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 Impairment
 Noel Kok Hwee Chia EdD, BCET, BCSE, FCP, FcoT
 Early Childhood & Special Needs Education National Institute of Education
 Nanyang Technological University, Singapore
 Esther Yap MSc (Speech Pathology), B.App.Sc, MCSLT
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 Learning Disabilities Center, Singapore
 Abstract Very little research studies have been done in Singapore and Malaysia on children with specific language impairment (SLI). Although, it is still unclear what SLI exactly is, most professionals in this part of the world accept it as a specific learning difficulty (like dyslexia) because one set of skills (spoken language) is less well developed than another (visual-perceptual abilities). One of the biggest challenges that children with SLI face is to understand the verb morphology. Moreover, most teachers of English as a Second language (TESL) in Singapore and Malaysia have found the topic challenging to teach and more so when they have to teach active-passive/passive-active sentence transformation. In this study, 27 upper primary school children of Chinese descent – 12 from the Learning Disabilities Center, Singapore, and 15 from the EY Ucapan Klinik, Malaysia – were identified to manifest SLI and invited to participate in the research. The authors of this paper have chosen to examine the various verb pattern errors in active-passive/passive/active sentence transformation committed by these children and also suggested a pedagogical approach to teach active-passive sentence transformation.
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 An Analysis of Verb Pattern Errors in Active-Passive/Passive-Active Sentence Transformation in English made by Upper Primary Singaporean & Malaysian Chinese
 Children with Specific Language Impairment It has been estimated that about 6-7 percent of children (Leonard, 1998, 2000; Muter & Likierman, 2008; Simpson & Rice, 2002) have what is known as Specific Language Impairment (SLI) and this problem can persist into adolescence and young adulthood (Beitchman et al., 1996; Stothard et al., 1998; Johnson et al., 1999). While it is hazy what SLI exactly is, most professionals accept it as a specific learning challenge like dyslexia because one set of skills (i.e., spoken language) is less well developed than another (i.e., visual-perceptual abilities) (Muter & Likierman, 2008). There are many other different terms used to describe it and hence, add to the confusion of the condition. These terms have included developmental dysphasia, developmental language disorder, language delay, language disability, and language deviance. Yap and Chia (2009) have put forth their operating definition of Specific Language Impairment (SLI) as “… NOT a speech disorder – that is a result of difficulties in coordination of oral-motor musculature (Cohen, 2002) – but a specific (NOT non-specific) developmental (NOT acquired) language disorder affecting BOTH receptive and expressive language skills with varying degree of severity (either receptive language difficulty is more severe than expressive language difficulty or vice versa), typically in the context of normal development (Cohen, 2002), whose prevalence could be between 6 and 6 percent of preschool children (Simpson & Rice, 2002), and its onset may be as early as 3 or 4 years old (Ervin, 2001), with impoverished vocabulary, word-finding difficulties and problem in acquiring new words (Bishop, 1979; Cohen, 2002), problems in producing and comprehending syntactically complex sentences (especially in passive voice) and often preferring to express in short utterances (Ervin, 2001; Muter & Likierman, 2008), and may be at risk of developing a literacy disorder (Manzo & Manzo, 1993) – either process or product literacy deficit (Chia, 2007) – and is known to persist into adolescence and adulthood (Simpson & Rice, 2002). It is not the result of any known neurological, sensory-motor, intellectual, or social-emotional-behavioral deficits (Ervin, 2001; Muter & Likierman, 2008). In other words, children with SLI may be intelligent and healthy; they are not socially inept, idle, or unmotivated. It affects the development of vocabulary (Joanisse, 2004), grammar (Rice, 2000, 2002), and discourse skills (Levy, 2003). The causes of SLI are still unknown, but recent research studies (e.g., Bishop, 2002; Tomblin, 1989; Viding et al., 2003) suggest the possibility of genetic origin” (p.1). However, SLI may co-exist with other learning disabilities such as dyslexia (Muter & Likierman, 2008) (see also Chia & Poh, 2009, p.4). The primary traits of SLI are delayed speech and slow development of language, but the patterns of strengths and weaknesses of such children vary widely, and can change over time. Because of these challenging issues, children with SLI perform poorly on language-related assessment such as Clinical Evaluation of language Fundamentals-Fourth Edition (CELF-3) (Semel, Wiig, & Secord, 1995), Test of Written Language-Fourth Edition (TOWL-4) (Hammill & Larsen, 2009), Aston Index Vocabulary Scale (Newton & Thomson, 1982), and Renfrew Language Scale (Renfrew, 1995). Chia and Poh (2009)
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 have listed five symptomatic categories of SLI (see Appendix 1): problems with speaking and speech development, listening and following oral instructions, language and language development, memory and play, and co-existing difficulties such as dyslexia (Muter & Likierman, 2008) and dysorthographia (Chia, 2009). In assessing children suspected to manifest traits of SLI, Tomblin and Zhang (1999) found their Performance IQ (PIQ) on the WISC-III (Wechsler, 1991) scale above 85 and when contrasted with a group of children with more generalized delay in which both language and PIQ were above –1 SD for age. In another study (Chia & Poh, 2009), children with SLI have been found to perform more poorly on the verbal comprehension and working memory indexes of the WISC-IV (Wechsler, 2003) than perceptual reasoning index. Results of the processing speed index have been found to vary from one child to another because the patterns of strengths and weaknesses of such children vary widely.
 Review of the Literature
 Human language is very complex and linguists have attempted to describe or explain it by developing various models and systems to divide language into its various components. However, the sum of all its components assembled does not constitute the language. Nevertheless, most linguists (see Chia & Poh, 2009; Crystal, 1987; Harris & Hodges, 1995) identify five major components of language as follows:
 1. Phonology: the letter sounds and their functions in a language; 2. Morphology: the structure and forms of words including derivation, inflection, and
 compounding; 3. Syntax: how sentences are formed and of the grammatical rules that govern their
 formation; 4. Semantics: the meaning in language, as the analysis of the meanings of words,
 phrases, sentences, discourse, and the whole texts; and 5. Pragmatics: the choices of language a person makes in social interaction and of the
 effects of these choices on others. However, Bloom and Lahey (1978) and Chia and Poh (2009) have divided language into three main components instead of five: form, content, and use/usage (see Figure 1).
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 Figure 1: Model of Language Components (Chia & Poh, 2009)
 Expressive Language Skills Receptive Language Skills Language Production Language Comprehension Phonology Semantics WORDS Syntax Pragmatics Morphology Content of Form of Choices of Language Language Language Use/Usage of Language Social Interaction (Communication) Kuder (2008) has associated semantics with content of language; phonology, morphology, and syntax with form of language; and pragmatics with use/usage of language. As mentioned earlier, Crystal (1987) defined pragmatics as the study of the choices of language a person makes in social interaction and of the effects of these choices made on others. In this instance, Chia and Poh (2009) have chosen to regard pragmatics as the choices of language rather than the use/usage of language since the latter is defined by Harris and Hodges (1995) as “the way in which the native language or dialect of a speech community is actually used by its members” (p.267). The writers of this paper refer usage to the way the language is actually applied, as distinct from use, which refers to what might look correct if a person constructs a sentence or phrase with the help of a dictionary and/or grammar book. “Both use and usage come from the Latin usus, but usage has arrived via Old French, from the 14th century AD, and the difference between them is subtle” (Walsh, 2005: 1). Human language includes both comprehension (receptive) and production (expressive). Where language production (expressive language skills) is concerned, it involves the content (semantics), form (phonology, morphology, and syntax), and choices (pragmatics) of language in order to apply the language appropriately in either spoken or written medium. On the other hand, language comprehension (receptive language skills) concerns the understanding of language, of what is heard (spoken language) or read (written language).
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 Language Disorders and Sub-categories
 Children with language disorders can be categorized into having either receptive language or expressive language difficulties. Receptive language refers to the understanding of what is heard or read, while expressive language refers to the ability to speak or write for the purpose of communicating with others, listeners or readers. Regardless of whether a child has either receptive or expressive language difficulties, he/she possesses limited word knowledge or vocabulary (i.e., oligolexic tendency) and often encounters difficulty to string words together to form proper sentences, active and/or passive form(s) (Muter & Likierman, 2008). In the case of children with SLI, they manifest both receptive and expressive language difficulties with limited vocabulary and poor grammar knowledge (Yap & Chia, 2009). In other words, children with SLI manifest “disproportionate difficulty with some areas, performing worse than typically developing children matched on vocabulary level or mean length of utterance” (Ebbels, 2007:68). One particular problematic area has to do with syntax which Bishop (1979), van der Lely (1996), and van der Lely and Harris (1990) have reported in their respective studies that children with SLI encounter difficulties in the comprehension of passive sentences. Another area of problem reported in several studies (see Leonard, 1975; van der Lely & Battell, 2003) concerns the formation of wh-questions and others (see Ebbels & van der Lely, 2001; Weismer & Branch, 1989; Wilcox & Leonard, 1978) focus on the comprehension of these questions. In Figure 2 below, Chia and Poh (2009) have summarized and classified language disorder into three sub-categories: receptive language difficulties, expressive language difficulties, and receptive-expressive or expressive-receptive language difficulties.
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 Figure 2: Classification of Language Disorder and Its Sub-categories (Chia & Poh, 2009)
 Language Disorder Receptive Language Receptive & Expressive Expressive Language Difficulties Language Difficulties Difficulties Limited Receptive Limited Receptive & Limited Expressive Word Knowledge/ Expressive Word Knowledge/ Word Knowledge/ Vocabulary Vocabularies Vocabulary Difficulty in putting Receptive Expressive Difficulty in putting words together to form language language words together to form sentences in thought difficulty is difficulty is sentences in speech greater than greater than expressive receptive language language difficulty difficulty Difficulty in putting words together to form sentences in thought and speech Difficulty in understanding Difficulty in understanding of Difficulty in speaking of what is spoken what is spoken as well as and communicating difficulty in speaking and with others communicating with others Receptive Language Specific Language Impairment Expressive Language Disorder Disorder At the cognitive level, the SLI and dyslexia (also known as specific learning disability of SLD for short) share some similar underlying difficulties, especially problems of phonological processing and also short-term verbal memory (Muter & Likierman, 2008). However, when examined the two language-related disorders at the behavioral level, dyslexia concerns more with reading and spelling difficulties, while children with SLI

Page 7
                        

JAASEP Spring/Summer 2010 102
 display language deficits in the areas of vocabulary and grammar. Mute and Likierman (2008) have proposed the following model of the SLI-dyslexia connection (see Figure 3). Figure 3:
 SLI-Dyslexia Connection Model (Muter & Likierman, 2008) Cognitive Level Short-term verbal Phonological processing memory difficulties difficulties SLI Dyslexia (SLD) Behavioral Level Vocabulary and Reading and spelling grammar difficulties difficulties Children with SLI, like those with dyslexia, also display difficulties in phonological processing, i.e., letter-sound correspondence, and hence, they do have difficulties with reading and spelling/writing. “Their poor speech, which includes word-finding difficulties and peppering their speech with verbal fillers (e.g., “ums”, “ers” and “whatevers”), can also result in spelling difficulties” (Chia & Poh, 2009:11). According to Muter and Likierman (2008), about 8-10 percent of all children with SLI can read words but unable to comprehend what they read. It seems that these children with SLI are autistic-like, but they are not. While children with autism spectrum disorders (ASD) do have comprehension deficit and are, therefore, hyperlexic (i.e., Type II Hyperlexia or Type III Hyperlexia), children with SLI may be hyperlexic but of a different kind, i.e., Type I Hyperlexia or hyperlexia per se (see Chia, Poh, & Ng, 2009). Although research to date has not been able to identify the different categories of subtypes of SLI (see Chia & Poh, 2009), Muter and Likierman (2008) have proposed that it is useful to categorize such children according to the kind of language difficulty they display. There are three main categories of language deficits encountered by children with SLI: (1) receptive and expressive language deficits; (2) phonological processing deficits; and (3) social communication deficits. In addition, there is a possibility of a Specific Language Impairment/Non-Specific Language Impairment (SLI/NLI) distinction (see Fletcher et al., 1992; Pennington et al., 1992) although current studies, according to Chia and Poh (2009) and Viding et al. (2003), have failed to confirm it. Muter and Likierman (2008) have also suggested another way of categorizing children with SLI based on their level of severity. The first level concerns those who are late bloomers or show mild signs of SLI. When given more time to nurture them, these children will be able to manage their language learning problems. In such an instance, their brain is considered maturing too slowly and hence, it needs more time and effort to nurture it. Then there are those who display word-finding difficulties, and often these
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 children hesitate in what they want to say. They are at risk of reading and spelling problems. Finally, there are those who display severe language deficits that persist throughout their education in school.
 Difficulties Encountered by Children with SLI
 According to Ebbels (2007), children with SLI often overtly manifest immature sentence construction (often limited to elementary sentence structures), and face challenges when answering wh-questions as well as using passives, conjunctions, tense, aspect and subject-verb agreement (concord), where the subject can be either a noun or a pronoun. Their underlying core symptoms include delayed speech and slow development of language, but the patterns of strengths and weaknesses of such children can vary broadly, and can change over time. In addition, according to Muter and Likierman (2008), children with SLI also display a social communication difficulty (or pragmatic disorder) and they find it difficult to take turns in conversation with others. Moreover, these children also encounter difficulties in understanding complex social cues and inferential information. “While they may seem to possess autistic traits in terms of their struggle with pragmatic aspects of language, they are not autistic at all” (Chia & Poh, 2009:13). The social communication difficulty of children with SLI must not be confused with those who have been diagnosed to have semantic-pragmatic disorder as both groups manifest different conversational characteristics (see Adams & Bishop, 1989).
 Another area of problem is that children with SLI manifest their difficulties in their usage of verb groups and verb patterns when doing active-passive/passive-active sentence transformation. This challenging issue has very much to do with verb morphology (see Camarata & Nelson, 1992; Nelson et al., 1996; Weismer & Branch, 1989). Rice (2000, 2002) has shown in her studies that grammatical tense deficit is a clinical marker of SLI. She argued that the focus of SLI should be on the morphological structure of the past tense and past participle forms of Regular Verbs and Irregular Verbs and, in the case of Mixed, Anomalous, Defective (MAD) verbs as well as the present tense forms (Fisiak, 1968; Kastovsky, 1996). These MAD verbs are the remains of Old English anomalous and preterit-present verbs. These verbs are rather complicated morphologically and problematic when it comes to their detailed description and classification, and it is beyond the scope of this paper. Moreover, children with SLI find it rather challenging to distinguish the different verb forms, groups and patterns and their usage in sentence construction. Most of them have the tendency to omit the appropriate verb inflection in sentences (Bishop, 2006), e.g., “Last evening, she stroll(ed) in the park,” or “Every morning, my cousin jog(s) by the seaside.” In another unpublished recent study conducted by the authors of this paper, they have found that younger children aged 10+ years old performed more poorly in active-passive/passive-active sentence transformation than older children aged 11+ years old. The type, number and percentage of errors made were measured in terms of verb forms
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 (VFs), verb groups (VGs), and verb patterns (VPs). The former group made more errors in VGs (61%) than the latter (55%). When examining the errors made in different VGs, the younger children made 85% of errors in 3-to-5-verbs VGs, especially in the VPs beginning with VP#5-3-1 right to VP#5-3-2a-2b-1 (see Appendix 2) as well as the 2-verbs VGs involving the dummy auxiliary “do” (i.e., emphatic, interrogative and imperative “do”). Finally, recent research (e.g., Fletcher et al., 1992; Pennington et al., 1992; Viding et al., 2003) suggest that the reliability of a verbal-nonverbal discrepancy criterion as a marker for SLI may be unsatisfactory in the Specific Language Impairment/Non-Specific Language Impairment (SLI/NLI) distinction. This is because individuals who meet discrepancy criteria for SLI on one occasion often fail to do so on another occasion or with different language or nonverbal measures (Cole, Dale, & Mills, 1992; Cole & Fey, 1996).
 The Study
 Purpose
 The purpose of this study was to find out the types of VP errors in active-passive/passive-active sentence transformation committed by children with SLI. The authors have used the classification of five main VGs put forth by Alsagoff (2009) and Chia and Poh (2009) (see Appendix B) to identify the different types of VP errors. Except for VG#1 and VG#5, each of the three other VGs has several different VPs.
 Design
 The descriptive research design is most appropriate for this study and the authors have chosen to use a small specific group-based survey study method for four reasons (Van Dalen, 1979): (1) to collect detailed factual data that describes existing phenomenon, i.e., the VP errors made by children with SLI in their active-passive/passive-active sentence transformation; (2) to identify the various learning challenges these children encountered in their active-passive/passive-active sentence transformations; (3) to make comparisons and evaluations among the different types of VP errors; and (4) to determine an appropriate approach to deal with the learning challenges.
 Subjects
 Gay (1987) has recommended that in a survey study, the minimum sample size should be 10 percent of the general population. Taking into consideration that the prevalence of children with SLI is rather small (about 6-8 per cent) in either Singapore or Malaysia (Chia & Poh, 2009), it became a challenging task for the authors to obtain enough number of subjects for this study. However, the authors managed to identify 27 upper primary school children of Chinese descent (aged between 10 years 6 months and 12
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 years 4 months) – 12 from the Learning Disabilities Center in Singapore, and 15 from the EY Ucapan Klinik at Johor Baru (capital city of the state of Johor) in Malaysia – who manifest symptoms of SLI and invited them to participate in the research. While the present sample size in this study is slightly smaller than the recommended sample size of 30 used in correlational and causal-comparative studies, the number is certainly larger than the recommended sample size of 15 subjects per group in experimental and quasi-experimental studies (Ducharme et el., n.d.). The authors felt the sample size for this study was adequate. Fortunately, the parents of all the 27 subjects agreed to participate in the five-day study. A formal consent was obtained from the parents of each invited subject before the commencement of this study in November 2009. They were placed in two groups:
 Group A: 12 Singaporean children; and
 Group B: 15 Malaysian children, who travel from their hometown – Johor Baru – to
 attend schools in Singapore everyday.
 The composition of the participating subjects is shown in Table 1 below:
 Table 1: Background of the Subjects (by Subject Codes)
 Gender
 (N = 27)
 Group 1 Group 2
 Singaporean children (N/S = 12)
 Malaysian children (N/Ma = 15)
 To be taught by third author To be taught by second author
 Male (N/M = 18) Number n1.M/S = 8 Subject Codes
 Chronological Age (yrs:mths)
 Number n2.M/Ma = 10 Subject Codes
 Chronological Age (yrs:mths)
 M/S1 10:07 M/Ma1 10:06 M/S2 10:08 M/Ma2 10:07 M/S3 10:10 M/Ma3 10:09 M/S4 11:03 M/Ma4 10:11 M/S5 11:05 M/Ma5 11:04 M/S6 11:09 M/Ma6 11:08 M/S7 12:01 M/Ma7 11:10 M/S8 12:03 M/Ma8 12:02 M/Ma9 12:03 M/Ma10 12:04
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 Female (N/F = 9) Number n1.F/S = 4 Subject Codes
 Chronological Age (yrs:mths)
 Number n2.F/Ma = 5 Subject Codes
 Chronological Age (yrs:mths)
 F/S1 10:06 F/Ma1 10:09 F/S2 11:01 F/Ma2 10:11 F/S3 11:07 F/Ma3 11:08 F/S4 12:00 F/Ma4 11:10 F/Ma5 12:02
 Keys: N = Number of Subjects N/S = Number of Singaporean subjects N/Ma = Number of Malaysian subjects M = Male M/S = Male Singaporean subject M/Ma = Male Malaysian subject F = Female F/S = Female Singaporean subject F/Ma = Female Malaysian subject
 Setting
 Children in Group A and Group B attended a week of lessons at the Learning Disabilities Center, Singapore, and the EY Ucapan Klinik at Johor Baru (just a few miles away from the mainland of Singapore, separated by a narrow strait and joined by a causeway) in Malaysia, respectively.
 Duration
 The study was carried out concurrently at the Learning Disabilities Center in Singapore and the EY Ucapan Klinik (Johor Baru) in Malaysia over five days in the second week of November 2009.
 Assessments
 Although this study did not require the authors to use the assessment results as pre- and post-treatment scores for comparison or evaluation, the data collected from various assessments were used to confirm the presence of SLI in the participating subjects.
 In either 2008 or early 2009, all the 27 subjects have undergone the WISC-IV (Wechsler, 2003) administration. Briefly, all of them scored lower than their peers on both language and nonverbal ability. Their average Perceptual Reasoning Index was 88 and they also performed more poorly on the Verbal Comprehension Index with a mean of 74 and the Working Memory Index with a mean of 76 than their Perceptual Reasoning Index.
 In addition to the psychological testing, the second author conducted the following tests to determine the subjects’ language performance in receptive and expressive modalities
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 as part of the selection criteria to confirm their SLI condition before they were chosen to participate in this study: A. Language Measures: Note that the product of the measures is a composite language score.
 1. Receptive modality: Vocabulary level: Peabody Picture Vocabulary Test-Revised (PPVT-R)
 (Dunn & Dunn, 1981) Sentence (Grammar) level: Clinical Evaluation of Language Fundamentals-
 Third Edition (CELF-3) (Semel, Wiig, & Secord, 1995): Sentence Structure and Concepts and Directions subtests
 Narrative level: Clinical Evaluation of Language Fundamentals-Third Edition (CELF-3) (Semel, Wiig, & Secord, 1995): Listening to Paragraphs
 2. Expressive modality: Vocabulary level: Comprehensive Receptive and Expressive Vocabulary Test
 (CREVT) (Wallace & Hammill, 1994) - Expressive Subtest Sentence (Grammar) level: Clinical Evaluation of Language Fundamentals-
 Third Edition (CELF-3) (Semel, Wiig, & Secord, 1995): Word Structure and Recalling Sentences subtests
 Narrative level: Story Generation B. Reading Comprehension Measures:
 1. Neale Analysis of Reading Ability-Third Edition (Neale, 1999) 2. GAP Reading Comprehension Test (McLeod, 1989)
 Procedure
 There were two phases of procedure to follow. In Phase 1, from Monday to Friday, all the subjects were taught verb forms, verb groups, verb patterns, and how to transform a sentence in active voice to passive voice and vice versa in a 2½-hour lesson everyday.
 Lesson 1 on Verb Forms
 According to Chia and Poh (2009), “it is good to begin by introducing what verb forms, verb groups and verb patterns are” (p.21). During the first lesson, the subjects were taught by the second and third authors to distinguish between finite and non-finite verb forms, where the latter are also known as infinitives that include present and perfect – with or without “to” – the present and past participles and the gerund or verbal noun, while the former are those forms other than the infinitives. Hornsby (1975) has classified the verbs in the following ways (see Table 2):
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 Table 2: Verb Forms: Non-finite and Finite (Hornsby, 1975)
 On-finite Verb Forms Finite Verbs
 Infinitive Present Participle
 Past Participle Present Tense
 Past Tense
 Be Have Do
 Being Having Doing
 Been Had Done
 Am, Is, Are Have, Has Do, Does Shall Will Can May Must Ought (to) Need (to) Dare (to)
 Was, Were Had Did Should Would Could Might Used (to)
 The second and third authors have used the simplified verb forms introduced by Harmer (1998) in the following ways to teach the subjects: 1. Present verb form; 2. Past verb form; 3. Simple verb form, i.e., “the base form of a verb that can be inflected to agree with the
 subject or to indicate time and tense” (Harmer, 1998:40); and 4. Progressive or continuous verb form, which “is formed by adding –ing to the base
 form and using it with the verb to be” (Harmer, 1998:40). In addition, present and past verb forms can be described as present simple (e.g., eat/eats, drive/drives) or present progressive/continuous (e.g., am/is/are walking/running), past simple (e.g., saw, forgot) or past progressive/continuous (e.g., was/were swimming/sleeping).
 Lesson 2 on Verb Groups
 In the second lesson, the subjects were taught verb groups. According to the Collins Cobuild Grammar Patterns 1: Verbs (HarperCollings, 1996), “a verb group (VG) may consist of just one verb, e.g., Mr Lee drove to his office last year; or it may also contain
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 one or more auxiliaries, e.g., Mr Wee has been driving to his office for a year; a modal, e.g., Mrs Brown should drive to her office; a phrasal model, e.g., Miss Rosenberg has to drive to her office immediately; or the negative form not, e.g., The manager did not drive to work yesterday. A verb group tells what someone or something does or what happens to him/her/it” (p.xxii). Appendix 2 shows the five main VGs (see Alsagoff, 2009, pp.128-135). Except for VG#1 and VG#5, each of the other three VGs has several different verb patterns (VPs).
 Lesson 3 on Verb Patterns
 In the third lesson, the subjects were taught verb patterns. A verb pattern (VP) is referred to “a verb and the words that come after it” (HarperCollins, 1996:vii). The words that come after it might be a noun group, an adjective group, a prepositional phrase, an adverb group, or a finite or non-finite clause. In certain instances, the Subject of a sentence “is restricted – for example it is always it, or always plural – and so can be considered part of the verb pattern” (HarperCollins, 1996:vii). Strictly speaking, a VP includes only those words that are typical of or significant for that particular verb, not those which form just part of the general clause structure (HarperCollins, 1996). For instance, in English, most verbs can be followed by adverb groups or prepositional phrases indicating Manner, Place, or Time (MPT). However, when the MPT information is not important, the adverb group or prepositional phrase is not included as part of the VP. According to Hornsby (1975), there are 25 main VPs: VP#1, VP#2, VP#3, YP#4 and VP#5 are of verbs used intransitively; and VP#6-25 are of verbs used transitively see Hornsby, 1975). The HarperCollins (1996) has listed over 700 VPs, including passive patterns and phrasal verb patterns. However, all these VPs are based on a very small number of simple elements, i.e., noun group, adjective group, prepositional phrase, and so on. In this study, the authors have chosen to focus on teaching VP#1 to VP#5 (see Appendix 2).
 Lessons 4 and 5 on Active-Passive/Passive-Active Sentence Transformation
 In the last two lessons, the three authors worked collaboratively to teach the subjects how to change a sentence from active voice to passive voice and vice versa. Before the subjects were taught sentence transformation, the first author, who visited the Learning Disabilities Center in Singapore and the EY Ucapan Klinik in Johor Baru, Malaysia, as a guest teacher, introduced the six cases of speech to them (see Table 3 below).
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 Table 3:
 Six case of English Speech
 Cases Examples Brief Explanation Nominative case: The wolf runs. Wolf is the subject in nominative
 case/position in the sentence. The subject performs the act, i.e., “runs”.
 Accusative case: He loves the wolf. Wolf is the object in accusative case/ position in the sentence. The object receives the act, i.e., “being loved”. Genitive case: I cut the wolf’s tail. Wolf’s is in possession of the tail and is in the genitive case/position in the sentence.
 Vocative case: Good day, Mr Wolf! Mr Wolf is used as the surname here and is being addressed to. It is in vocative case/position in the sentence.
 Dative case: Give food to the wolf. To the wolf is the dative case/ position in the sentence.
 Ablative case: Run from the wolf. From the wolf is the ablative case/ position in the sentence.
 The following procedure has been used to teach the subjects to distinguish if the verbs are in active or passive voice: Step 1: Active sentences have a subject (S), a verb (V) and an object (O), as in the following example:
 Mr Lee drives the yellow bus. S V O
 Step 2: If we change things the other way around, beginning with the object (and hence, making it the subject), and adding a be (passive auxiliary/2b) and an adverbial by-phrase, a passive sentence is what we get (Alsagoff, 2009). For example: The yellow bus is driven by Mr Lee. S V O In this second sentence, the object (the yellow bus) is shifted into the nominative case/position, while the subject (Mr Lee) is moved into the accusative case/position. The verb drives is transformed into its passive form by adding the passive be (i.e., is, as the

Page 16
                        

JAASEP Spring/Summer 2010 111
 object – the yellow bus – is singular and the verb drives is in the present tense). The Phase 2 of the study was carried out on Saturday after the five lessons were completed. The subjects were given two worksheets (see Appendixes 3.1 and 3.2) containing sentences either in active or passive voice. In the first worksheet, all subjects were instructed to change the sentences in active voice to passive voice. In the second worksheet, they were instructed to change the sentences in passive voice to active voice. Verb pattern errors committed in active-passive/passive-active sentence transformation were noted for further examination. The only verb pattern not covered in this study is the VP#4-1, which involves the dummy auxiliary “do” as in emphatic, interrogative and/or imperative sentences. In addition, the subjects were given a third worksheet in which they were told to construct their own sentences in active and passive voices (ten for each voice).
 Results and Discussion One of the biggest challenges that children with SLI face is to understand the verb morphology. Moreover, it is also not an easy topic to teach. Even many English-speaking children with SLI have unusual difficulty with some aspects of grammar patterns, especially with verbs (Bishop, 2006). In this study, the subjects, who are studying English as a second language that is also the main medium of instruction in school, displayed a tendency to drop the appropriate verb inflection (indicated by the brackets) in sentences (selectively taken from their third worksheet), such as the three examples (selected from samples collected from the subjects’ third worksheets) shown below: Last Friday, Tom walk(ed) to school after he had miss(ed) his bus.
 Every morning on Saturday, Mr Krishnan go(es) joining in the stadium. My brother will have do(ne) his homework by the next day. In addition, several VP errors (based on the first two worksheets done by the subjects) have been identified in both Groups A and B (with an example of a sentence either in active or passive voice given). The first part of this discussion will look into the various VP errors made in transforming sentences of different VG/VP types from active to passive voice. The second part of it will examine the various VP errors made in transforming sentences of different VG/VP types from passive to active voice.
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 I. Verb Pattern Errors in Active-Passive Sentence Transformation
 There are seven possible VG/VP errors that can happen during active-to-passive sentence transformation. They are briefly discussed below in terms of the number of subjects who made them and the possible causes given to explain why such errors could happen.
 VG#1/VP#1 (Active Voice)
 Example of this VP: Mr Lee drove the van. (Active Voice)
 Active-Passive Sentence Transformation: The van was driven by Mr Lee. (Passive Voice)
 Table 4.1: VG#1/VP#1 Error Group A (Subject codes)
 Group B (Subject codes)
 Sub-total of VP errors made by male and female subjects
 Grand Total
 M/S: None M/Ma: None
 0 0
 F/S: None F/Ma: None
 0
 Sub-total of VP errors made by Group A: 0
 Sub-total of VP errors made by Group B: 0
 0
 0
 None of the subjects made any VP errors in this VG#1/VP#1 (in active voice) (see Table 4.1 above). In other words, they were able to rewrite the sentence from active voice to passive voice without any problem. All the subjects have been taught this declarative sentence of Subject + Transitive Verb + Object in school and so were very familiar with this sentence pattern. This finding agreed with a similar result reported in the previous unpublished study done by Chia, Ng, and Yap (2009).
 VG#2/VP#5-1 (Active Voice)
 Example of this VP: Mr Lee may drive the van. (Active Voice)
 Active-Passive Sentence Transformation: The van may be driven by Mr Lee. (Passive Voice)
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 Table 4.2:
 VG#2/VP#5-1
 Group A (Subject codes)
 Group B (Subject codes)
 Sub-total of VP errors made by male and female subjects
 Grand Total
 M/S: None M/Ma: None
 0 0
 F/S: None F/Ma: None
 0
 Sub-total of VP errors made by Group A: 0
 Sub-total of VP errors made by Group B: 0
 0
 0
 Like the previous VG/VP type (in active voice), none of the subjects made any VP errors in this VG#2/VP#5-1 (see Table 4.2 above). As mentioned earlier, the declarative sentence of Subject + Transitive Verb (Modal Auxiliary + Lexical Verb) + Object has been taught in school before and so the subjects were familiar with the sentence pattern. In other words, they were able to rewrite the sentence from active voice to passive voice without any problem. This finding also agreed with a similar result reported in the previous unpublished study done by Chia, Ng, and Yap (2009).
 VG#2/VP#3-1 (Active Voice)
 Example of this VP: Mr Lee had driven the van. (Active Voice)
 Active-Passive Sentence Transformation: The van had been driven by Mr Lee. (Passive Voice) Table 4.3:
 VG#2/VP#3-1
 Group A (Subject codes)
 Group B (Subject codes)
 Sub-total of VP errors made by male and female subjects
 Grand Total
 M/S: None M/Ma: None
 0 0
 F/S: None F/Ma: None
 0
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 Sub-total of VP errors made by Group A: 0
 Sub-total of VP errors made by Group B: 0
 0
 0
 Like the two previous VG/VP types (in active voice), none of the subjects made any VP errors in this VG#2/VP#3-1 (see Table 4.3 above). As mentioned earlier, the subjects have been taught this declarative sentence of Subject + Transitive Verb (Perfective Primary Auxiliary had + Lexical Verb) + Object. In other words, they were familiar with the sentence pattern and so able to transform or rewrite the sentence from active to passive voice without any problem. This finding also agreed with a similar result reported in the previous unpublished study done by Chia, Ng, and Yap (2009).
 VG#2/VP#2a-1 (Active Voice)
 Example of this VP: Mr Lee is driving the van. (Active Voice)
 Active-Passive Sentence Transformation: The van is being driven by Mr Lee. (Passive Voice) Table 4.4:
 VG#2/VP#2a-1
 Group A (Subject codes)
 Group B (Subject codes)
 Sub-total of VP errors made by male and female subjects
 Grand Total
 M/S: None M/Ma: 1 & 3
 2 2
 F/S: None F/Ma: None
 0
 Sub-total of VP errors made by Group A: 0
 Sub-total of VP errors made by Group B: 2
 2
 2
 This time, two Malaysian subjects (M/Ma1 and M/Ma3) made VP errors in their active-passive sentence transformation. Both of them wrote the sentence in the passive voice as such, The van is been driving by Mr Lee. When the copula “be” (i.e., is, are or am) is a progressive form and is followed by a lexical verb in present participle (-ing) in the active voice, its form in passive voice cannot have is to be followed by been + lexical verb with –ing ending. When the copula “be” is been in passive voice, it must be preceded by the primary auxiliary verb have (for plural subject form) or has (for singular subject form) and not is, are or am. One explanation for their VP error is that they were not clear about
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 the difference between been and being and the use/usage of these two different forms – either progressive (2a) and passive (2b) – of the copula “be”.
 VG#3/VP#5-3-1 (Active Voice)
 Example of this VP: Mr Lee should have driven the van. (Active Voice)
 Active-Passive Sentence Transformation: The van should have been driven by Mr Lee. (Passive Voice) Table 4.5:
 VG#3/VP#5-3-1
 Group A (Subject codes)
 Group B (Subject codes)
 Sub-total of VP errors made by male and female subjects
 Grand Total
 M/S: 1,2 &3 M/Ma: 1, 2 & 3
 6 9
 F/S: 1 F/Ma: 1 & 2
 3
 Sub-total of VP errors made by Group A: 4
 Sub-total of VP errors made by Group B: 5
 9
 9
 From this finding, the result suggested that the younger subjects (aged 10+ years old) displayed problem in transforming the sentence from its active voice to passive voice (see Table 4.5 above). None of the older subjects (aged 11 to 12 years old) showed any problem with this VG/VP type. One possible cause is that the younger subjects were confused by the modal auxiliary (i.e., should) that has been added in the VG#3 (i.e., this verb group consists of 3 words: modal auxiliary should + perfective primary auxiliary have + lexical verb). An explanation is that they had not fully understood that verb forms are either non-finite (i.e., infinitive, present participle and/or past participle) or finite (i.e., present tense and/or past tense) (see Hornsby, 1975, for further explanation).
 VG#3/VP#5-2a-1 (Active Voice)
 Example of this VP: Mr Lee might be driving the van. (Active Voice)
 Active-Passive Sentence Transformation: The van might be being driven by Mr Lee. (Passive Voice)
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 Table 4.6:
 VG#3/VP#5-2a-1
 Group A (Subject codes)
 Group B (Subject codes)
 Sub-total of VP errors made by male and female subjects
 Grand Total
 M/S: 1, 2, 3, 4, 5, 6, 7 & 8 M/Ma: 1, 2, 3, 4, 5, 6, 7, 8, 9 & 10
 18 27
 F/S: 1, 2, 3 & 4 F/Ma: 1, 2, 3, 4 & 5
 9
 Sub-total of VP errors made by Group A: 12
 Sub-total of VP errors made by Group B: 15
 27
 27
 This result suggested that all the subjects had difficulties in transforming this VP#5-2a-1 of VG#3 from its active voice into passive voice (see Table 4.6 above). Among them, all those aged 10+ years old and three subjects M/S4, M/Ma5 and F/S2 changed the entire sentence structure into The van might have been driving by Mr Lee. The additional perfective primary auxiliary have was used in the attempt to change the target sentence in its active voice to passive voice. Moreover, the lexical verb driving was not changed into driven in its passive voice. No lexical verb in passive voice is written in present participle (i.e., ending with –ing), but it should be always in past participle (e.g., drive to driven, eat to eaten, go to gone). As for the older subjects aged 11+ and 12+ years old, their VP error was the omission of the passive form (being) of the copula “be” when they transformed the sentence from active to passive voice, i.e., they wrote: The van might be driven by Mr Lee, which is not the passive voice of this VG/VP type of sentence. Their wrong answer became that of VG#3/VP#5-2b-1, whose sentence in active voice is Mr Lee might drive the van, different from the original sentence in its active voice.
 VG#3/VP#3-2a-1 (Active Voice)
 Example of this VP: Mr Lee has been driving the van for past five years. (Active Voice)
 Active-Passive Sentence Transformation: The van has been being driven by Mr Lee for past five years. (Passive Voice)
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 Table 4.7:
 VG#3/VP#3-2a-1
 Group A
 Group B
 Sub-total of VP errors made by male and female subjects
 Grand Total
 M/S: 1, 2, 3, 4, 5, 6, 7 & 8 M/Ma: 1, 2, 3, 4, 5, 6, 7 & 10
 16 24
 F/S: 1, 2 & 3 F/Ma: 1, 2, 3, 4 & 5
 8
 Sub-total of VP errors made by Group A: 11
 Sub-total of VP errors made by Group B: 13
 24
 24
 Almost all the subjects failed to transform the sentence of this VG/VP type from active to passive voice. From the finding, the authors noted that all subjects, male or female, Singaporean or Malaysian, aged 10+ and 11+ years old, committed this VP error. Among the older subjects (out of 7) who managed to transform correctly the sentence of this VG/VP type were F/S4, M/Ma8, and M/Ma9. Apparently, verbs in present participle (ending with –ing) seemed to confuse the subjects with those in part participle (e.g., eaten, gone, seen, driven). One explanation is that the subjects failed to recognize that been + lexical verb in present participle in active voice is the same as been + being + lexical verb in past participle in passive voice mean the same thing, provided the lexical verb is the same lexeme (e.g., drive as a lexeme can have different forms: drives, drove, driving, driven). For a more detailed explanation, see Alsagoff (2009), HarperCollins (1996) and/or Hornsby (1975).
 VG#4/VP#5-3-2a-1 (Active Voice)
 Example of this VP: Mr Lee will have been driving the van for ten years. (Active Voice)
 Active-Passive Sentence Transformation: The van will have been being driven by Mr Lee for ten years. (Passive Voice)
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 Table 4.8:
 VG#4/VP#5-3-2a-1
 Group A
 Group B
 Sub-total of VP errors made by male and female subjects
 Grand Total
 M/S: 1, 2, 3, 4, 5, 6, 7 & 8 M/Ma: 1, 2, 3, 4, 5, 6, 7, 8, 9 & 10
 18 27
 F/S: 1, 2, 3, & 4 F/Ma: 1, 2, 3, 4 & 5
 9
 Sub-total of VP errors made by Group A: 12
 Sub-total of VP errors made by Group B: 15
 27
 27
 Like the previous VP error above, all the 27 subjects failed to change the lexical verb driving (active voice) to driven (passive voice). The finding suggested that in most instances as noted in this study, the subjects were confused with the use/usage of lexical verbs driven which can function as active and passive forms of drive, and is dependent on the context in which it appears. For example, the verb driven is an active form of drive in Mr Lee has driven the van but becomes passive form in The van is driven by Mr Lee. However, the verb driving can only be an active form of drive in Mr Lee is driving the van but never as a passive form (unless it is written as being driven). In addition, driving (but not driven) can also function as a gerund as in Driving a van is easy to learn (NOT Driven a van is easy to learn, which is ungrammatical). For a more detailed explanation, see Alsagoff (2009), HarperCollins (1996) and/or Hornsby (1975).
 II. Verb Pattern Errors in Passive-Active Sentence Transformation
 There are eight possible VP errors committed during the passive-to-active sentence transformation. They are briefly discussed below in terms of the number of subjects who made them and the possible causes given to explain why such errors could happen.
 VG#2/VP#2b-1 (Passive Voice)
 Example of this VP: The car is driven by Mr Wee. (Passive Voice)
 Passive-Active Sentence Transformation: Mr Wee drives the car. (Active Voice)
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 Table 4.9:
 VG#2/VP#2b-1
 Group A (Subject codes)
 Group B (Subject codes)
 Sub-total of VP errors made by male and female subjects
 Grand Total
 M/S: None M/Ma: None
 0 0
 F/S: None F/Ma: None
 0
 Sub-total of VP errors made by Group A: 0
 Sub-total of VP errors made by Group B: 0
 0
 0
 This VG/VP type is in passive voice, which the subjects had to change or transform the sentence to active voice. None of the subjects made any VP errors in this VG#2/VP#2b-1 (see Table 4.9 above). In other words, they were able to rewrite the sentence from passive voice to active voice without any problem. This finding also agreed with a similar result reported in the previous unpublished study done by Chia, Ng, and Yap (2009).
 VG#3/VP#5-2b-1 (Passive Voice)
 Example of this VP: The car can be driven by Mr Wee. (Passive Voice)
 Passive-Active Sentence Transformation: Mr Wee can drive the car. (Active Voice) Table 4.10:
 VG#3/VP#5-2b-1
 Group A
 Group B
 Sub-total of VP errors made by male and female subjects
 Grand Total
 M/S: None M/Ma: None
 0 0
 F/S: None F/Ma: None
 0
 Sub-total of VP errors made by Group A: 0
 Sub-total of VP errors made by Group B: 0
 0
 0
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 None of the subjects made any VP errors. This could be explained by the fact that all of them were able to recognize that the active voice of the VG#3/VP#5-2b-1 (passive voice) is the same as VG#2-VP#5-1. The authors have also made an interesting observation in this study, i.e., as long as the passive form (being) of the copula “be” did not appear in the passive voice of the stimulus sentence that was to be changed into its active voice, no VP errors would be committed by the subjects. This observation was also noted in the other VP errors committed by the subjects in the other three VG/VP types, namely, VG#3/VP#2a-2b-1, VG#4/VP#5-2a-2b-1, and VG#4/VP#3-2a-2b-1 with the presence of being in their respective stimulus sentences.
 VG#3/VP#3-2b-1 (Passive Voice)
 Example of this VP: The car has been driven by Mr Wee. (Passive Voice)
 Passive-Active Sentence Transformation: Mr Wee has driven the car. (Active Voice) Table 4.11:
 VG#3/VP#3-2b-1
 Group A (Subject codes)
 Group B (Subject codes)
 Sub-total of VP errors made by male and female subjects
 Grand Total
 M/S: None M/Ma: None
 0 1
 F/S: None F/Ma: 1
 1
 Sub-total of VP errors made by Group A: 0
 Sub-total of VP errors made by Group B: 1
 1
 1
 The active voice of this VG3/VP#3-2b-1 (in passive voice) is the same as VG#2/VP#3-1. Only one subject, i.e., F/Ma1, had probably made a careless mistake when she changed the sentence from its passive voice to active voice. The subject wrote the following answer: Mr Wee has been driving the car. This sentence in active voice is a totally different sentence in terms of its sentential meaning from the correct one, i.e., Mr Wee has driven the car. All the other subjects were able to transform the sentence of this VG/VP type from its active to passive voice. In the previous unpublished study (Chia, Ng, & Yap, 2009), none of those subjects made any error in VG#3/VP#2a-2b-1.
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 VG#3/VP#2a-2b-1 (Passive Voice)
 Example of this VP:
 The car is being driven by Mr Wee. (Passive Voice) Passive-Active Sentence Transformation: Mr Wee is driving the car. (Active Voice) Table 4:12:
 VG#3/VP#2a-2b-1
 Group A (Subject codes)
 Group B (Subject codes)
 Sub-total of VP errors made by male and female subjects
 Grand Total
 M/S: None M/Ma: 3 & 5
 2 2
 F/S: None F/Ma: None
 0
 Sub-total of VP errors made by Group A: 0
 Sub-total of VP errors made by Group B: 2
 0
 2
 The active voice of this VG3/VP#2a-2b-1 (in passive voice) is the same as VG#2/VP#2a-1. All the subjects except two (M/Ma3 and M/Ma5) were able to transform this VG/VP type from passive to active voice correctly. The two subjects made the same careless mistake when they changed the sentence from its passive voice to active voice. Both failed to change the lexical verb driven (passive voice) to driving (active voice).
 VG#4/VP#5-3-2b-1 (Passive Voice)
 Example of this VP: The car could have been driven by Mr Wee. (Passive Voice)
 Passive-Active Sentence Transformation: Mr Wee could have driven the car. (Active Voice)
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 Table 4.13:
 VG#4/VP#5-3-2b-1
 Group A
 Group B
 Sub-total of VP errors made by male and female subjects
 Grand Total
 M/S: 1, 2, 3, 4, 5, 7 & 8 M/Ma: 1, 2, 3, 4, 5, 7, 9 & 10
 15 21
 F/S: 1, 2 & 3 F/Ma: 1, 2 & 4
 6
 Sub-total of VP errors made by Group A: 10
 Sub-total of VP errors made by Group B: 11
 21
 21
 The result above seemed to suggest that younger subjects were more likely to commit this VP error than older ones. From the finding, all subjects (i.e., 10) aged 10+ years failed to transform the sentence in passive voice to active voice. Six subjects aged 11+ years and four subjects aged 12+ years also committed this error. However, an equal number of younger and older subjects making this VP error have been noted here. In the previous unpublished study done by Chia, Ng, and Yap (2009), none of the subjects was able to transform the sentence of this VG/VP type from passive to active voice. However, in this study, at least six of them (i.e., two Singaporean subjects M/S6 and F/S4 and four Malaysian subjects M/Ma6, M/Ma8, F/Ma3 and F/Ma5) were able to change the sentence correctly from passive to active voice.
 VG#4/VP#5-2a-2b-1 (Passive Voice)
 Example of this VP: The car could be being driven by Mr Wee. (Passive Voice)
 Passive-Active Sentence Transformation: Mr Wee could be driving the car. (Active Voice)
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 Table 4.14:
 VG#4/VP#5-2a-2b-1
 Group A
 Group B
 Sub-total of VP errors made by male and female subjects
 Grand Total
 M/S: 1, 2, 3, 4, 5, 6, 7 & 8 M/Ma: 1, 2, 3, 4, 5, 6, 7, 8, 9 & 10
 18 27
 F/S: 1, 2, 3 & 4 F/Ma: 1, 2, 3, 4 & 5
 9
 Sub-total of VP errors made by Group A: 12
 Sub-total of VP errors made by Group B: 15
 27
 27
 The active voice of this VG4/VP#5-2a-2b-1 (in passive voice) is the same as VG#3/VP#5-2a-1. All the subjects made the same careless mistake when they had to transform the sentence from its passive voice to active voice. Two types of this VP error have been noted. Firstly, most subjects added the perfective primary auxiliary (have) + been when they changed the sentence from passive to active voice: Mr Wee could have been driving the car, which is an active voice of VG#4/VP#5-3-2a-1, different from what it should be, i.e., VG#3/VP#5-2a-1. Secondly, the subject had also failed to change the lexical verb driven (passive voice) to driving (active voice). One explanation given by Chia, Ng, and Yap (2009) in their previous unpublished study is that the subjects with SLI often failed to see that, in this case, be being driven (in passive voice) carries the same meaning as be driving (in active voice) although they are worded differently. In that unpublished study (Chia, Ng, & Yap, 2009), all the subjects made the same error for this VG/VP type.
 VG#4/VP#3-2a-2b-1 (Passive Voice)
 Example of this VP: The car has been being driven by Mr Wee for past five years. (Passive Voice)
 Passive-Active Sentence Transformation: Mr Wee has been driving the car for past five years. (Active Voice)
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 Table 4.15:
 VG#4/VP#3-2a-2b-1
 Group A
 Group B
 Sub-total of VP errors made by male and female subjects
 Grand Total
 M/S: 1, 2, 3, 4, 5, 6, 7 & 8 M/Ma: 1, 2, 3, 4, 5, 6, 7, 8, 9 & 10
 18 27
 F/S: 1, 2, 3 & 4 F/Ma: 1, 2, 3, 4 & 5
 9
 Sub-total of VP errors made by Group A:
 Sub-total of VP errors made by Group B:
 27
 27
 The active voice of this VG/VP type is the same as VG#3/VP#3-2a-1. Like the previous VP error made and described earlier, one possible explanation why all the subjects committed this VP error is that they seldom encountered such sentence with such a verb group and verb pattern (in passive voice) in their normal reading. In schools, the subjects were not taught this VG/VP type and to them, this type of sentence in passive voice read funny. Besides, rarely in their daily written exercises do they have to transform such sentences with a complicated VG/VP from passive to active voice. Another explanation is that the subjects failed to recognize the similarity in the meaning between been being driven (in passive voice) and been driving (in active voice). The authors have found this problem common among children with SLI when they compared their findings with their previous unpublished study (see Chia, Ng, & Yap, 2009).
 VG#5/VP#5-3-2a-2b-1 (Passive Voice)
 Example of this VP: The car could have been being driven by Mr. Wee. (Passive Voice)
 Passive-Active Sentence Transformation: Mr. Wee could have been driving the car. (Active Voice)
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 Table 4.16:
 VG#5/VP#5-3-2a-2b-1
 Group A
 Group B
 Sub-total of VP errors made by male and female subjects
 Grand Total
 M/S: 1, 2, 3, 4, 5, 6, 7 & 8 M/Ma: 1, 2, 3, 4, 5, 6, 7, 8, 9 & 10
 18 27
 F/S: 1, 2,3 & 4 F/Ma: 1, 2, 3, 4 & 5
 9
 Sub-total of VP errors made by Group A: 12
 Sub-total of VP errors made by Group B: 15
 27
 27
 Although the subjects were taught this VG/VP type by the second and third authors in their respective groups, practice was insufficient, as time was limited to permit the subjects to master this VG/VP type. This is perhaps the most complicated VG/VP type that most, if not all, children with SLI will find it tough to comprehend as well as to transform the sentence from passive to active voice or vice versa. As explained in the previous VG/VP types above, the result of lacking exposure to such a sentence with a complex VG/VP type, which in turn is rarely encountered in a normal reading situation, may help explain why the subjects in this study were not able to transform such a sentence from its passive voice to active voice. Also, as already explained above, the subjects failed to recognize the similarity in the meaning between been being driven (in passive voice) and been driving (in active voice).
 Summary of Results
 Table 5 shows an increase in the number of VP errors made by both Singaporean and Malaysian Chinese subjects with SLI in English language as the number of verbs in the verb group increased and the verb pattern became increasingly more complicated. The authors have made the following interesting findings in this study about children aged between 10+ and 12+ and who have been diagnosed to manifest SLI: 1. One obvious observation is that the subjects made more VP pattern errors when they
 transformed sentences from passive to active voice than from active to passive voice. A total of 105 VP errors were made in passive-active sentence transformation, while a total of 88 VP errors were made in active-passive sentence transformation. The difference is 17 errors more in the former sentence transformation than the latter. The authors inferred from this finding that these SLI subjects found it harder to do passive-active sentence transformation than the other way round.
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 2. More VP errors were committed by the subjects, when the VG increased its number
 of verbs, especially for VG#3 and VG#4 in active voice, and VG#4 and VG#5 in passive voice.
 3. The younger subjects made more VP errors than the older ones in both active-passive
 and passive-active sentence transformations. The following results showed that (i) subjects aged 10+ years old made 41 active-passive sentence transformation (APST)/VP errors and 42 passive-active sentence transformation (PAST)/VP errors; (ii) subjects aged 11+ years old made 29 APST/VP errors and 38 PAST/VP errors; and (iii) subjects aged 12+ years old made 18 APST/VP errors and 25 PAST/VP errors. In other words,
 Subjects aged 10+ years old (n = 10) made 4.1 APST/VP errors per individual;
 Subjects aged 11+ years old (n = 10) made 2.9 APST/VP errors per individual; and
 Subjects aged 12+ years old (n = 7) made 2.6 APST/VP errors per individual. On the other hand, all the subjects made more PAST/VP errors per individual as shown below:
 Subjects aged 10+ years old (n = 10) made 4.2 PAST/VP errors per individual;
 Subjects aged 11+ years old (n = 10) made 3.8 PAST/VP errors per individual; and
 Subjects aged 12+ years old (n = 7) made 3.6 PAST/VP errors per individual.
 4. When comparing the number of VP errors made by Singaporean and Malaysian subjects, the following results showed that:
 Singaporean subjects made a total of 38 APST/VP errors while Malaysian subjects made a total of 50 APST/VP errors, i.e., 12 errors more than Singaporean; and
 Singaporean subjects made a total of 56 PAST/VP errors while the Malaysian subjects made a total of 59 PAST/VP errors, i.e., 3 errors more than Singaporean.
 Why did the Malaysian subjects with SLI make more VP errors than their Singaporean counterparts? The authors felt that it could be their different cultural-linguistic backgrounds. Therefore, there is a need to examine the impact of the familial background of Singaporean Chinese subjects (mostly English/Mandarin-speaking) and that of Malaysian Chinese subjects (Malay/Mandarin/Chinese dialect-speaking) on their English language learning in a future study. Most of the Malaysian Chinese can speak Malay, which is Bahasa Malaysia, different from that spoken by the Malays in Singapore or Indonesia.
 5. It is difficult to make a fair comparison in terms of performance between the 18 male and nine female subjects, as there were too few female participants in this study.
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 6. In terms of the VG/VP error types committed, all the subjects found the following VG/VP types most difficult (in descending order of difficulty/number of VP errors made):
 Active-passive sentence transformation: (i) VG#3/VP#5-2a-1 (all 27 subjects could not do it) (ii) VG#4/VP#5-3-2a-1 (all 27 subjects could not do it) (iii) VG#3/VP#3-2a-1 (24 of the subjects could not do it) (iv) VG#3/VP#5-3-1 (9 subjects could not do it) (v) VG#2/VP#2a-1 (2 subjects could not do it)
 Passive-active sentence transformation: (i) VG#4/VP#5-2a-2b-1 (all 27 subjects could not do it) (ii) VG#4/VP#3-2a-2b-1 (all 27 subjects could not do it) (iii) VG#5/VP#5-3-2a-2b-1 (all 27 subjects could not do it) (iv) VG#4/VP#5-3-2b-1 (21 of the subjects could not do it) (v) VG#3/VP#2a-2b-1 (2 subjects could not do it) (vi) VG#3/VP#3-2b-1 (1 subject could not do it)
 7. As the VG/VP type becomes more complex and difficult, all the younger subjects (aged 10+ years old) found it tougher to do the active-passive and passive-active sentence transformations, while more and more older subjects (i.e., those aged 11+ and 12+ years old) began to struggle with doing them, too.
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 Table 5: A Summary of Verb Pattern Errors in Active-Passive/Passive-Active Sentence Transformation Active-Passive Sentence Transformation Passive-Active Sentence Transformation VG/ VP Type
 S/Ma
 Age Groups VG/ VP Type
 S/Ma
 Age Groups 10+ 11+ 12+ 10+ 11+ 12+ M F M F M F M F M F M F
 VG#1/ VP#1
 S 0 0 0 0 0 0 VG#2/ VP#2b-1
 S 0 0 0 0 0 0Ma 0 0 0 0 0 0 Ma 0 0 0 0 0 0
 VG#2/ VP#5-1
 S 0 0 0 0 0 0 VG#3/ VP#5-2b-1
 S 0 0 0 0 0 0Ma 0 0 0 0 0 0 Ma 0 0 0 0 0 0
 VG#2/ VP#3-1
 S 0 0 0 0 0 0 VG#3/ VP#3-2b-1
 S 0 0 0 0 0 0Ma 0 0 0 0 0 0 Ma 0 1 0 0 0 0
 VG#2/ VP#2a-1
 S 0 0 0 0 0 0 VG#3/ VP#2a-2b-1
 S 0 0 0 0 0 0Ma 2 0 0 0 0 0 Ma 1 0 1 0 0 0
 VG#3/ VP#5-3-1
 S 3 1 0 0 0 0 VG#4/ VP#5-3-2b-1
 S 3 1 2 2 2 0Ma 3 2 0 0 0 0 Ma 4 2 2 1 2 0
 VG#3/ VP#5-2a-1
 S 3 1 3 2 2 1 VG#4/ VP#5-2a-2b-1
 S 3 1 3 2 2 1Ma 4 2 3 2 3 1 Ma 4 2 3 2 3 1
 VG#3/ VP#3-2a-1
 S 3 1 3 1 2 0 VG#4/ VP#3-2a-2b-1
 S 3 1 3 2 2 1Ma 4 2 3 2 1 1 Ma 4 2 3 2 3 1
 VG#4/ VP#5-3-2a-1
 S 3 1 3 2 2 1 VG#5/ VP#5-3-2a-2b-1
 S 3 1 3 2 2 1Ma 4 2 3 2 3 1 Ma 4 2 3 2 3 1
 Sub-total A of VP errors committed
 S 12
 4 9 5 6 2 Sub-total A of VP errors committed
 S 12
 4 11
 8 8 3
 Ma 17
 8 9 6 7 3 Ma 17
 9 12
 7 11
 3
 Sub-total B
 S + Ma
 29
 12
 18
 11
 13
 5 Sub-total B
 S + Ma
 29
 13
 23
 15
 19
 6
 Sub-total C per age group
 S + Ma
 41
 29
 18
 Sub-total C per age group
 S + Ma
 42
 38
 25
 Total S + Ma
 88 Total S + Ma
 105
 Keys: S = Singaporean subjects Ma = Malaysian subjects + = sum of subjects
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 M = Male subjects F = Female subjects VG = Verb Group VP = Verb Pattern Shaded area refers to the number of VP errors committed for each VG/VP type.
 Concluding Remarks
 The challenge in teaching verbs to children with SLI is when a teacher has to clarify the verb form and its meaning because one verb form can have many meanings or one meaning can have many verb forms. Words in isolation can mean more than one thing. For instance, ‘book’ (= something to read, to prepare, a list of bets, etc.) … and ‘can’ (= ability, permission, probability, and a container made of aluminum). Not only can the same verb form have several meanings, it can also be different parts of speech. In this example:
 The policeman can book Mr. Brown for jay-walking if he is ever caught. where can is an auxiliary verb to suggest the authority bestowed upon the policeman to enable him to perform his duty, and book is a lexical verb to mean “to enter charges against.” In another example:
 Mr. Wee drinks a can of coke while reading his book. where this time can is a noun referring to an aluminum container with coke in it and similarly, book is not a verb but another noun. On the other hand, you can have one meaning with several verb forms. For example: Miss Sophia will drive to work tomorrow. Dr. Muthu is driving to work. My father can drive to work tomorrow. The manager drives to work every Monday. All these examples are in present progressive/continuous verb form, but different forms are used to express the same basic concept. It is important to take note that “each different verb form has a slightly different meaning – even if they are all ‘future’ sentences” (Harmer, 1998:47). Hence, when introducing or teaching verb forms to children with SLI, the authors strongly recommend this important principle to be remembered: one verb form can have several meanings; one meaning can have several verb forms. Children with SLI can be confused easily between the two concepts and the authors found their subjects in this study to manifest this problem, too.
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 Finally, in teaching active-passive/passive-active sentence transformation to children with SLI, the authors have proposed the following two-step procedure, which the second and third authors found it most helpful during their one week teaching the subjects, to be taken by teachers or any allied professionals when working with children with SLI:
 Step 1: Define or describe verbs in their active and/or passive voice(s). Step 2: Illustrate with many examples. For example, Rao (2006) introduced verbs in active voice being transformed into passive voice using the following principle: “The passive voice is formed with the suitable tense of the verb be followed by the past participle” (p.59) and providing a table for easy reference (see Table 5). Table 5:
 Verbs in Active and Passive Voices
 Tense (or Modal + Base) Active Voice Passive Voice
 Simple Present Drive Am driven
 Drives Is driven
 Are driven
 Present Progressive Am driving Am being driven
 Is driving Is being driven
 Are driving Are being driven
 Present Perfect Has driven Has been driven
 Have driven Have been driven
 Simple Past Drove Was driven
 Were driven
 Past Progressive Was driving Was being driven
 Were driving Were being driven
 Past Perfect Had driven Had been driven
 Simple Future Will drive Will be driven
 Shall drive Shall be driven
 Can/may/must, etc. + Base Can drive Can be driven
 May drive May be driven
 Must drive Must be driven
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 APPENDIX 1 Symptomatic Categories of Specific Language Impairment (see Chia & Poh, 2009)
 Category 1: Difficulties with speaking and speech development
 1. late to talk or manifested signs of speech delay when younger; 2. unclear speech and listeners find it difficult to comprehend the spoken language; 3. have been strongly recommended to seek professional help from a speech-
 language therapist; 4. have trouble communicating with other children during play or group discussion; 5. have poor and confusing intonation when making a statement or a request; 6. have problem in pronouncing multi-syllabic words accurately; 7. use a lot of verbal fillers (e.g., “ums”, “ers”, “whatevers”) when speaking; 8. commit numerous grammatical errors when speaking; 9. confuse or jumble up words while attempting to explain something to a listener
 and hence, make it difficult for the listener to follow; 10. speak in short simple sentences; 11. find it challenging to take turns in conversation with others; 12. can be quite fixed on a specific topic during conversation; and 13. find it challenging to tell jokes.
 Category 2: Difficulties with listening and following oral instructions
 1. have trouble following multiple-step verbal instructions or orders; 2. tend to omit certain parts of verbal instructions, especially if there are several
 parts to the instructions; 3. find it challenging to follow a conversation and/or to respond appropriately; 4. have difficulty in understanding jokes or humor;
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 5. encounter difficulty in following the plot of a story in a movie or on TV; and 6. find it difficult to follow a happening that is described.
 Category 3: Other difficulties with language and language development
 1. display problems in phonological processing, and hence, have reading and/or spelling difficulties;
 2. encounter word-finding difficulties (i.e., finding the right word to say); 3. find it challenging to form wh-questions and/or trouble in focusing on the
 comprehension of these questions; 4. tend to use a declarative sentence as an interrogative sentence when asking a
 question or making a request; 5. have problems in transforming sentences from active voice to passive voice; 6. find it challenging in understanding sentences in passive voice; 7. have difficulty in stringing words together to form proper sentences, active and/or
 passive; 8. possess limited vocabulary or poor word knowledge; 9. confuse with tense and aspect of verbs; 10. have problems with the morphological structure of the past tense and past
 participle forms of regular and irregular verbs; 11. confuse with subject-verb agreement (i.e., concord), where the subject can be
 either noun or pronoun; and 12. find it challenging to use conjunctions to join sentences to form either compound
 or complex sentences. Category 4: Miscellaneous others:
 1. manifest short-term verbal memory difficulties 2. have difficulty playing with small toys for pretend or imaginative play; and 3. face problems when playing word games (e.g., Scrabble and Pictionary).
 Category 5: Co-existing difficulties
 1. dyslexia or specific reading disability (also known as specific learning disability or difficulty) (Muter & Likierman, 2008); and
 2. dysorthographia or specific spelling disability/difficulty (Chia, 2009).
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 APPENDIX 2 Correct Sequence of Verbs in a Verb Group within a Verb Pattern (see Alsagoff, 2009:128-135; Chia & Poh, 2009:24-25)
 VERB GROUPS (VGs)
 VERB PATTERNS (VPs)
 AUXILIARY VERBS LEXICAL VERB (1)
 Modal Auxiliary (5)
 Dummy Auxiliary
 Primary Auxiliary
 Do (4)
 Have (Perfective)(3)
 Copula Be (Progressive) (2a)
 Be (passive)
 (2b)
 1 Verb 1
 Drove
 2 Verbs 5-1 May
 Drive
 3-1
 Had Driven
 2a-1
 Is Driving
 2b-1
 Is Driven
 4-1 Does Drive (Emphatic)
 4-1 Did Drive (Interrogative)
 4-1 Do Drive (Imperative)
 3 Verbs 5-3-1 Should
 Have Driven
 5-2a-1 Might
 Be Driving
 5-2b-1 Can
 Be Driven
 3-2a-1
 Has Been Driving
 3-2b-1
 Has Been Driven
 2a-2b-1
 Are Being Driven
 4 Verbs 5-3-2a-1 Will
 Have Been Driving
 5-3-2b-1 Could
 Have Been Driven
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 5-2a-2b-1 Could
 Be Being Driven
 3-2a-2b-1
 Has Been Being Driven
 5 Verbs 5-3-2a-2b-1 Could
 Have Been Being Driven
 APPENDIX 3.1 Worksheet 1: Active-Passive Sentence Transformation Instruction: Change the following sentences from active to passive voice. Write your answer in the space provided below each sentence. 1. Mr Lee drove the van. 2. Mr Lee may drive the van. 3. Mr Lee had driven the van. 4. Mr Lee is driving the van. 5. Mr Lee drives the van. 6. Mr Lee should have driven the van. 7. Mr Lee might be driving the van.

Page 44
                        

JAASEP Spring/Summer 2010 139
 8. Mr Lee can drive the van. 9. Mr Lee has been driving the van for past five years. 10. Mr Lee has driven the van. 11. Mr Lee is driving the van. 12. Mr Lee will have been driving the van for ten yeas. 13. Mr Lee could have driven the van. 14. Mr Lee could be driving the van. 15. Mr Lee has been driving the van. 16. Mr Lee could have been driving the van.
 End of Worksheet
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 APPENDIX 3.2
 Worksheet 1: Passive-Active Sentence Transformation Instruction: Change the following sentences from passive to active voice. Write your answer in the space provided below each sentence. 1. The car was driven by Mr Wee.
 2. The car may be driven by Mr Wee. 3. The car had been driven by Mr Wee. 4. The car is being driven by Mr Wee. 5. The car is driven by Mr Wee. 6. The car should have been driven by Mr Wee. 7. The car might be being driven by Mr Wee. 8. The car can be driven by Mr Wee. 9. The car has been being driven by Mr Wee for past five years.
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 10. The car has been driven by Mr Wee. 11. The car is being driven by Mr Wee. 12. The car will have been being driven by Mr Wee for ten years. 13. The car could have been driven by Mr Wee. 14. The car could be being driven by Mr Wee. 15. The car has been being driven by Mr Wee. 16. The car could have been being driven by Mr Wee.
 End of Worksheet
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