch falls from very high to very low
 (The tone is known a high fall )
 [ \ ] the pitch falls from mid to very low
 (The tone is known a low fall )
 [' ] the pitch rises from very low to very high
 (The tone is known high rise )
 [ / ] the pitch rises from low to mid
 (The tone is known low rise )
 [ " ] the pitch falls from about mid to low and
 then rises again to mid
 (The tone is known fall-r ise)
 [ ^ ] the pitch rises from low to about mid and
 then falls again to low
 (The tone is known rise fall )
 64
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An accented syllable can be spoken with a
 changing pitch (when it is marked with one of the
 several signs listed above, depending upon the type
 of pi tch-change) or on a level pitch, high or low. A
 high level pitch is marked ['], i.e., with a vertical bar
 above and before the syllable. A low level pitch is
 marked [J, i.e., with a vertical bar below and before
 the syl lable. Examples are given below.
 (1) I've 'just 'bought a 'house. (The syllables just
 and bought are uttered with a high level pitch
 and the syllable house is said with a high fall ing
 tone )
 (2) I 'want you to 'do it (The syllable want is said on
 a high level pitch and do. is said with a high
 fall ing tone.)
 (3) 'Peter and 'Mack are \friends (Peter and Mack
 are said on a high level pitch and fr iends with a
 low fall ing tone )
 65
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(4) 'Pinky is a ' tal l (Qirl (Pinky is said on a high level
 pitch and taj l with a high fall ing tone and girl is a
 low level pitch )
 (5) I 'trust you 'found her /weli (The syl lables trust
 and found are uttered with a high level pitch and
 well with a low rising tone)
 (6) iCan you /Come? (The syllable can is said on a
 low level pitch and come with a low rising tone )
 (7) 'Can you 'say Snake ^ (The syl lables can and
 say are said on a high level pitch and snake with
 a high rising tone )
 (8) Is the 'window open '? (window is said on a high
 level pith and open with a high rising tone )
 (9) The 'window is ''open (The syllable window is
 said on a high level pitch and open with a fa l l ing-
 rising tone )
 (10) The 'baby is ''cute (baby is said on a high level
 pitch and cute with a falling rising tone)
 u^
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(11) 'He can come (The syllable he_ is pronounced
 With a high falling tone and come with a low
 rising tone )
 (12) 'Open that /Window (The syllable open is said
 with high falling tone and window with a low
 rising tone )
 (13) I 'met her 'last '^Sunday (The syllables met and
 last are uttered with a high level pitch and
 Sunday with a rismg-fallmg tone)
 (14) I 'saw it, ifour \times (The syllable saw is said on
 a high level pitch and four on a low level pitch
 and times with a low falling tone)
 4.2 English Intonation Pattern:
 English intonation can be described in terms of
 (a) Tonality, (b) Tonicity, (c) Tone
 (a)Tonality: Long utterances are normally divided into
 small tone groups at the time of speaking and pauses
 may occur m the middle of an utterance A tone group
 is the stretch of speech between any two pauses for
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example, sentences like the fol lowing can be said
 without any pause in between and thus each of them
 forms a single tone group;
 (1) I'm coming
 (2) I'm coming to buy a house
 (3) Daisy's brother is teaching Physics
 (4) I wish I were the President of America
 (5) Can we go there'?
 (6) What a nice piece of shirti
 (7) Where are you going'?
 (8) All of us make mistakes
 (9) Pass the water please
 (10) We had a wonderful chance
 The following sentences, on the other hand, will normally
 be divided into two groups In other words, there will be one
 pause in the middle of each sentence The pause is indicated
 by an oblique bar A sentence may have one or more tone
 group(s) Examples are given below
 (11) When you go out / close the door
 68
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(12) The President said, / let me thank all of
 you'?
 (13) If it rams, / come back m the house.
 (14) In case you go to London, / please see my
 uncle
 (15) Prices are commg down / m spite of recent
 f loods
 (16) When the cat is away / the mice play
 (17) Because of the examiner's i l lness / we had
 to postpone the viva
 (18) If I had studied carefully, / I would not have
 failed
 (19) With the money I have got / I can't even
 buy a sandwich
 (20) All those/ who have gone before you / have
 submitted to death
 Sentences 1-10 listed above have one group
 each and sentences 11-19 have two groups and
 sentence 20 has three tone groups Each group is
 also known as breath group, because one needs to
 69
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pause m the middle of an utterance m order to
 breathe, hence the primary object in the division of an
 utterance is physiological These groups are also
 called sense-groups since pauses cannot occur at
 arbitrari ly chosen places and pauses have to be
 formed according to the meaning of the sentences so
 that the sense of the utterances is not lost
 Punctuation gives a clue to the division of an
 utterance into tone groups but is not always a sure
 guide A full stop always indicates the end of a tone
 group and comma does it at times Look at these
 examples
 If you go there, / you may get into trouble (a
 comma and signaling the end of a tone-group )
 Oh, there you are, Peter, / at last (a comma not
 signaling the end a tone group )
 (b) Ton i c i t y : During the normal speech, choice of a
 syllable to initiate the pitch movement is the next step
 fol lowed by the division of an utterance into tone
 group(s) In connected speech, normally content or
 70

Page 92
                        

lexical words receive the accent and form or
 grammatical words do not receive the accent.
 'Tom and 'Mary are 'friends
 In this sentence, Tom, Mary and friends will
 receive the accent while and and are will not Th/s
 sentence cannot be divided into smaller groups The
 whole sentence as one group, the speaker will have to
 decide on which of the three syllables Tom, Mary and
 friends to initiate the pitch movement The syllable on
 which a Ditch movement begins is called the nucleus
 of the tone group or the tonic syllable Usually the
 choice of the nucleus will depend upon the meaning
 the speaker wishes to convey Consider the following
 sentences
 (1) 'Take the 'horse for a 'ride in the 'park
 (park IS the tonic syllable because it
 conveys the wish of the speaker, the
 speaker wants that the horse should be
 taken only to the £axk, nowhere else )
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(2) 'Take the ihorse for a Vide in the ,park.
 (ride is the tonic syllable since the speaker
 insists that the other person should not
 make the horsa run. )
 (3) 'Take the 'horse for a iride in the ipark
 (horse is the tonic syllable because the
 speaker wants to give special emphasis to
 the horse and he wants that only the horse,
 and not any other animal should be taken
 for a ride.)
 In all the utterances of the sentence given
 above, all the content words are stressed and one of
 the content words, in each utterance, is made the
 tonic syllable by initiating a pitch movement. A form or
 grammatical word can also receive the primary stress
 or even the tonic accent if the context demands it.
 Examples:
 (1) I 'want you to win a igame (You is the tonic
 syllable. The speaker wishes the addressee, and
 not anyone else, to win a game,)
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(2) 'I iwant you to iwin a igame. (1 is the tonic
 syllable. The speaker wants to emphasise that
 he, and no one else, is giving the order to the
 addressee-)
 Normally the last important syllable in a tone
 group is made the tonic syllable if the context does
 not demand a particular syllable to be made especially
 prominent. If the most important word in a tone group
 has more than one syllable, only that syllable of the
 word (which receives the primary stress when the
 word is said in isolation) can be made tonic syllable or
 nucleus in connected speech. Examples:
 (1) This 'dress is nice. (No special emphasis is
 required so the last prominent syllable is the
 nucleus,)
 (2) This 'dress 1s ,nice. (Special emphasis on is..)
 (3) She is 'always 'making mistakes. (No special
 emphasis.)
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(4) She is always ,making miS|takes (Special
 emphasis on always It seems she is incapable
 of avoiding mistakes)
 (5) iDaisy 'likes cold-coffee (No special emphasis)
 (6) 'Daisy likes ,cold-coffee (Special emphasis on
 likes There is no question of Daisy's disliking
 cold-coffee)
 (7) Daisy Jikes icold-coffee (Special emphasis on
 Daisy It IS Daisy who likes it, no one else)
 (8) Will you iplease 'pass the /salf? (No special
 emphasis)
 (9) 'Don't 'go a /way' (No special emphasis)
 (10) 'How very an noymg' (No special emphasis)
 The first accented syllable in a tone group is
 known as the head The syllable(s) preceding the first
 full stress of a tone, if any, constitute(s) the pre-head
 The most prominent syllable in a tone group on which
 a pitch movement is initiated is defined as the
 nucleus The syllables between the head and the
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nucleus form the body of the tone group. The tone
 group may also have the ta j i if there are syllables
 after the syllable bearing the nucleus. Consider a few
 Examples;
 Pre-head Head
 It 'was
 Body
 n't what
 Nucleus
 leed
 Tail
 ed.
 m
 That
 'going to 'Paris to
 one
 'Go
 'car s
 and 'get
 him some
 very
 mor
 of the two
 'girls began to 'cry
 'Wa
 'beau
 row
 ter
 tiful
 (c) Tone: Finally, after the division of a sentence (where
 necessary) into tone-groups and the choice of the
 tonic syl lable/nucleus, a speaker needs to choose one
 of the various tones for tonic syl lable discussed
 earlier (see 4 1) A stressed syllable can be uttered
 with a changing pitch and then it is said to have a
 /^
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kinetic tone. Or it can be spoken on a level tone, high
 or low and this syllable is said to have a static tone.
 4.3 Functions of Intonation:
 English Intonation is different from the intonation
 of any other language. It is essential to learn the
 shapes and also the meanings of the English tones.
 Intonation can be used to convey information, which is
 not overtly expressed by the words in the utterances.
 For instance, She's very pleasant with a falling
 intonation means precisely what is said but the same
 sentence with a falling rising intonation probably
 means that she is not dependable although she may
 be pleasant There is a chance of serious
 misunderstanding between the speaker and the
 listener (particularly when the listener does not share
 the linguistic background with the speaker) if a
 mistake is committed in the use of intonation. The
 meanings of English tones are important
 English Intonation serves the following
 Functions
 A Grammatical and
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B. Attitudinal
 (A) Grammatical Function:
 The listener can easily detect if a particular
 sentence is a statement or a question, a command or
 a request, with the help of intonation. Examples-
 (i) She is ar'riving 'late
 She is ar'riving /late'^
 (ii) 'Open the 'door.
 'Open the /door.
 The two utterances in each pair, given above,
 are different only in their intonation patterns, but they
 have obviously different meanings as sentences. The
 difference is not lexical but a grammatical one in
 meanings. The first utterance of the sentence No. 1 is
 a statement and the second utterance of the same
 sentence is a question. Similarly the first utterance of
 the sentence No. 2 is a command and the second
 utterance of the same sentence is a request. Hence
 the falling tone is used for statements and commands
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whereas rising tone is used for question and requests
 in the above examples
 Even though intonation has to perform a
 grammatical function there are no hard and fast rules
 regarding the choice of a particular pitch pattern for a
 particular type of utterance At this point, it is
 essential to realise what tones Indian undergraduates
 must learn to use in their English speech It is not
 necessary for them to learn all the tones that native
 speakers of English use It is sufficient if they learn
 the following tones and their use to make their English
 sound like English, at the national and International
 levels
 (a) The Falling Tone may be used in
 (i) Ordinary Statements made with no emotional
 implications. Example
 r m 'going to Delhi
 (ii) Wh- Questions (i e questions starting with a
 question word such as, why, what which or how)
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asked neutrally and sometimes in an unfriendly
 way. Examples.
 'Where are you 'going'?
 'What are you doing'?
 (ill) Commands, Example
 'Sit 'down,
 (iv) Exclamation, Example
 'What a 'beautiful flower'
 (b) The R is ing Tone : may be used in
 (i) incomplete utterances, often the first of the two
 clauses in a complex sentence Example
 'When you /Come here, ( incomplete)/ I'll 'get you
 What you 'want (complete)
 (ii) Yes/no questions (i e quest ions, which demand
 and answer yes or no.)
 Examples
 'Are you /spmster '?
 'Have they /Come '?
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iWill she /do It -?
 (ill) Wh- questions asked in a warm and friendly
 way Examples
 /Why did you do if?
 'What /time is if?
 'How's Your /brother'?
 (iv) Polite, requests and encouraging invitations
 Examples
 'Sit /down
 'Open the /door / 'shut the /Window
 'Write a /note
 iWork /hard.
 (B) Attitudinal Function:
 English intonation helps in discovering the mood
 or att i tude of the speaker The attitude conveyed by
 intonation needs to be interpreted within a given
 context Some examples are given below to discuss
 some of the attitudes, which can be expressed by
 80
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different tones with respect to various types of
 sentences;
 (1) Falling Tone:
 (a) Low-Fall: This tone is associated with certain
 att i tudes, like: detached, matter of fact, bored,
 uninterested,etc. Examples:
 (When will you go to Paris?) \Sunday [uninterested]
 (Who is your examiner?) \Jack (detached)
 Your 'teacher was \looking for you. (matter of-fact)
 •When do you ithink she'll \Work? (bored, uninterested)
 \ls he icoming?
 \Do you ithink so? (curt, exhibiting impat ience.)
 Js he \Coming
 \Can you \sing a isong?
 'Could you \listen to her
 (Uninterested,
 Showing no
 involvement)
 (He is studying hard,) \isn't he?
 (I am very tired,) laren't we \all?
 (expect ing
 agreement)
 'Come and 'meet me at \six. (expecting to be obeyed
 without any doubt).
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'Good \night (pleasant but a routine sort of greeting)
 'How \tragic! (board, even mildly sarcastic)
 (b) High Fall: This tone is normally associated with
 certain attitudes like: expressing surprise, anger,
 disbelief agreement, greetings,etc. Examples:
 Why ? 'How
 'Why ,can't you ,study
 (Expressing, surprise.
 anger, disbelief)
 (She did not work hard) 'did she ?
 (these toys are lovely,) 'aren't they?
 (demanding
 agreement)
 'Open the door.
 'Go a'way.
 (angry command)
 'Good 'morning (hearty greeting)
 'What a 'beautiful 'view ! (strong surprise)
 (2) Rising tone:
 (a)Low Rise: This tone is normally associated with
 grudging, encouraging, doubt, information, greetings.
 Examples.
 82
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/No, per/haps (grudging, encouraging)
 'Cheer /up
 It 'won't 'last /long.
 (reassuring,
 encouraging).
 'Who's that /Speaking ? (polite enquiry)
 /Can he'? (doubtful)
 (She didn't attend the class,)/did she'?
 (These are lovely flowers,) /aren't they'?
 (asking for
 Information)
 /Wait here
 /Write your address-
 (gentle command
 or request)
 'Give me your /book (polite request)
 'Best of /luck (Cheerful good wishes)
 (b) Hiqh-Rise
 This tone is normally associated with surprise,
 disbelief or eagerness Examples are given below
 'Present ^ ('Did you say present"? or
 'Do you want some present"?)
 (expressing eagerness and enthusiasm)
 'Candles'? ('Did you really say candles"?)
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(expressing disbelief or surprise)
 Jack ? ('Are you there, Jack ?' or 'Did you say Jack'?)
 'She would? (expesssing surprise, disbelief)
 'Is he a round ? (expressing eagerness)
 (3) Falling Rising Tone:
 The fall and rise may either occur within the
 same syllable or on different syllables. This tone
 usually indicates something not expressed or
 something implied in the utterance along with other
 attitudes. Examples:
 (Do you go to club?) ''sometimes, (not frequently )
 (Do you teach?) ''Now. (doubtful)
 I 'met her at the "theater, (reproaching she said she
 had to go to her school')
 The ''coffee was igood (but the host wasn't willing to
 serve us).
 'He can't (I'm almost sure he can.)
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I'm 'happy to see you doing /good (encouraging,
 sympathetic )
 'When Will you /bring me some more ,magazines'? (a
 polite rise on bring and mild insistence on when to
 know the exact time )
 'Mind your /language (strong but sympathetic warning)
 (4) Rising-Fall ing Tone:
 Just like the fallmg-rismg tone, this tone is a
 combination of a rising and a falling tone The rising-
 tone usually reinforces the meaning expressed by the
 following falling tone The initial rising tone may also
 exhibit warmth, friendly attitude, anger or sarcasm
 Examples
 (Do you believe if?) ' yes (enthusiastic agreement)
 It was '^frightful (enthusiastic agreement)
 But IS her '^baby so ^cute'?
 (suspicious interest )
 Are you '^sure she can .sing"?
 (suspicious, mocking)
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How '^wonderful, (sarcastic)
 The above statements and examples prove that
 intonation has a grammatical and an attitudinal
 functions to play since it not only distinguishes
 between different types of sentences but also it
 conveys various attitudes of the speaker to the
 listener.
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Chapter V
 TECHNIQUES OF TEACHING STRESS, RHYTHM AND
 INTONATION PATTERNS
 5.1 Introduct ion:
 Pronunciation stress rhythm and intonation are
 the mam elements in the proper learning of a second
 or foreign language These elements are necessary
 for the learners to be intelligible to others Teaching
 of pronunciation is a serious and challenging task
 The teacher has to take these aspects of language
 teaching yery seriously
 Teaching of individual sounds is somewhat easy
 But teaching of stress rhythm and intonation is
 difficult The teacher has to make efforts to teach
 these elements He should be very careful while
 teaching these elements
 The present study emphasizes on the techniques
 of teaching stress, rhythm and intonation in detail
 This study deals with the techniques in general as
 well as in the Indian situation particularly This
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chapter also gives some suggestions for the teachers
 and guidelines for the students for the betterment of
 teaching and learning of stress, rhythm and intonation
 patterns
 Stress, rhythm and intonation can be taught
 through imitation drills In these drills the stress and
 intonation patterns can be 'visualized' with the help of
 symbols The rhythmic pattern of stressed and
 unstressed syllables can be shown by dots or squares
 of different sizes For example, the rhythmic pattern of
 the sentence It's a red book can be indicated by two
 small squares followed by two bigger ones,e g Dni i i
 Likewise, the intonation patterns can also be visually
 represented with arrow-heads indicating a rise or a
 fall
 5.2 Techniques Of Teaching Stress:
 Teachers are advised to tram students in using
 the words stress patterns in simple words of two or
 more syllables, compound words and words involving
 functional stress change The patterns of sentence
 stress should also be taught by the use of stress
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marks and pauses in the sentences chosen for
 practice The students should be asked to read the
 sentences aloud after they finish marking stressed
 syllables Following techniques can be used for the
 teaching of stress patterns in English
 (1) Use of Gestures:
 The teacher may use any of the following
 gestures to indicate the stress pattern
 (a) thump the air when saying the stressed syllable
 (b) make a downward stroke of the hand-marking the
 "beat" like a conductor
 (c) punch the palm of his other hand
 (d) clapping more loudly for the stressed syllable
 (e) bang his hand against something, e g the desk or the
 blackboard
 (2) Use Of The Blackboard:
 Indicating marks on the blackboard is quite an
 effective technique of showing stress patterns Given
 below are few possible options
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(a) Teachers can make the stress patterns clear by writing
 stressed syllables in capital letters. Examples -
 (1) MEET me at SIX.
 (2) good MORNing.
 (3) BUY me a BOOK.
 (4) have you MET my FRIEND ?
 (5) good NIGHT.
 (6) I WANT to BUY a CAR.
 (7) good EVENing.
 (8) she CAME.
 (9) he WANted to SLEEP.
 (10) PINKY and RINKY are FRIENDS.
 (b) The teacher can use the boxes to show the stressed
 syl lable. Small boxes are used for unstressed
 syllables and the big boxes are used for the stressed
 syl lables. Examples -
 (1) Meet me at six.
 • [=] D (2) Good morning.
 (3) Buy me a book.
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(c ) The s
 (11
 (12
 (13
 (14
 (15
 (16
 (17
 (18
 (19
 (20
 4) Have you met my friend?
 5) Good night.
 6) Good evening.
 7) She came
 8) I |want| to buy a par
 9) He wanted to sleep.
 1 OJPinky and Rinky are [riends
 ressed syllable could be underlined. Examples:
 Mee
 Goo
 Buy
 t me at six
 d morning.
 me a book
 Have you met my friend?
 Good night.
 Good evening.
 She came.
 I want to buy a car.
 He wanted to sleep.
 Pinky and Rinky are friends.
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(d) Teachers can show stress by using the simple stress
 marks. (Mark at the top indicates the primary stress
 and those at the bottom indicate the secondary
 stress). For examples:
 lOppor'tunity
 iGene'rosity
 'Eduicate, 'Cultiivate etc.
 (e) The stressed syllable could be written in a different
 coloured chalk.
 5.3 Techniques of Teaching Rhythm:
 The teacher can begin by getting the students to
 read aloud some of the sentence which he dictated
 and corrected in the ear training. He should first read
 them aloud several times himself, emphasizing the
 rhythm by getting the stressed syllables to fall at
 equal intervals of time. Then he should get the class
 to read the sentence aloud in chorus, and then (if he
 wishes) in groups and individually.
 The teacher should point out to the students the
 importance of rhythm in English speech, without it, it
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IS very difficult for people to understand what one is
 saying
 The teacher can emphasize the rhythm by
 banging on his table, doing this at regular intervals,
 each bang coinciding with a stressed syllable
 Teacher can also emphasize the rhythm by using non
 sense syllables, using tum for stressed syl lable, and t i
 for unstressed syllables Examples
 (1) 'tum ti 'turn ti ti 'tum ti
 'Mary neiglected his 'studies
 (2) itum ti ti itum ti ti ' tum ti
 'Mary has ne'glected his studies
 (3) 'turn ti ti ti Itum ti ti tum ti
 'Mary has been ne'glecting his studies
 Individuals may be asked to read it aloud and
 simultaneously banging on their desks to mark the
 rhythm After a student has read it a loud, the teacher
 should read it aloud himself
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After several students have read this aloud, the
 teacher should make the class read it in chorus or in
 groups If they do not read it correctly, he should
 repeat the sentence after them himself and make them
 say it again
 5.4 Techniques of Teaching Intonation:
 According to Adrian Doff, "Intonation is the
 'music' of a language - the way the voice goes up and
 down as we speak intonation is very important in
 expressing meaning, and especially m showing our
 feelings (e g , surprise, anger, disbelief, gratitude)
 However, intonation patterns are quite complex, and it
 IS better for students to acquire them naturally rather
 than try to learn them consciously"^
 Repetition is the easiest way of practicing
 intonation Students should be provided sufficient
 practice in repetition of words, sentences or phrases
 Intonation and pitch of the voice can be shown in the
 same way as the stress is shown earlier Teachers
 should read simple, interesting and short passages
 from plays, novels, etc and ask learners to locate the
 correct places of tonic syllables Following techniques
 Doff Adrian Feach Enghsh A Training Course for Teachers Teachers Handbook Cambridge C U P 1995 (Low prised Ed.t.on) p!!9
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can be used for an effective teaching of intonation
 patterns:
 (1) Exaggerations:
 When teachers exaggerate the main features
 (e.g. a falling tone in some questions) the pattern is
 more fascinating and memorable for learners when
 they try and imitate it.
 (2) Gestures:
 Intonation can be shown by making certain
 gestures e.g. clear sweep of the hand either up or
 down can indicate the general direction of the voice.
 Teachers can use their hand movement to show
 whether the voice starts on a high or low level pitch.
 Hence a falling tone or a rising tone can be clearly
 indicated through gestures. Gestures can be used
 effectively while conducting a choral structure drill for
 teaching rising, falling and falling-rising tones.
 95

Page 118
                        

(3) The Blackboard:
 (i) Intonation can be taught by drawing arrows on the
 blackboard, Examples:
 A. He is my brother. \ (Low fall)
 B. Is he ? / (High rise)
 A. She is my teacher. \ (Lowfall)
 B. Is she ? / (High rise)
 A. She is cute. \ (Lowfall)
 B. Is she ? / (High rise)
 A. He is smart. \ (Lowfall)
 B. Is he ? / (High rise)
 A. Can I borrow your notes ? / (High rise)
 B. No. \ (Low fall)
 A. Can I use your pen ? / (High rise)
 B. No. \ (Lowfall)
 A. Who's that ? \ (Lowfall)
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B. It's Peter. \
 A. Who is he ? \
 B. He is Mack. \
 A. Is that Pinky ? /
 B No, it isn't \
 (ii) drawing lines on the blackboard, e.g ;
 (Low fall)
 (Low fall)
 (Low fall)
 (High rise)
 (Low fall)
 E.g., a. I need ajbooK.
 b I need a pen
 (MI) drawing dots on the scale, e.g..
 '*>'
 (High fall)
 (High fall)
 ¥ W
 need a book (High fall)
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(iv) Showing the height of the dot on the scale :
 Extra high
 High
 Mid
 Low
 I need a pen.(Low fall)
 (v) Using raised number (Low intonation is usually
 represented by 1,mid by 2, high by 3, and extra high
 by 4).Example:
 2| needa \oadmap2 , not a ^ ic tureV
 (vi) using italic letters or, capital letters, for stressed
 syllables. Examples
 Good EVENing
 Good MORNing.
 Good eve/ling.
 Good morning
 (4) Back-Chaining Technique:
 In most English sentences, the pitch movement
 at the end of the sentence is important for the
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meaning. Students frequently find it diff icult to repeat
 long sentences after the teacher. In this case the
 teacher should break the sentence down into bits and
 build up towards the complete sentence. Because of
 the importance of the intonation of the end of the
 sentence in English, it is usually better to begin to
 break the sentence down from the end, rather than the
 beginning.
 This may be checked quickly by counting aloud
 from 1 to 6. It will be noted that the voice falls
 signif icantly on 6. If the following sequence, is
 repeated not as independent units, but as part of the
 full sequence; one, two, three, four, f ive, six,
 One, two
 One, two, three
 One, two, three, four
 One, two, three, four, five
 One, two, three, four, f ive, six;
 it will be noted that it is extremely diff icult. Beginning
 at the end, however because the end remains
 99
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consistent, the intermediate stages are relatively
 easy, and contribute towards the ability to produce a
 complete sequence. One should try this sequence:
 Five, six
 Four, five, six,
 etc.
 As an example - Do you mind if I smoke? Could be
 back-chained as follows:
 Teacher - smoke
 Students - smoke
 Teacher - If I smoke
 Students - If I smoke
 Teacher - mind if I smoke
 Students - mind if I smoke
 Teacher - Do you mind if I smoke?
 Students - Do you mind if I smoke?
 Beginning at the beginning means that the
 intermediate stages are not contr ibuting naturally to
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words the final version. Back chaining overcomes this
 diff iculty.
 5.5 Suggestions For Teachers:
 For effective teaching of spoken English,
 particularly stress, rhythm and intonation patterns
 Engl ish, the teachers are advised to fol low the
 fol lowing measures;
 (1) Word stress should be taught by the use of
 stress marks and constant reference to a
 dictionary and word stress rules.
 (2) The patterns of stress, rhythm and intonation
 should be taught by the use of stress and tone
 marks in the sentences, chosen for pract ice.
 (3) The division of sentences into tone groups and
 the location of the tonic syllables should be
 taught by analyzing longer sentences.
 (4) The pitch movements at the end of most English
 sentence an important for meaning. The teacher
 should break the sentence down into bits and
 build up towards the complete sentence. It is
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better to use the technique of back chaining
 (sees.4 (4)) for effective teaching of intonation.
 Beginning at the end, because the end remains
 consistent, the intermediate stages are relatively
 easy, and contribute towards the ability to
 produce a complete sequence.
 Example - Listen to me carefully could be back
 chained as following:
 Teacher - carefully
 Students - carefully.
 Teacher - to me carefully.
 Students - to me carefully.
 Teacher - Listen to me carefully.
 Students - Listen to me carefully.
 (5) The teacher should say some words or
 sentences and ask the class to perceive
 intonation, stress and juncture for the sake of
 ear training. To be able to detect finer stress and
 intonation patterns in English is a must for
 Indian students.

Page 125
                        

(6) The teacher should describe the high and low
 pitch being shown on the blackboard through
 arrows, lines, dots, scales, etc.
 (7) The teacher should ask the class to imitate her.
 (8) The teacher should teach the class how to vary
 the sentence in order to suit various situations.
 This variation can be taught through substitution,
 transformation, expansion, reduction,
 combination, etc. Examples:
 I need a book [
 pen i
 I need a pen i
 book 1
 I need a book [
 (9) The teacher should give a variety of
 assignments, e.g. a topic, a picture or set of
 pictures, a story, or some combinations of these
 as stimulus to his students for their oral
 exercises.
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(10) The teacher should make use of the ear-training
 techniques.
 5.6 Guidelines For The Learners:
 The following suggestions are offered to the
 learners of English in India:
 (1) The learners should learn and practice the
 correct word stress patterns in simple words,
 compound words and words involving functional
 stress change.
 (2) The learners should acquire and practice the
 correct patterns of sentence stress and rhythm.
 (3) Weak forms of vowels, in unstressed syllables
 and in form words in unstressed posit ions,
 should be correctly articulated and should not be
 given strong forms or stress in normal
 unemphatic speech in English.
 (4) The learners should divide the sentences into
 proper tone groups with the normal use of
 pauses.
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(5) The characterist ic rhythmic patterns of English
 tone groups should be acquired with stressed
 syllables coming at more or less regular intervals
 of time by the rapid pronunciation of weak forms
 and unstressed syllables
 (6) The learners should acquire the correct location
 of tonic syllables corresponding to that of normal
 English
 (7) The learners should acquire the correct use of
 tones, satisfying the principles of the use of
 tones in normal English
 (8) The learners should carefully maintain the
 dist inct ion between different kinds of tones
 conveying different attitudmal meanings
 (9) The correct use of English tones dist inguishing
 different kind of utterances, e g statements,
 quest ions, commands, etc and also conveying
 the speakers attitudes correctly is required to be
 learnt and practiced as they are used in normal
 English speech Rigorous exercises are
 therefore needed for learning grammatical and
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attitudinal meanings of English intonation if the
 learners wish to speak English effectively with
 an intelligible accent at the national and
 international levels.
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chapter ' VI
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Chapter V I
 Exercises For Practice
 6.1 Word Stress:
 Teacher should pronounce the fol lowing words
 with correct word stress patterns and ask the students
 to listen to him attentively and then reproduce these
 words after the teacher in chorus and also
 individually.
 Exercise 1
 (A) Words of Two Syllables: Primary stress on the
 first syllable:
 (1)
 (3)
 (5)
 (7)
 (9)
 (11)
 (13)
 (15)
 (17)
 lable
 'always
 'any
 'angle
 'bacon
 'brother
 'basic
 'budget
 'brother
 (2)
 (4)
 (6)
 (8)
 (10)
 (12)
 (14)
 (16)
 (18)
 'almost
 'album
 'ankle
 'battle
 'better
 'body
 'biscuit
 'button
 'busine!
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(19;
 (21
 (23;
 (25;
 (27;
 (29;
 (31
 (33;
 (35;
 (37;
 (39;
 (41
 (43;
 (45;
 (47;
 (49;
 (51
 (53;
 (55;
 (57;
 (59;
 (61
 cabin
 captain
 castle
 churcli
 circus
 clever
 comfort
 colour
 contact
 clanger
 ^ ^ u ; i u c u i I
 diction
 dentist
 difficult
 doctor
 engine
 either
 eldest
 even
 'embassy
 'every
 'expert
 (20
 (22
 (24
 (26
 (28
 (30
 (32
 (34
 (36
 (38
 (40
 (42
 (44
 (46
 (48
 (50
 (52
 (54
 (56
 (58
 (60
 (62
 cable
 carpet
 certain
 city
 classic
 chicken
 credit
 common
 country
 darken
 different
 dollor
 dozen
 dimple
 drastic
 early
 elbow
 English
 elevate
 empty
 exit
 extra
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(63)
 (65)
 (67)
 (69)
 (71)
 (73)
 (75)
 (77)
 (79)
 (81)
 (83)
 (85)
 (87)
 (89)
 (91)
 (93)
 (95)
 (97)
 (99)
 (101
 (103)
 (105)
 'fabric
 'factor
 'foreign
 'female
 ifitter
 'gargle
 'garden
 'glory
 igolden
 'gravel
 'grateful
 'hamper
 'healthy
 'hectic
 'helmet
 'hunger
 'human
 'husband
 'impulse
 'into
 ' instant
 ' jacket
 (64)
 (66)
 (68)
 (70)
 (72)
 (74)
 (76)
 (78)
 (80)
 (82)
 (84)
 (86)
 (88)
 (90)
 (92)
 (94)
 (96)
 (98)
 (100)
 (102)
 (104)'
 (106)1
 'facial
 'follow
 fashion
 fiction
 fortune
 garlic
 gatter
 govern
 graphic
 gypsy
 habit
 hardy
 heaven
 hollow
 honest
 humble
 humour
 hyphen
 increase
 interest
 insult
 javelm
 ^09

Page 133
                        

(107)
 (109)
 (111)
 (113)
 (115)
 (117)
 (119)
 (121)
 (123)
 (125)
 (127)
 (129)
 (131)
 (133)
 (135)
 (137)
 (139)
 (141)
 (143)
 (145)
 (147)
 (149)
 ijelous 1
 ijunction (
 i judgement (
 'kipper <
 Mady (
 ' lavish (
 Memon (
 Movely (
 'magnet
 'many
 'measure
 'mission
 'mummy
 'nation
 'nature
 'never
 'nothing
 'ocean
 'often
 'other
 'over
 'packet
 108)
 110)
 112)
 114)
 116)
 118)
 120)
 .122)
 124)
 126)
 [128)
 ;130)
 ; i32)
 (134)
 (136)
 (138)
 (140)
 (142)
 (144)
 J 4 6 )
 '148)
 '150)
 ' jumble
 ' journey
 'kitchen
 'knowledge
 ' latter
 ' leather
 ' l iver
 'magic
 'major
 'matter
 'mention
 'moment
 'napkin
 'native
 'notion
 'notice
 'number
 'offer
 'opt ion
 'order
 'output
 'paper
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(151)
 (153)
 (155)
 (157)
 (159)
 (161)
 (163)
 (165)
 (167)
 (169)
 (171)
 (173)
 (175)
 (177)
 (179)
 (181)
 (183)
 (185)
 (187)1
 (189)1
 (191)1
 (193)1
 ipassion
 'passive
 pension
 picture
 'posture
 public
 quarter
 racket
 rhythm
 rigid
 sacred
 sailor
 story
 season
 simple
 system
 tackle
 theatre
 timid (
 ugly (
 unit (
 valid (
 (152)
 (154)
 (156)
 (158)
 (160)
 (162)
 (164)
 (166)
 (168)
 (170)
 (172)
 (174)
 (176)
 (178)
 (180)
 (182)
 (184)
 '186)
 188)
 190)
 192)
 194)
 'people
 'person
 'picnic
 'portion
 'profit
 'question
 'rather
 'reason
 'ribbon
 ^nver
 'second
 'sample
 'scholar
 'section
 'symbol
 'table
 'tailor
 'tfcket
 'temple
 'under
 'value
 'vanish
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(195)ivery
 (197)iweaken
 (199)iwelcom
 (201)iwoman
 (203)iwinter
 (205)iworship
 (207)iyellow
 (209)izenith
 Exercise 2
 (196)ivulture
 (198)'water
 (200)iwisdom
 (202)iweapon
 (204)'wider
 (206)'wri t ten
 (208)iyokel
 (210)izealous
 Primary stress on the second syllable:
 (1) aibove (2) a^bout
 (3) a'broad (4) a'buse
 (5) ac'cord
 (7) acicount
 (9) aicute
 (11) ad'dress
 (13) a'dopt
 (15) ad'vance
 (17) affair
 (19) a'gain
 (21) a'gree
 (23) a'larm
 (6) ac'cost
 (8) a'cross
 (10) a'dopt
 (12) a'dmit
 (14) ad'vice
 (16) affect
 (18) afford
 (20) a'go
 (22) a'head
 (24) a'lert
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(25
 (27
 (29
 (31
 (33
 (35
 (49
 (51
 (53
 (55
 (57
 (59
 (61
 (63
 (65
 (67
 aMine
 a'lone
 a'new
 an'noy
 apipear
 ap'ply
 (37)
 (39)
 (41)
 (43)
 (45)
 (47)
 a'rise
 a'round
 a'shamed
 a'sleep
 at ' tach
 a'void
 aiwake
 bam'boo
 be'come
 be'gan
 be' l ieve
 be' low
 be'tween
 be'yond
 cam'paign
 com'pare
 (26
 (28
 (30
 (32
 (34
 (36
 (38
 (40
 (42
 (44
 (46
 ) apipeal
 ) ap'point
 ) a'rose
 ) ar'rest
 ) a'side
 ) at'tack
 ) at ' tract
 (48
 (50
 (52
 (54
 (56
 (58
 (60
 (62
 (64
 (66
 (68
 ai' low
 a'mount
 a'muse
 a'part
 a'wait
 a'way
 be'cause
 be'fore
 be'have
 be'long
 be'side
 be'ware
 coPlect
 com'mand
 comiplete
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(69
 (71
 (73
 (75
 (77
 (79
 (81
 (83
 (85
 (87
 (89
 (91
 (93
 (95
 (97
 (99
 (10
 com'mend
 con'nect
 con'trol
 de
 de
 de
 de
 de
 de
 de
 bate
 cide
 feat
 light
 note
 part
 sign
 de'serve
 des'troy
 di'sarm
 dis'cover
 di'sease
 dis'turb
 )e' lect
 (103)emiploy
 (105)en' joy
 (107)e'nrich
 (109)es'teem
 (111)exiact
 ;7o;
 7 2 ;
 ;76;
 ;78;
 ;8o;
 ;82;
 ;84;
 [86;
 [88;
 ;9o;
 [92;
 [94:
 con'cern
 con'tain
 con'vey
 de'cease
 di'cay
 de'
 del
 del
 de'
 de
 de'
 lay
 mand
 ny
 pend
 scribe
 sire
 de'tect
 disc' lose
 :96) dis 'cuss
 :98) di 'sl ike
 100)diivide
 102)efifect
 104)en'gage
 106)e'nough
 108)en't ire
 110)eivent
 112)ex>cess
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(113)eixam
 (115)exipect
 (117)exitreme
 (119)fait igue
 (121)forigave
 (123)gaizette
 (125)hoitel
 (127)imipart
 (129)inifect
 (131)inisist
 (133)inivoke
 (135)mis' take
 (137)narirate
 (139)oibey
 (141)obisess
 (143)ocicur
 (145)oimit
 (147)perimit
 (149)poi| i te
 (151)preifer
 (153)pre'vent
 (155)pro'pose
 114)exichange
 116)exitend
 118)foribid
 120)forigive
 122)foriget
 124)guiitar
 126)iidea
 128)imiprove
 130)inihale
 132)inivest
 134)maichine
 136)myiself
 138)neiglect
 140)oibiserve
 142)obitain
 144)ofi fence
 146)opipose
 148)pericieve
 150)pos'sess
 152)preitend
 154)pro'vide
 156)proitect
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(157)re
 (159)re
 (161)re
 (163)re
 (165)re
 (167)re
 (169)re
 (171
 (173
 (175
 (177
 (179
 (181
 (183
 Exerc i se 3
 act
 duce
 fleet
 fuse
 lax
 lief
 peat
 ward
 suc'cess
 supiport
 sup'pose
 to'wards
 u'pon
 wi'thin
 re
 (158
 (160
 (162
 (164
 (166
 (168
 (170
 (172
 (174
 (176
 (178
 (180
 (182
 (184
 re
 re
 re
 re
 re
 re
 re
 se
 su
 ceive
 fer
 fresh
 late
 lease
 move
 tain
 i|ect
 g'gest
 sur'vive
 un
 va
 wi
 H o y
 Ness
 'cate
 thout
 (B) Words of Three syllables: Primary stress on the
 first syllable:
 (1) 'absolute
 (3) 'accident
 (2) 'aeroplane
 (4) 'argument
 (5) 'advertise (6) 'anything
 (7) 'adjective (8) 'agency
 (9) 'adequate (10) 'article
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(11)
 (13)
 (15)
 (17)
 (19)
 (21)
 (23)
 (25)
 (27)
 (29)
 (31)
 (33)
 (35)
 (37)
 (39)
 (41)
 (43)
 (45)
 (47)
 (49)
 (51)
 (53)
 'avenue
 'beautiful
 'calcium
 'capital
 'century
 'champion
 'cit izen
 'complicate
 'dedicate
 'decorate
 'discipl ine
 'elevator
 ' fabricate
 'family
 'glorious
 'heritage
 'holiday
 ' industry
 ' instrument
 'justify
 ' lexicon
 ' locative
 (12)
 (14)
 (16)
 (18)
 (20)
 (22)
 (24)
 (26)
 (28)
 (30)
 (32)
 (34)
 (36)
 (38)
 (40)
 (42)
 (44)
 (46)
 (48)
 (50)
 (52)
 (54)
 'babyhood
 'calculate
 'candidate
 'catalogue
 'circular
 'character
 'cult ivate
 'delicate
 'detective
 'diff icult
 'educate
 'excellent
 ' f luctuate
 'generate
 'hesitate
 'handicap
 ' imitative
 ' indicate
 ' implement
 ' legislate
 ' l ibrary
 'memory
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(55
 (57
 (59
 (61
 (63
 (65
 (67
 (69
 (71
 (73
 (75
 (77
 (79
 (81
 (83
 (85
 mediate
 numerous
 narrative
 organise
 paradise
 permanent
 popular
 practical
 probable
 quality
 radiate
 relative
 regulate
 sentiment
 sympathy
 technical
 (87) 'yesterday
 (56
 (58
 (60
 (62
 (64
 (66
 (68
 (70
 (72
 (74
 (76
 (78
 (80
 (82
 (84
 (86
 minister
 nominate
 operate
 ornament
 passenger
 photograph
 possible
 prejudice
 property
 quantity
 recognize
 residence
 sacrif ice
 satisfy
 talkative
 terrible
 Exercise 4
 Primary stress on the second syllable
 (1) ab'normal (2) ac'custom
 (3) ad'va ntage (4) ad'mission
 (5) ad'venture (6) am'bi t ion
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(7) al'ready
 (9) aririval
 (11
 (13
 (15
 (17
 (19
 (21
 (23
 (25
 (27
 (29
 (31
 (33
 (35
 (37
 (39
 (41
 (43
 (45
 (47
 (49
 asitonish
 be'haviour
 com'mercial
 com'mittee
 con'dit ion
 de'duction
 de'l iver
 (8)
 (10
 (12
 (14
 (16
 (18
 (20
 (22
 (24
 de'partment (26
 'develop (28
 dis'cover (30
 en'courage (32
 ex'amine (34
 ex'ception (36
 ex'pensive (38
 exipression (40
 fa'miliar (42
 im'portant (44
 relation (46
 sus'picion (48
 to'gether (50
 a'nother
 ar ' t ist ic
 a t ten t ion
 coPlection
 co'ncept ion
 con' fusion
 con'sider
 de'cision
 de' fect ive
 de' termine
 di ' rect ion
 dis 'cursion
 es
 ex
 ex
 ex
 ex
 sential
 ample
 istence
 plosion
 tension
 im'mediate
 pro'duct ion
 re 'member
 to 'bacco
 to 'morrow
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Exercise 5
 Primary stress on the third syllable
 (1) after'noon
 (2) addres'sce
 (3) disapipear
 (4) engi'neer
 (5) enter'tam
 (6) mtro'duce
 (7) recorn'mend
 (8) repro'duce
 (9) repre'sent
 (10) under'stand
 (11) disap'pomt
 Exercise 6
 (C) Words of Four Syllables : Primary stress on the
 first syllable
 (1) 'capitalize
 (2) 'crit icism
 (3) 'helicopter
 (4) 'melancholy
 (5) 'purgatory
 (6) 'territory
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(7) 'pessimism
 (8) lapplicable
 (9) 'educated
 (10) ^optimism
 Exercise 7
 Primary stress on the second syllable
 (1) a'cademy
 (2) ap^preciate
 (3) ac'tivity
 (4) bo'tanical
 (5) de'mocracy
 (6) gram^matical
 (7) hy'pocrisy
 (8) par't icuiar
 (9) par't icipate
 (10) ri^diculous
 Exercise 8
 Primary stress on the third syllable
 (1) aggra'vation
 (2) ambiiguity
 (3) appli 'cation
 (4) appo'sit ion
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(5) calcu' lation
 (6) compl|ication
 Exercise 9
 (D) Words of Five Syllables.
 Primary stress on the first syllable
 (1) 'communalism
 (2) icannibalism
 (3) 'secularism
 Exercise 10
 Primary stress on the second syllable
 (1) con'servatism
 (2) ir 'revocable
 (3) ir irefutable
 (4) Aimericanize
 Exercise 11
 Primary stress on the third syllable
 (1) elec'tricity
 (2) irre'sponsible
 (3) irreiproachable
 (4) irre'pressibJe
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Exercise 12
 Primary stress on fourth syllable'
 (1) civi l j ization
 (2) mechaniization
 (3) partici ipation
 Exercise 13:
 Functional Stress Change:
 Nouns Verbs
 (1) 'absent
 (2) 'accent
 (3)
 (4)
 (5)
 (6)
 (7)
 (8)
 (9)
 (10)
 (11)
 contact
 contest
 convict
 dictate
 digest
 export
 insult
 import
 increase
 (12) 'object
 (13) 'present
 ab'sent
 ac'cent
 con'tact
 con'test
 con'vict
 dic' tate
 di 'gest
 ex'port
 in'sult
 im'port
 m'crease
 ob' ject
 pre'sent
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(14)
 (15)
 (16)
 (17)
 (18)
 (19)
 (20)
 produce
 project
 protest
 record
 reject
 suspect
 upset
 pro'duce
 pro'ject
 pro'test
 re'cord
 re'ject
 sus'pect
 up'set
 verbs
 (21) ab'sent
 (22) fre'quent
 adjectives
 'absent
 'frequent
 Noun
 (23) 'instinct
 adjective
 ins'tinct
 Adverbs
 (24) 'down'stairs
 (25) offhand
 (26) 'out'side
 (27) 'over'night
 (28) 'over'seas
 Adjectives
 'down,stairs
 'offhand
 'out,side
 'over,night
 'over,seas
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Nouns
 (29) 'overall
 (30) 'underground
 (31) 'wherea|bouts
 Adverbs
 'over'al
 'under 'ground
 'wherea'bouts
 Exercise 14
 Compound Words:
 (1) 'absent 'minded
 (3) 'black,out
 (5) 'cod-liver'oi
 (9) 'day |break
 (11) 'easy 'chair
 (13) 'fancy 'dress
 (15) ' four-year-'plan
 (1 7) 'governor 'general
 (2) ' a f te r though t
 (4) 'chicken 'hearted
 (6) 'colour ^blind
 (7) com'mander-ln- 'chief (8) ' cu to f f
 (10) de ' layed 'action
 (12) lever ' last ing
 (14) ' far 's ighted
 (16) 'gent leman
 (18) great 'Br i tain
 (19) igreat-great- 'grandfather (20) ' ha l f ' yea r l y
 (21) 'here'after (22) 'here' in
 (23) 'herein'after (24) ihereinbe' fore
 (25) 'here'with (26) 'homesick
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(27)
 (29)
 (31)
 (33)
 (35)
 (37)
 (39)
 Sente
 how'ever
 ' ladylike
 'moonlit
 'near'by
 'newspaper
 'pitch 'dark
 'sandal-woo
 nee st ress
 Exercisel
 d 'oil
 and Rhythm
 (28)
 (30)
 (32)
 (34)
 (36)
 (38)
 (40)
 howsoever
 left 'hander
 moving 'pictures
 neverthe' less
 out 'spoken
 prime 'minister
 under'graduate
 The following word combinations in English
 usually have a full stress on each word adjective-
 noun, adverb-adjective, adverb-verb
 The learners should read each of the following
 groups three times after the teacher's single reading.
 (1) 'Brown 'sugar
 (2) 'Round 'table
 (3) 'Curly 'hair
 (4) 'Blue 'shirt
 (5) 'Badly ^written
 (6) 'Almost 'everything
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7)
 8)
 9)
 10
 11
 12
 13
 14
 15
 16
 17
 18
 19
 Half 'dressed
 Extremely in'telligent
 Very ex'pensive
 Sweet 'voice
 Clear 'sky
 Wrong 'answer
 Good 'luck
 English 'language
 Carefully pre'pared
 Heavy 'traffic
 Modern 'writer
 Mam 'road
 Bank 'holiday
 20) lEmpty 'bottle
 Exercise2
 When several "content" words occur together,
 care must be taken to give them full stresses. The
 stressed syllables in this exercise should be spaced in
 a regular rhythm The learners should read the
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following barred sections. The teacher reads a section
 once, the students repeat it three times in steady
 rhythm before the teacher proceeds to the next bar
 (1) a 'book /a 'good 'book / a yery 'good 'book / a ^yery
 good text 'book / a 'very 'good school 'text book.
 (2) a 'doll / 'Mary's 'doll / 'Mary's 'new 'doll / 'Mary's
 'new china 'doll / 'Mary's two 'new china 'dolls
 (3) a 'cup / an 'empty 'cup / an 'empty 'cup and 'saucer
 / an 'empty 'cup and a 'broken 'saucer / two 'empty
 'cups and a 'broken 'saucer
 (4) Whisky / 'Scotch 'whisky / a 'bottle of 'Scotch
 'whisky / a 'bottle of 'genuine 'Scotch 'whisky / 'half
 a 'bottle of 'genuine 'Scotch whisky
 (5) a 'clock / my 'friends 'clock / the 'hands of my
 'friends 'clock / the 'metal 'hands of my 'friends
 clock / the 'two 'broken 'metal 'hands of my
 'friends 'clock
 (6) a hat / a 'straw 'hat / a 'dirty 'straw 'hat / a very
 'dirty 'straw 'hat
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(7) The Ta lace / the 'Crystal T a l a c e / the 'Crystal
 'Palace ExhTbition / the 'great 'Crystal 'Palace
 ExhTbition / the 'great 'Crystal "Palace ExhTbit ion
 of eighteen fifty 'one
 (8) a 'cloth / a 'linen 'cloth / a 'l inen ' table-cloth / a
 'white 'linen 'table cloth / a c'lear 'white ' l inen
 ' table-cloth
 (9) a ' telephone / a 'public ' telephone / 'two 'public
 ' telephones / 'two 'public ' telephones on 'Platform
 '4 / 'two 'new 'public 'telephones on 'platform '4
 (10) a chair / an 'arm-'chair / 'Granny's 'arm- 'chair /
 'Granny's 'favourite 'arm-'chair / the 'back of
 'Granny's 'favourite 'arm-'chair
 Exerc ise 3
 The following exercises are based on common
 patterns of stressed and unstressed syl lables The
 students should be asked to listen to the teacher 's
 pronunciation of the following sentences and then
 repeat after him individually and also m chorus In
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the key pattern a large square mdicates a fully
 stressed syllable and a small square an unstressed or
 only partially stressed one
 Key pattern. CD n D CH
 (1) 'Send him a'way
 (2) iReadmg a'loud
 (3) 'Give him a 'book
 (4) iWhat IS the 'time'?
 (5) iQuick off the 'mark
 (6) 'Meet me to'night
 (7) 'Where have you 'been
 (8) 'What nave you 'done'?
 (9) 'Show me the 'way
 (10) 'Give him some 'food
 (11) iHandsome young 'man
 (12) 'Cutting the 'grass
 (1 3) 'Leave it a'lone
 (14) 'Ready for 'lunch
 (15) 'Switch off the 'light
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Exercise 4
 Key pattern: n i m n [ZH
 (1) I 'want to 'know
 (2) It's iquite all >ight.
 (3) She itook it 'off
 (4) They 'put them 'on
 (5) A 'piece of 'string
 (6) He 'had to 'go
 (7) Its 'very 'good
 (8) Its 'hard to 'say
 (9) She 'took it 'off
 (10) They 'put them 'on
 (11) They 'mus tn ' t ' know
 (12) He Mocked the 'door
 1 3) Its 'much too 'big
 (14) A 'waste of 'time
 (15) They've 'gone away
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Exercise 5
 Key pattern: D EZ] D n CZD
 (1) I ithink he is >ight
 (2) A 'spoonful of 'salt.
 (3) We 'wanted to 'see.
 (4) A 'walk in the 'park.
 (5) He 'told me he 'would.
 (6) I'll >see to it 'f70W.
 (7) He 'left it out 's ide.
 (8) He 'borrowed a 'pound.
 (9) He 'can't play it 'back.
 (10) She's 'gone to the 'shop.
 (11) I've 'f inished my ' lunch.
 (12) You 'promised to 'wri te.
 (13) He 'drank it all 'up.
 (14) I'm 'sorry I'm ' late.
 (15) The 'engine won ' t ' s ta r t .
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Exercise 6
 Key pattern D L ^ D D D C Z ]
 (1) I 'think It will be ^fme
 (2) A 'bucketful of 'ice
 (3) The 'hospital was 'bombed
 (4) She 'waited half an 'hour.
 (5) I 'never have a 'cold
 (6) Im'possible to say
 (7) We 'thanked him very 'much
 (8) I 'didn't know the 'way
 (9) We 'promise to be 'good
 (10) I'll 'try to be in 'time
 (11) He 'doesn ' t go to 'school
 (12) You're 'wanted on the 'phone
 (13) It's 'absolutely 'true
 (14) The 'children are m 'bed
 Exercise 7
 Key pattern n [ZZl D D C^ D D
 (1) He 'started to 'talk to me
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(2) They've 'practised it 'perfectly.
 (3) Re'peat it a'gain for me.
 (4) He 'hasn't yet 'paid for it
 (5) She 'wanted to 'write to him.
 (6) You'll 'get it on 'Saturday
 (7) They've 'all gone on 'holiday.
 (8) It's 'very un'fortunate
 (9) It's 'not the right 'att i tude
 (10) It's 'not what I 'asked you for
 (11) It 'wants a new 'battery
 (12) We 'traveled by 'aeroplane
 (13) He 'came on a 'bicycle
 (14) I'll 'take it a'way again
 (15) The 'price has gone 'up again.
 Exercise 8
 Key pattern n c z D n n n c D D n n
 (1) I 'wanted you to 'write about it
 (2) I 'think he did it 'beautiful ly
 (3) I 'took it to a 'watch repairer
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(4) She 'doesn't want to 'talk about him
 (5) The 'doctor did not 'see the patient
 (6) This 'is not quite the 'moment for it
 (7) I'd 'like It with some 'soda water
 (8) He 'need not be so rude about us
 (9) You'll 'need a rather bigger saucepan
 (10) It's 'not the one I 'borrowed from you
 (11) It's 'interesting to 'read about it
 (12) But 'Where's the glass you're 'drinking out of?
 (13) A 'teaspoonful of salad dressing
 Exercise 9
 Key pattern D dD DD D [i;^ n D D CD
 (1) I 'think It was an 'excellent affair
 (2) We 'haven't got an 'envelope to 'match
 (3) The 'factory is 'working day and 'night
 (4) The 'light should be in 'quite another 'place
 (5) I 'don t suppose you'll 'understand my 'point
 (6) The 'bus is more con'venient than the tram
 (7) It's 'just as good as 'being in the hall
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(8) I'd 'like a lump of 'sugar in my 'tea.
 (9) The 'others must wait 'here a little 'while.
 (10) He 'wanted me to 'listen to his 'song.
 (11) We 'finished it the 'day before he 'came.
 (12) I 'should not be sur'prised if they for'got.
 (13) I 'wonder if he'll 'ask me in 'advance.
 (14) The 'office boy will 'show you where to 'go.
 (15) The 'concerts being 'broadcast after 'six.
 Exercise 10
 Key pattern; n c ^ i D n c D D n c z D n n
 (1) I 'told him to 'wait in the 'corridor.
 (2) Now 'what have I 'done with my 'handkerchief?
 (3) Re'member to 'get me a'nother one.
 (4) I 'wonder if 'David has 'heard of it?
 (5) The 'ambulance 'took him to 'hospital.
 (6) 'When'ever you 'can you must 'visit us.
 (7) Sep'tember is 'best for a 'holiday.
 (8) You 'must have it 'ready by 'Friday.
 (9) ! 'wanted to 'finish my 'library book.
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(10) I 'think that he 'wants us to 'take him there.
 (11) A 'terrible 'cold in the 'head again.
 (12) That's 'nothing to 'do with the 'argument.
 (13) The 'other boys 'would not a'gree with him.
 (14) She 'promised to 'carry it 'carefully.
 (15) 1 'ought to have 'sent her a 'Christmas card.
 6.3 Intonation:
 The teacher should read each of the sentences
 given in the following exercises carefully. The
 learners should then be asked to listen to the teachers
 pronunciation and then repeat after him in chorus and
 also individually.
 Exercise 1
 Falling Tone:
 (1) You're 'right.
 (2) I 'know.
 (3) She's 'right.
 (4) 'What's the 'day?
 (5) 'Where does she 'want to 'go?
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(6) 'Where do you ' l ive?
 (7) 'Who v^ould like to 'ask for a 'walk?
 (8) 'Jack plays 'chess every 'Sunday 'morning.
 (9) It's been a 'very delightful 'night.
 (10) He's 'l istening to a most ' interesting 'music.
 EXERCISE 2
 Rising Tone:
 (1) 'Did you 'see me 'leave the ,house?
 (2) Has she re,plied to you?
 (3) 'When do you ,want it?
 (4) The ,postman |hasn't come .yet?
 (5) 'Would you 'like a'nother cup of ,tea?
 (6) |Can you be 'quite ,sure?
 (7) 'Does he 'like ,coffee?
 (8) ,I didn't ,think it was ,funny.
 (9) |Can you ,come?
 (10) Is the 'door ,shut?
 EXERCISE 3
 Falling Rising Tone;
 (1) This 'car is "nice.
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(2
 (3
 (4
 (5
 (6
 (7
 (8
 (9
 The 'door is "open
 You 'ought to "try.
 It 'wasn't what I ex "pected.
 You're 'going there in the "evening.
 He 'said he'd 'come a "lone.
 The 'baby is "cute.
 He 'isn't very "smart.
 'Pinky 'came in "time.
 (10) This 'isn't "yours.
 EXERCISE 4
 Rising-Falling Tone:
 (1) How '^wonderful.
 (2) I 'met her 'last '^night.
 (3) It was '^terrible.
 (4) But is her ''baby is so 'naughty.
 (5) Are you '^sure this will go?
 (6) Are you '^sure she can 'sing?
 (7) 'Will you be 'able to ' do it?
 (8) 'Can you 'finish it by to'^morrow?
 (9) 'Go and 'break your ''head.
 (10) 'Come and 'face the '^music.
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EXERCISE 5
 Read the following text careful ly paying special
 attention to the accent, a rhythm and intonat ion under
 the guidance of a teacher trained in phonet ics and
 spoken English:
 (a) TEXT:
 From What's Become Of Waring
 'Nothing of ,interest ,happened / 'during the
 re'mainder of the 'week-\end./ In the 'after ,noon/ we
 'played \tennis/ with 'some of the 'Pimley's \fr iends./
 'After ''dinner / 'Hudson 'motored me 'back to
 \London./ It was a 'fine ,night / and we 'got up in 'good
 \time./
 'I 'hope ypu 'weren't too 'bored ' , / Hudson ,sa id / as we
 'saying good-,night./
 'Not a 'bi t ' . /
 'It was 'f ine / 'talking to the 'General about his
 ' 'stamps. / They are the "only th ing/ he 'really ' takes
 any \interest in ' . /
 'It was a 'musing / \seeing all the 'Pimleys a,gain ' . /
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' 'What did you 'think of \Beryl?'/
 'Charming./
 It was a "fearful ,word,/ and the 'last 'one to des'cribe
 the 'qualities "Beryl pos,sessed./ On the 'spur of the
 /moment / I could 'think of 'no \other. / 'Hudson
 \pondered ,over it./
 'Yes, he \said, / as if i'dea had 'only 'just (Struck him,
 n/ 'she is ,charming, / Isn't she? 'Well,/ we must
 'meet again \Soon'./
 Anthony Powell,
 What's Become of waring,1939
 (b) CONVERSATIONAL PASSAGE:
 A Policeman Duty
 Policeman: 'Good ,morning 'madam, 'may I 'ask you
 'what you are 'doing ,here?
 Mary: 'Ah, 'good 'morning , |Officer I'm 'trying to 'park
 my 'car. In 'fact, I've al'ready 'parked it. I'll get 'off the
 ,car and 'do my 'shopping.
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Policeman I 'see But, 'Madam, you 'don't ,seem to
 be 'aware of the 'latest reg'ulations re'gardmg
 'parking 'here
 Mary Regu/lations'? /Parking"? 'What are you 'talking
 about, lOfficer"?
 Policeman 'Very 'simple, ,Madam I'm 'simply 'trying
 to 'draw your attention to the /fact that this is a "No
 'parking" ,Zone and that 'people 'ought 'not to ,park
 their ^vehicles ^here
 Mary But 'then there is 'no 'parking space a'vailable
 'anywhere 'near to 'super Ba'zaar
 Policeman 'May 'be, |Madam Do you 'know 'why
 people 'steal ,madam? Pre'cisely be'cause they 'don't
 'have any 'money to 'buy food .with 'Are we to
 ex'cuse ,criminals ^madam con'sidering their /poverty'?
 Mary 'Are you sug'gesting that you are 'going to
 'book me for a 'traffic of/fence
 Policeman Pre'cisely, Madam May I 'have you
 'driving license, ^please'?
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Mary: You 'don't 'seem to 'know me ,Mr. Policeman.
 I'm, the 'wife of the ins'pector 'General of 'Prisons.
 Policeman: 'That's 'all the more 'reason 'why you
 should o'bey the 'rules, ,madam. Your 'husband is
 'one of the cus'todians of 'law and 'order your 'driving
 license, ,please!
 (C ) PROSE:
 'Fooling the \People
 You can ,fool 'some of the 'people ,all the 'time, and
 'aJi the 'people some of the ,time; but you 'can't 'fool
 'all the ,people 'all the ,time.
 (P.H. Barnum 1819-1891)
 (d) VERSE:
 The 'Paradox of \Time:
 'Time'goes you say "Ah Ano
 A|las, ''time "Stays; "we ^go
 (Henry Austin Dobson. 1840-1921)
 (e) DRAMA:
 Hamlet, Act 1 Scene 3:
 Poioni,ous.|Neither a 'borrower nor a 'lender be:
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For 'loan 'oft loses both it'self and 'friend;
 And ''borrowing 'dulls the *edge of ^husbandry
 'This above \a\\: to thine 'own ""self be ,true;
 And it must 'follow as the 'night the ,day,
 Thou "canst not ,then be 'false to \any man.
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